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Stmtegies

Doing
What
Works

“You have to be willing to step outside yourself and say ‘what | am
doing is not working’” — Dr. Phil

Doing
What
Matters

>
(

Phillip C. McGraw, Ph.D.

KLATIMONAL TRAINING STSEE Un
r

of -1 N
PCA standardized
assessment released to
2014-2016 ease the assessment
PEAK module releases process and link it to
coupled with a series of non-behavioral indices
2007-2013 publications designed of progress
Field testing of PEAK to support the claims
concepts on front lines of the program
2006 of school districts and
Awakening to the I:] care settings

disconnect between
science and practice for
ABA services to
children with autism
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Over 50 Peer-Reviewed Publications in:
Journal of Applied Behavior Analysis

Journal of Behavioral Education

Behavior Analysis in Practice

Journal of Organizational Behavior Management
Research in Autism Spectrum Disorders
Behavioral Interventions

Behavior Analysis Research and Practice
Research in Developmental and Physical Disabilities
Behavior Analyst

Analysis of Verbal Behavior

The Psychological Record

Journal of Contextual Behavioral Science

4 Learning Modules
184 Curriculum Items in Each Module

Various Assessment Tools to Get Started

Unique Scoring System for Micro and Transformation

Macro Analyses

Emphasis on How to Learn not What to
Learn Equivalence

Direct Training Generalization

Ages |-4 Ages |-16

VB/ABBLS | PEAK |

Relational Learning

Verbal Operant
Basics Verbal Operant

Basics and Complex

PEAK
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= Traditional language training approaches work great. However, a number of limitations have been noted in

ABA that DRR may overcome:

= Complexity of the Response

= Efficiency of the Training Time

= Emission of Novel Untrained Responses

= Skills Appearing Beyond Skinner’s Account of Language

Trained ﬁ

Untrained ( —
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Coins

People Faces
Community Signs
Food Group Pictures
Medications

Rooms of a House
Taste of Foods

Smell of Candles

Tactile Qualities of Items

Stimulus B

Cash Values

Written Names

Relevant Behavior

Actual Food Items

Side Effects

Items Found in Room - Pic
Names of Foods

Pictures of Scents

Vocalization of Tactile

Stimulus C

Spoken Names

Job Titles

Written Names

Calories

Pill Color / Size

Spoken Names of Rooms
Pictures of Foods
Spoken Word of Scent

Images of Items

12
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= Released January of 2017

= |n Effect for 2022

B-15  Define and provide examples of derived stimulus relations,

G-12  Use equivalence-based instruction.

13

Applied Behavior Analysis

Third Edition

14



2/24/22

|
Non Arbitrary and Arbitrary Relations
CONTEXTUAL CUE
NON-ARBITRARY ARBITRARILY APPLICABLE

(PHYSICAL) RELATIONS RELATIONS

@—0 | @ =

s’

I ‘MORE THAN’ ‘

. |:> ‘ Better C— > Worse
‘OPPOSITE’

= ﬂ

15

Arbitrary versus Non-arbitrary

* Which is heavy?

* Which is heavy?

16
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Contextual Arbitrariness
N

* Which is heavy?

17

Coordination

Opposition

Distinction Comparison Hierarchical Deictic

18
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 2011, 44, 109-119 NUMBER 1 (sprinG 2011)

TOWARD A TECHNOLOGY OF DERIVED STIMULUS RELATIONS: AN
ANALYSIS OF ARTICLES PUBLISHED IN THE JOURNAL OF APPLIED
BEHAVIOR ANALYSIS, 1992-2009

Rurt ANNE REHFELDT

SOUTHERN [LLINOIS UNIVERSITY

Every article on stmulus equivalence or derived stimulus relations published in the Journal
Applied Behavior Analysis was evaluated in terms of characteristics that are relevant to the
development of applied technologies: the type of participants, settings, procedure (automated vs.
rzblnop) stimuli, md stimulus sensory modality; types of relations targeted and emergent skills
d by participants; and presence versus absence of evaluation of generalization and
maintenance, 1n most respects, published Teports lnwnrd the pmhlny of applied
wﬁmlnpuhukﬁlhdﬁuﬂtwﬂknf hnology g

Key words:  stimulus equivalence, derived stimulus relations, verbal behavior, generalization

Sidman (1971, 1994) popularized the use of  behavioral analysis of symbolic behavior and
the term stimulus equivalence to refer to the  reference.

19

= The language revolution in ABA
was never going to occur due
to conceptual differences

= The real paradigm shift would
happen on the front line
= BCBA:s failed to have the tools
necessary for the challenges
that were faced every day
= Over 75% of all BCBAs work

in autism, and that is where the
shift would need to happen

20
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= Highlight the anomalies in normal science / practice of the ABA provider

= Describe more efficient ways of doing the same job
= Reveal the added benefits to the client from abandoning standard practice
= Provide the clinician with a tool that was easier to use than existing methods

= Challenge the values of the professional from sitting on the sidelines to move their practice forward

= Along the way backing it up with data

21

NEW SKILLS FOR CLIENTS

22
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What is this?
(show pic)

Spoken

Name
(spiowl)

Training

Draws Picture

‘.looo

Draw an

X (spoken

name)

Procedure:
Baseline:

5 Trial Blocks of A-B
5 Trial Blocks of B-A
(no feedback or RFT)

Treatment:
5 Trial Blocks of A-B
(error correction, RFT)

5 Trial Blocks of B-A
(no feedback or RFT)

24
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Behavior Analysis: Rescarch and Practice 2016 American P

141651200 hup:/idx.doi

RESEARCH REPORT

Evaluating Emergent Naming Relations Through Representational
Drawing in Individuals With Developmental Disabilities Using the
PEAK-E Curriculum

Mark R. Dixon, Jordan Belisle, Kyle E. Rowsey, Ryan C. Speelman, Caleb R. Stanley,
and Dena Kime
Southern Illinois University Carbondale

Naming has been described behavior analytically as the ability to e
speaker and listener behavior as they relate to stimuli in the real
behavior is often demonstrated in the form of tacting and listener beh:
of selection-based responding. The present study so re
draving as an alternative (0 selection-based listener responding uhm the listener

Test B-A:*“Draw a Spiowl?”

BL A-B Training
100 ' p--o--po
80 !
I
1
60 "
I
40
1
20 :
o Lot 2 Jerome
R
100 1
w0 !
E 1
S e 1 —e—A-B: Animal-Name
g )
g v ! —O=DB-A: Name-Animal
s 4 @
$
< 2 :
i Ronald
oF
William

&
1 3 5 7 9 11 13 15 17 19 21
Trial Blocks
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 2018, 9999, n/a-n/a NUMBER 9999 ()

EQUIVALENCE-BASED INSTRUCTION OF ACADEMIC SKILLS:
APPLICATION TO ADOLESCENTS WITH AUTISM

CaLe R. STANLEY, JORDAN BELISLE, AND Mark R. Dixon

SOUTHERN ILLINOIS UNIVERSITY

“This study e

uated the efcacy of three equivalence-based instuction procedures on the acqui-
sition of nov

ademic skill by 3 adolescents diagnosed with autism in a school setting, The
skill targeted for instruction were related 1o topics in history, science, and mathematics, and
were taught using different training structures from the PEAK-E curriculum. All participants
demonstrated mastery of the trained relaions and the tested derived relations following all vari-
ants of equivalence-based instruction

Key words autism, education, equivalence-based instruction, PEAK, stimulus equivalence

Tech Name
\ * ATechnical Chemical Na
Chemical Symbol

' ﬁChemical Symbol 2 C Common

Common Name me

Percentage Correct

Pretest Training Portest
-0 0N000NROD

“&=Technical Name to
Symbol

«+Symbol to Common
Name

0 Technical Name to
Common Name

0 Common Name to
Technical Name

¢ 00 Frasier
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onemoon Kenny

1234567 8 91011 121314151617 18192021 2223 2425 26 27 28 29 30 31 32
Trial Blocks
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 2018, 9999, n/a-n/a NUMBER 9999 ()

EQUIVALENCE-BASED INSTRUCTION OF ACADEMIC SKILLS:
APPLICATION TO ADOLESCENTS WITH AUTISM

CALEB R. STANLEY, JORDAN BELISLE, AND MaRK R. Dixon

SOUTHERN ILLINOIS UNIVERSITY

“This study evaluated the efficacy of three equivalence-based instruction procedures on the acqui-
sition of novel academic skills by 3 adolescents diagnosed with autism in a school setting. The
skills argeted for instruction were relted to topic in history, sience, and mathemaics, and
were taught using different training structures from the PEAK-E curriculum. All participants
demonstrated mastery of the trained relations and the tested derived relations following all vari-
ants of equivlence-based instruction

Key words - autism, educaron, equivalence-based instruction, PEAK, stimulus equivalence

* A Inches

* C Feet = B Yards

Percentage Correct

B
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eR000N O Frasier

123456789101 12131415161718192021222324252627282930313233 34353637
Trial Blocks

27

28

14



2/24/22

“What did you just eat?”

(Child vocally names/tacts picture)

“What is this”

30

15
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“Where is coconut?”

£y ==

31

“What did you just eat?”

(Child vocally names/tacts Jelly Bean flavor)

32

16



2/24/22

“What flavor do you want?”

| AMN l: -

(Child vocally names/tacts Jelly Bean flavor)

33

TEST:

MAN D (what do you want?)
C' BZWheI"e iS the XXXXX? (show pics

A-C:What did you just eat? (e uc)

34

17
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THE RELATIONSHIPS BETWEEN DRR AND NON-ABA
MEASURES OF A CLIENT’S REPERTOIRE

37

Reflexivity

..............

| "= |
= 24-48 Questions Lo Lt
Symmetry i
= Novel stimuli to

ensure derived
abilities as an operant

...............

Transitivity Train Train
= No feedback for A B B C

responding %hib% - iik“iki - Eti

Equivalence A Train B A Train C
IR

38
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= Evaluating Relations Beyond Equal
= 6 Types of Relations Among Stimuli

= Same, opposite, different, comparison, hierarchy, perspective
taking

= |6 items per relation type

= PEAK Transformation Assessment
= 96 Receptive Items

= 96 Expressive Items

Assessor Script

“What is...Bigger than Baby?"
“What is...Smaller than House? "

“What is Stronger than String...paper or
Chain?"
“What is Lighter than a Brick...Refrigerator
or Feather?”

“How is hungry worse than being full?”
“How is a car faster than a bike?"”

“If POB is lighter than a book, and a book is
lighter than a SEP, which is heavier...POB or
SEB?”

“If GUB is greater than 5 and 5 is greater
than WEM ... Which is Smaller...GUB OR
WEM?”

41

DERIVED RELATIONAL RESPONDING AND AUTISM 29

Difficulty level

Non-arbitrary (Train
items structured to orient
participants to test)

Train

D :

Cultural (Train items
structured to orient
participants to test)

R? Linear = ¢ ‘ \ i
80.00 ) N
° TIG DER N
nm S
° Arbitrary (Trainitems L ______
e s establish stimulus
°% LR ° relations to be tested
A | e ° o ) s S DER SUZ  TIG
~o. ° -
g " uo"’.'r; f ° ° ° Train b Test
3 aw LYY SR Complex (Train
z S~ o omplex (Train items TIG DER
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s S "
° -
3000 Train -
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DRR AND THE POTENTIAL FOR EXTERNAL
RELEVANCE

43

S —
J Behav Educ (2015) 24:230-241
DOI 10.1007/510864-015-9219-y @CmssMark 60_
ORIGINAL PAPER
o
Evaluating the Efficacy of the PEAK Relational
Training System Using a Randomized Controlled o
Trial of Children with Autism Ie)
(94
. . w
Autumn Nicole McKeel - Mark R. Dixon -
Jacob H. Daar - Kyle E. Rowsey - Susan Szekely g’o
c
<
=
Published online: 15 February 2015 O
© Springer Science+Business Media New York 2015 -
a)
Abstract The present investigation sought to examine the efficacy of the in- ¥
structional curriculum described in the Direct Training Module of the PEAK Re- <
L
o
PEAK: 10-60 min intervention
per day. Occasional monitoring.
'40 T T
CONTROL : o\ o\.
Standard |EP oié &z
Interventions oo ’b\
delivered by ‘Q
SPED. <

44
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RESEARCH ARTICLE WILEY 80.

Student outcomes after 1 year of front line staff
implementation of the PEAK curriculum (]

Mark R. Dixon @ | Jordan Belisle | Caleb R. Stanley | Kyle Rowsey 60'

randomized control group received training as usual. The PEAK
DT assessment was first administered to the participants at the
ol

suggesting that systems level implementation of behavior analytic
procedures can be effective in teaching language skills as prescribed
in a packaged curriculum designed by behavior analysts.

Change Score
[

PEAK: 10-60 min intervention

per day. Occasional monitoring. 20

[+ P
CONTROL: . r Y&' \‘0\
Standard [EP [ 4. N &

interventions

. BASED AUTISM
delivered by S
SPED. T
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DRR AND GLOBAL OUTCOME MEASURES

* Compare treatment outcome among: Traditional ABA, Comprehensive ABA, Waitlist Control
* Measure: FSIQ (WISC-V and WIPPSI-IV), number of behavior skills reaching mastery criteria

Journal of Behavioral Education
https://doi.org/10.1007/510864-019-09344-7

ORIGINAL PAPER ")

updat

Randomized Controlled Trial Evaluation of ABA Content

on IQ Gains in Children with Autism I
Mark R. Dixon' - Dana Paliliunas’ - Becky F. Barron' - Ayla M. Schmick' -

Caleb R. Stanley’

© Springer Science-+Business Media, LLC, part of Springer Nature 2019
Abstract §

The present study examined the content of applied behavior analytic therapy (ABA

therapy) on skill acquisition and intelligence test scores of twenty-eight children é
with autism and related disabilities. Using a i trial, we com- \/
pared (a) traditional ABA consisting of verbal behavior techniques developed by

Skinner (Verbal behavior, Appleton-Century-Crofts, New York, 1957), (b) com-

prehensive ABA which added techniques post-Skinner’s theory of language, and

(c) waitlist control. Results obtained indicated that even though skill acquisition 9 Traditional ABA 8 Comprehensive ABA 1 | Waitlist
improved equally across both intervention groups compared to the control, highest

intelligence score changes were shown for participants in the comprehensive ABA

group (F: 2, 24=9.198, p=0.001). With increasing emphasis on client outcomes,

the present data suggest that when hours of intervention are kept constant, ABA ser-

vice providers may be at an advantage by incorporating techniques that are typi-

cally considered beyond the traditional ABA ideas of Skinner’s account of language

development.

oV £

46
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CAN THIS NEW FORM OF LEARNING TEACH BEHAVIOR SKILLS
EFFECTIVELY?

Participants in both traditional and comprehensive ABA made similar progress in terms of
number of behavior skills mastered during treatment

20
[1(15)-0.7735, p=0.4513
g [ J
5 £ 15+
s .o T
hs A 10+ [ ]
5 X ole
_E 5 ° {
5 & 57 [
Z o
° —lo—
°
0 ( L]
Traditional Comprehensive

47

CANTHIS NEW FORM OF LEARNING IMPACT GLOBAL OUTCOME
MEASURES?

Participants in the comprehensive ABA group demonstrated more changes in FSIQ than
those in the traditional ABA group and the waitlist control group

30+

F(2, 24)=9.198, p=0.001

20

FSIQ Change Score

-10 T | L]

48
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Joumalof ehavion Educaton
Mg/ oLorg/ 1010071410864 019.09344.7
ORIGINAL PAPER

Randomized Controlled Trial Evaluation of ABA Content
on IQ Gains in Children with Autism

Mark R. Dixon’ - Dana Paliliunas' - Becky F. Barron' - Ayla M. Schmick'
Caleb R. Stanley’

© Springer Science Businss e LLC pat o Springer Natee 2019

Abstract

‘The present study examined the coatent of applied behavior analytic therapy (ABA
therapy) on kil acquisition and i test scores of twenty-cight children
with autism and related disabilities. Using a randomized controlled trial, we com-
pared (u) traditional ABA coasisting of verbal behavior techaiques developed by
Skinner (Verbal behavior, Appleton-Ceatury-Crofts, New York, 1957), (b) com-
prehensive ABA which added techniques post-Skinner's theory of language, and
(c) waitlist control. Resuls obtained indicated that even though skill acquisition
improved equally across both intervetion groups compared to the control, highest
intlligence score changes were shown for participants in the comprehensive ABA
group (F: 2, 24=9.198, p=0001). With increasing emphasis on client outcomes,
the present data suggest that when hours of intervention are kept constant, ABA ser-
Vice providers may be at an advantage by incorporating techaiques that are typi-
cally considered beyond the traditional ABA ideas of Skinner's account of language
development,

Keywords Language acquisition - Relational frame theory - Verbal behavior
therapy - PEAK

Introduction

Common behavioral deficits for individuals with autism include language and com-
munication skill, social interactions, and repetitiv or restricted interests. Applied
bchinio anlytc (ABA) thepy s sy echuiques 0 improne g e
deficits and reduce challenging behavior in order o increase i

socially significant, adaptive functioning. ABA treatment or individuals with pws

4 Murk R Dinon
oo @ e

' Therapy Program. sboadale, I 62901,
UsA

Publishod caline: 18 Sepscmber 2019 @ speinger

SCIENCE AS A PROGRESSIVE ENTERPRISE

B s Pt
g Mok oy 101007540017 200042

RESEARCH ARTICLE

Evidence From Children with Autism that Derived Relational
Responding is a Generalized Operant

Mark . Dixon' - Jordan Bl Steven . Hayes” - Cles . Saney  Anne Bleis” - Kyl F. Gutknecht
Ashley Partio”  Lindsay Ryan’ - Cara Lucas

1 oo o i Ayl oo 2001

Abstract

validity and efficacy of program items contained in the Promoting the Emergence of Advanced Knowledge - Equivaence

Totalof

ddionally,for 3

PEAK

il a hird
mrined st wers only

e cresses
introduced. Taken together,

Keywords Autism - Derived responding - Equivalence-based nsruction - PEAK.

our b s dege s st Souber ol Univrsiy
Cubod, n e Db Ans nd gy g of b DTesinglybeing pplie witcidsnwith ot and ot
disorders (Rehieldt, 2011 Rehield: &
Bames-Holmes, 2009). Approsches that emphasize
MakR Disca relationa responding. including relational frame theory
icn i o
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An Internal and Critical Review of the PEAK Relational
“Training System for Children with Autism and Related
Intellectual Disabilities: 2014-2017

Mark R. Dixon' - Jordan Belile' - Autumn McKeel* -
Seth Whiting” - Ryan Speelman * - Jacob H. Daar® -
Kyle Rowsey*

Publshd anline: 10 Ocober 2017
© Associaton or Behavor Ansyss tersstions 2017

Abstract m PEAK Relational Training Sysiem was designed as an assessment
instrument and treatment protocol for addressing language and cognitive deficit in
chden wih st PEAK.consins for comprehensive training modules: Direct
Training and Generalization cmphasize a contingency-based framework of language
developmen, and

development consistcnt with Relational Frame Theary. The preseat paper provides a
‘comprehensive and critcal review of peer-reviewed publications based on the entirety
PEAK system through Apri, 2017. We describe both psychometric and outcome
research, and indicate both posiive features and limitations of this body of work.
Finally,
the PEAK curiculum as well as other many other autism assessment and treatment
protocols that are rooted within the framework of applied behavior analysis.

Keywords Autism- EIBI . PEAK - Relational Frame Theory- ABA Therapy - Language
Training

Matk R Dixcn
mdcn@swed

* Dehavior Ansys and Therapy Progrm. Scsber Bl Uty Carbendae,
162901, USA

Aurors Usiversty, Aurora, IL. USA
Central Michigan University, Mt Peasat, ML, USA
Pinsburg Stte Universey, Pisburg. KS. USA

Northern Michigan Univerity, Margoctie, ML USA|
University of Soutber Misssipp, Hatsesburg. MS, USA
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DRR ISA GENERALIZED
OPERANT

= || participants with ASD, aged 4-15 (M =7.5),8
males, 3 females

= 5-15h of PEAK-E based ABA intervention
s weekly

= |nitial evaluation conducted using the PEAK
Equivalence Pre-assessment (PEAK-E-PA), and

— the PEAK Equivalence assessment. 3 skills were

identified for intervention for each participant

50
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STUDY | RESULTS

% Correct

MET and EBI procedures successfully promoted the derivation of untrained stimulus-stimulus relationships

Tim
100" B -—
80 £
604 (TT]
404
209
0 T T
< hd
& +
.ﬁ
$

1009

Correct

Y

Clara

51
e |
STUDY | RESULTS
MET and EBI procedures successfully promoted the derivation of untrained stimulus-stimulus relationships
Tim Cla . -0 :
52
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STUDY 2

= 3 boys with ASD (aged 10-11), two received contingency and equivalence based instructions, one only received
contingency based instructions

= 30-60min of instructions daily for 9 months

Table 3  Alphanumeric Summary of PEAK Programs Mastered by Each of the Participants Across the Three Modules

Participant PEAK-DT (Number of Stimuli)

PEAK-G (Number of Stimuli Train, Test)

PEAK-E (Number of Stimulus Classes)

Marshall

14J(5), 14L(1)
Ralph 11D(10)
Gary 11B (4), 11D(10)

121(10), 14E(10), 14H(10), 141(3),

2A(10,10), 5B(5,5), 6E(5,5), 6F(5,5), TH(3,2)

5E(5.5), 5G(3,3), 6C(5,5), 6E(5,5), 6F(5.5),

TH(3,2), 91(5,5)

2A(5,5), 2B(5.5), 3A(3.4), 3D(5,5), 4A(5,5)

4D(4), 4E(5), 5B(5), 5F(5), 5G(5), 6A(4),

7B(4), 7C(4),

7D(4), TF(4), 7G(4), TH@), 71(4), TK(4),

TL(4), BA(S),

8B(5), 8C(5), 8IX5), 8H(5), 8G(5), 9N(5)
4D(4), 4E(5), 5C(10), 5G(4), 5F(4)

53
]
PEAK_DT/G Training PEAK.E Training ° EBI successfully improved participants performance during the
25 29 028 38 o 12 PEAK-E-PA
] ! . o .
203 . | ;0 * No significant change in the overall speed of program mastery
:; ° ' L6 after introducing PEAK-E instructions, reducing the likelihood of
s34 ’_,,-l_’ s ; the speed of acquisition as a confound
03 0 p S
e 2oy J
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=] 2 2 3 i, o
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DRR AND OCULAR OBSERVING RESPONSE

= The relationship between ocular observing responses and relational training procedures for children with autism

= Eye gaze fixation duration and fixation rate on the area of interest (AOI) of target stimuli in DTT task, and within
natural environments (people telling a story, conversations, and social imaginative play)

Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services

55
|
= Does ABA have an impact at a neurological level? What are the advantages of doing so?
= Eye gaze as a challenge for persons with autism.
= How can it be measured?
= What if eye gaze was improved? What could this mean?
= First step is to measure, and next is to improve...can relational training improve eye gaze!
Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services
56
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EYE GAZE FIXATION DURATION AND RATE

= Significant correlation between skill level in derived relational responding (DRR) and eye gaze fixation duration and

rate on the target stimuli.

2500
8-

— 2000~

r

E

] 2
g 1500+ é
a §
H g
S =
" [
& 1000 ;-5
°

g H
4

< 500+

Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services

57

FIXATION DURATION AND RATE

= Relational training procedure significantly increased the fixation duration and rate towards target stimuli

5 Baseline Treatment - Baseiine Treatment 6m Baseline Treatment
15m Baseline Treatment
.
2
£ £ o] 34
54 5 5 £
§ X
g : i £
g 3
i i i £
& 2| & ] L
§ g § 2 g
54 -
2 < B <¥ 5
1+
T T T T o=
AB BC CA AC AB BC CA AC AB BC CA AC AB BC CA AC AB BC CA AC AD BC CA AC AB BC CA AC AB BC CA AC
Phase Phase Phase Phase
Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services
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EYE GAZE PATTERNS WITHIN NATURAL ENVIRONMENTS

Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services

Person Telling a Story

Conversations

Social-Imaginative Play

59
EYE GAZE PATTERNS WITHIN NATURAL ENVIRONMENTS
z 200000, _ 60000 ° E 100000+
g ? 40000 -+ § *
2 1oome . £ ) s 5
S [J
% é 20000 __ @ ° E o 4 .8. L] L
% | E’ o) (W B .. g *® L)
§ g Y Te K Xl o® 5 50000 °
H § . . % -
@ 100000 £ 2
E E 200007 °® E 100000
s 3 H °
8‘ J T T E
a RT Group DC Group RT Group DCGroup WG Group 3 RT Group DCGroup  WC Group
Group Group Group
People Telling Stories Conversations Social Imaginative Play
Funding of this study is provided in part by The Autism Program of lllinois and the lllinois Department of Human Services
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Use the PCA to get an idea on repertoire abilities, deficits, challenging behavior, and autism symptoms

Assess

Use additional metrics to provide a broader picture of abilities of the client such as adaptive behavior,
parent stress, autism severity, school achievement scores

Develop an individualized intervention plan that balances a mix of directly trained and derived targets

Treat

Blend traditional intervention modalities with creative embedding in natural world, peer settings, and
transfers of technology to parents

Use the PCA as a progress monitoring tool to evaluate overall impact of intervention on thinking,

Re-AsseSS understanding, and cognition skills

Capture and report related concurrent changes in broader global indices of change such as 1Q, adaptive
behavior, autism symptomology

61
P EAK
RELATIONAL TRAINING SYSTEM AvA
Assessment
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63

K: EQUIVALENCE PRE-ASSESSMENT PROGF
e
EQuivalence Training Module Pre-Assessment Record Form
ritrary drawings: " and
[— [ [ e e
tthe top of the table with " and  beneath it. Poi
ame as this,” and pointto .
Point
T-&'dﬁ-.‘ .
r: Learner selects, tig. Correct Ans'

| at the top of the table with % and *  beneath it. Poi

Equivalence Module

‘he same as this," and point to .
the top of the table with naxand hib beneathit. Po
ame as this,” and point to nax.

at the top of the table with hib and nax beneath it. S¢

r: Learner selects, nax. Correct Ans'

£

Dr. Mark R. Dixon
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and T in an array below. Say, "Show me same.”

Foundational Learning Skills (FLS)

m | seript Correct Response | Score | Note

St | Say Lookatme” feomacior2 |y o
e mage e cps, et

sz IEFLS20)henthe mae e ot cup 10

S bhre
e of s s an ey oy D
53 ch each star one at a time from your Counts 145 while 10
pointing

54 | o e s abock bl ands | G nem ‘o
cookie. Say,

S5 Say, Do his” and touch your nose. Touches nose 1o
Say, Do this” and make apincr grasp

& (pinching motion) with your fingers. e W] 2o

57| Say, Do this” and purse your s, Purses tps 1o

oo | 59,00 i and riseyourrightarm, then | Rasesarm,touches | 1 o
e

59| say Say.Ath” Says,“Ab” 1o

$10 | Say, Sy ook Says Book® 10

SA1 oy Standup” Standsup 1o
Present the imageof a man wavin, Say, im

oo |ty Says a grecting 10

13 Say Sy The dog b ig” SoeTedorl g
Poiat o he block at the o of e page, with 3

514 black, ball, and a penil inan array below. Say, | Block 1o
“Show me same.”
Pontt the aple a he o o the page, with

S48 | ca.tree and anapple n an array below: Say, | Apple 1o
“Show mesame.”

16 | Plnttothe Tatthe top of the page, witha 8,2, | 1 Lo

D e

CPM-8

START

e
| —

¥

FINISH

PEAK Pre-Assessments

These two pre-assessments have been made freely
users! These allow for a direct assessment of client

PEAK Generalization Pre-Assessment:

LEARNER RESPONSE
BOOKLET

used
modules, as well as aid in completing the full assess Tearner:|
igning indivi ‘each client.
Assessment Date:
Tra Assessor:

‘modules are made available in the module.

e

Direction:
and

Scoring Guide or the Pre-Assessment Scrip and Stimuli Book. For each item, provide the

inth location.

page, circle the
the

51

and if one or more components is incorrect,the scoreis “0.”

65

The Evolving PEAK Assessment
Process

PEAK P!

Yo Yes
vy DKo by | Whe shomn o ey ofpcture o rooms,the st wil e
N oo by i s

R T——

P [

ot o e it e
e g o ret e

proved o o v e he prpnt wil oot
e sy

Wi precaid it s it o g s o e 8
Y l‘wnll-ﬂh‘wr\k gy
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Evolution of Assessment

* Indirect (original 2014-2016)

184 items for each PEAK
module which make up the
content of the curriculum
in each module are scored

” o

as either "yes”, “no”, or “?”

Therapist can determine if
direct probing of an
individual item or all items
is necessary to formulate
treatment plans

Found within the PEAK
modules

* Direct Semi-Standardized
(2015-2019)

Reduced items from original
184 in a PEAK module that
produce an estimate of
abilities via direct testing of
client

DT = 64 G=64
E=24/48 T=192

Therapist can synthesize
indirect info with direct to
formulate treatment plans

DT and G found on website

E and T found within PEAK
modules

* Direct Standardized
(2019-present)

Similar in items and length
to the previous Direct Semi-
Standardized, designed to
drastically reduce variation
in administration
procedures

80% of items remain identical to
prior

- additional distractors

- Elimination of taste/smell/feel
stimuli

- Broader relational frame
evaluations

- Improved cross-cultural items

PEAK )l

67

68

e
* Progress monitoring within a ¢ Discussion of score(s)
X i -
given client across clients
* When administered in an
uniform fashion, any * When scores can
progress made can be be assumed to be
deduced as not an artifact .
on how someone was ,Captu,red n
“tested” identical manner
across clients, it is
* Raises the bar for what we do in clear.the value Of
ABA any given score Is.
* All other non-ABA (a 50is always a
assessment tools are 50)
administered in a
standardized method
* Objective - will improve I0A
« Fit within practical time
constaints
PEAK vl
Sov oy ey
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PESK O oot

69

Does the PCA Have
Norms?

* How do neurotypical clients
respond on the PCA?

* Is there a normal distribution
of scores on the PCA?

* How do children with autism

compare to neurotypical
children?

* Any relationship to
intelligence?

PEQK. ..

70
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PCA Total Score Across Age Groups (n=112)

344 MAX <« PCA Ceiling

300 -

25 - EE@

)
L]

PCA Total Score
—_
W
(=1

N S
=) S
b
r

(=}

3to4 5to6 7to8 9to 10 11to12

a-‘\g o R
71
PCA Normative Curve
,4’ \
A 1}
o \
/
o
U 4
° Low Low Average sh High
[} Average ¢ TUMYS" 1 Avera ge
0 50 100 150 200 250 300 350
Average Score: 223
Standard Deviation: 55
a}\'u o -
72
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PCA Total- Normative Results
300 1 .
e®,. 9 °® L4 [
250 :00 .‘:..08'
ﬁ teagh ey . C
5200 o g, :' !:: pe
S1s0 oot o
E ® o...'..o..:.o
100 o.'. 8.
50 - .
0 : : : : ,
50 70 90 110 130 150
EFSIQ
a-‘\!g:“
73
PCA Total Results
350
300 ° o
° "oio... *
[ ]
#250 o3 :;0 ."55? o ® Nommative
EZOO O.oo 08 O'. :' '::OO. O Autism
S 150 ° :'. ¢ i
= o e%5°Plese e
105 e0%g =o
50 0° g
0 :
50 70 90 110 130
EFSIQ
|’l-é\7|\' oo
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P WISC-V*

Mmsi:i:’tmion amiI
ing Manual
” Professional Manual
L
-
-
Drren o

Does the PCA
Correlate with

Other ESta b ||Shed * Intelligence?

Tests?

* Autism Severity?

* Adaptive Behavior?

* Challenging Behavior?

75
Summary Table (n = 67)
Pearson Correlation Coefficient between PEAK Comprehensive Assessment and other measures
. PAS PAS
Vineland CARS PDDBIT IQ PCA Intensity _ Frequency

Vineland -444™ 398" 16245 « 13450 -338" -325"
CARS -.444™ 596" 223 338 2907 191
PDDBIT -.398" .596™ -.192 -328" 335" 328"
1Q .624™ -.223 -.192 484" -442" -475*
PCA Total .345™ -338™ 328" 484" -610™ -.598™
PAS ' * - = o -
Intensity -338 2y 3 -.442 -.610 .842
i S35 191 328" 475" 598" 842
Frequency

Note: *Correlation is significant at the 0.05 level (one-tailed)

**Correlation is significant at the 0.01 level (two-tailed)

76
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Correlations of PCA with Other Indices

Correlation between PCA Total Score and Vineland

100

80;

60;

Vineland

40

T T T 1
0 50 100 150 200
PCA Total Score

Correlation between PCA Total Score and PDDBI T Score

PDDBI T Score

T T T T 1
0 50 100 150 200
PCA Total Score

Correlation between PCA Total Score and CARS

60:

CARS

T T T 1
0 50 100 150 200
PCA Total Score

Correlation Between PCA Total Score and 1Q

T T T T 1
0 50 100 150 200
PCA Total Score

PEAK
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¥ Phys Disabil @‘
10.1007/510882-017-9539-z

JIGINAL ARTICLE

incipal Component Analysis of the PEAK
neralization Module

le E. Rowsey' - Jordan Belisle" - Caleb R. Stanley" -
ob H. Daar' - Mark R. Dixon'

pringer Science+Business Media New York 2017

stract The current study sought to assess the content validity and internal ¢
he PEAK Generalization Module. Eighty-four children with autism wer
1g the PEAK Generalization Assessment to ascertain the presence or abs
yuage and learning skills within the child’s repertoire. Following the
icipal component analysis was run yielding a four-component model
reralization Module. Specifically, components possessing eigenvalues
that had at least one item which was most strongly correlated to the

1s were then sorted into the various components based on their correl

rotated component matrix generated by the principal component
establishment of the four-component model, the internal consiste

d using Cronbach’s Alphas which indicated strong internal cc

AK-G Assessment as well as each of the four underlyins

ponents identified include the constructs of Foundational

lls, Basic Verbal Comprehension, Memory, and Advar

bal Comprehension, Reading and Writing, and Basi

Mark R. Dixon
mdixon@siu.edu

Kyle E. Rowsey

Where did
the PCA
items come
from?

Principal Component Analyses of DT and G
Relational Complexity E

Various Relational Frame Families T

78
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Begin Record
Arrange Begin .
) —1 —> Behavioral
Environment Assessment .
Observations
Complete Complete
Transformation Transformation Complete Complete Complete
Equivalence Generalization Direct Trainin;
Module Module q 4
(Expressive (Receptive Module Module Module
Assessment Assessment.
~ n 0 Reflexivity
Coordination Coordination ®ED)
(COR) (COR) . - .
Symmetry Perceptual Learning l
Comparison Frame Comparison (SYM) ‘ Skills (PLS)
(COM) — (COM) Transitivity Verbal Comprehension
Opposition Frame Opposition (ERS) Skills (VCS)
(OPP) (OPP) s Verbal Reasoning
(EQU) g, & Memory and Math Skills
Distinction Frame Distinction Advanced Math Skills L (VMS)
(DIS) (DIS) i |
' Verbal Reasoning, i
Hierarchical Frame Hierarchy ' Advanced Problem '
Solving, and Advanced '
(HIR) (HIR) E e :
Deictic ; I
(DTC) | T |
'

1
| X . 1 Determine Present
—_______1 Discontinue 1 Functional Abilities
i I Criterion Met 1
| L _____1 Prepare Applied
A2 Behavior
Complete Intervention
Assessment to Program
Intervention alite
Worksheet .
Intervention
. Progress > EAXK
Fig. 1 P
* Content: * Materials:
* 64 items for DT and G « Stimuli Books (every
* 24 items for E stimulus for every
* 192 itemsfor T (% trial)
expressive and % * Verbatim script
receptive) * Scoring guide with all

correct, incorrect,
and queried answers

40
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* Rules: * Time:
* Standardized * Total PCA
administration administration will
* Practice trials and test take less than 1.5
trials hours

¢ Young child and/or
significant limitations
—less than 30 min

¢ Adult and/or
extremely high
functioning — 60 min

PEAK )l

* Table and 2 chairs (or floor space)

* Materials book 3in from edge of
table

* Admin instructions closer to

E nVl ronme nt administrator on SAME side as
Preparat|on their writing hand

* Score sheet in similar position

* Preferred items accessible by
administrator but not client

* Free of other distractions

PEAK )
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The Physical Space

‘ Client

Stimulus Book

Admin Book

Data Sheet

Administrator

PEAK. ..y~

83

The Physical Space

Stimulus Book

Admin Book

Data Sheet

PEAK

84
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Standing Administration Manual with Bend

Fig. 3A

Fig. 3B

PEAK ... sl

85

Copyright 2019 - Not for commercial distribution

PEAK.. b dil

86
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Script Example with and without stimulus book

FLS-1. (NO STIMLUS BOOK NEEDED)
Say “LOOK AT ME”

*5m Correct Response Query Incorrect Response ms
Ev cact for 2 Eye contact for less than
(Or ( ye contact for 2 seconds
) seconds
* Posi
.o .
Fig. 6A
* Info
*S
°V FLS-2. (STIMULUS BOOK NEEDED)
e P Present the image of three cups, the left with a block below it

(FLS-2a), pause for 5 seconds and turn the page to FLS-2b. Say,
“WHERE DID THE BLOCK GO?”

Correct Response Qhuery Incorrect Response
If client vocally Selection of middle or
Left cup responds, Let: cup right cup. Only sp.eaks /
or “That one™, say no motor selection
“SHOW ME.” response.
Fig. 6B
PEA l‘\' v
87
W W E Wm W W e N e W e E e
k4
Fig. 6C
PEAK S \
Sov oy ey
88
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Copyright 2019 - Not for commercial distribution

PEAK. ..y~

89
DT Module DT PCA
* 184 Item Checklist found within  * 64 items that are a brief
the Module estimate of the entire 184 items
* Basic items from eye contract within the module
and motor imitation * 4 “Factors” of 16 items that
* Typical verbal “operant” items advance from easy to hard
such as requesting (mands), * Expressive, receptive, and
labeling (tacts), verbal exhanges generative items
(intraverbals), and listener
behavior (selecting items) . ) .
.E dsb d tvoical VB tools Over 90% identical to previous
Xpands beyond typica 00S  “pre-assessment” found on the
with complexity of verbal :
g y oV PEAK website
operants, identification of
private events, social
awareness, and processing skills  « |mprovements: standardization,
additional distractors,
clarification of certain items
PEAIC . )
90
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Performing the DT Assessment

o Foundational Learning
Skills (FLS)

Touches nose Touches another body

Discor
None

FLS-1

and make a pincer grasp (pinching motion,

Cornst Response Query

ormet act for less than
Eye contact for 2 -
Completes any different 2scconds

scconds

Makes pincer grasp motor action
FLS-2.

FLS7. Present the image of three cups, the left with a block below it
FLS-2a), pause for 5 seconds and turn the page to FLS-2b. Say,

“WHERE DID THE BLOCK GO?”

Cormit Response Oy Inaormet Response
£ . Complcies any diferent Cornet Response Tncoret Regpons
T cient vocaly Sclcction of middle or
Purses lips motor action
P Touches responds, tight cup. Only speaks
Left cup o say 10 motor slection
SHOW ME"

response

DO THIS,” and touch cach star one at a time from your

Raises arm, Only completes one part

 to your left
stomach of the two-step action .

o R Tncomea Re

Touches stars from your
FLS9. right 1o left (Leamer's

Docs not touch all sars in

FLS 4.
Say, “CHOOSE ONE”
Cormet Response

27—

T cient vocaly

Says, “Say Abh'

Chooses more than 1 tem

Selects an item from the | names an item in the

91

WHICH LETTER SAYS ‘MMM’?”

Comet Response Query Tncorrect Response

Selects any other letter

Touches 1f lient vocally $ays, | \poy e the sounds of the

M 3 other letters

Labels the other letters

VCS-6.
Say, “WHICH ONE IS CRYING?

Correet Response | Query I Tncorrect Response

Selects any other picture

Crying child image e
han the child crying

THAT HAS SPOTS

Corvect Response

Physical item with spots

Names things that do not

Examples: Says, e spoes

“Ladybug; “leopard”

VCS-8.
Say, “WHO IS THIS?”

Cormect Response Onery

IF client vocally says

“mommy”; “daddy”

say “WHAT DO
THEY DO?"

Says any other job

Gives the person a name

ay, “WHICH ONE IS FEELING WET?”

Cormeet Response Query Tncorrect Response

Touches Sclccts any other person
Person in the rain than the one in the rain

92

46



2/24/22

DT PCA Videos Here

PEAK )

Bov el ey C
93
G Module G PCA

* 184 Item Checklist found within ~ * 64 items that are a brief

the Module estimate of the entire 184 items
* Variety of expressive and within the module

receptive skills that entail * 4 “Factors” of 16 items that

expanded conversation skills, advance from easy to hard

gbstrgg:t th;(r_llllqng, puzzle solving, Expressive, receptive, and

ecoding skifls generative items

* Ttherges dtofcomn]c?]n corte / * Over 90% identical to previous

S ar(mj_ an ?I or mathematics “pre-assessment” found on the

reading, riuency, PEAK website

comprehension
* Themes to medical necessity o

such as problem solving, social ~ * Improvements: standardization,

skills, independent life additional distractors,

functioning clarification of certain items

l’l-‘Q‘l\' i
94
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Verbal Reasoning,
Advanced Problem
Solving, and Advanced
Reading & Writing Skills
(RPR)

None.

RPR-1.
Say, “INEED A TEASPOON OF SUGAR. WHICH ONE
OF THESE [point across response options] SHOULD 1 USE.
TO MEASURE?"

Reponsc

ComarRae | Gy | —TT
Touches Teispoon | T Selccts any other tem

Sects any other item

Ouery. I Incorrect Res
1

Gy Inormet Response

“The

comes out at Jects anything irrlcvant

1 the context

v
the day.”

Foundational Learning
and Basic Social Skills
(LLS)

None.

111

‘Comit Responi ery Iniornt Response

Only one of two
Claps and places hand responses imiated
on head

Incorecet sequence of

152,
[[Point to the Lion and say, “WHAT IS T2
[ T e T T Reponre

Saysany other word than

lion

Says, “Lion”

LLS-3.
Say, “WHICH ONE OF THESE” [point across response
options] “IS BLUE?"

Comit

T Incornct Ras

Tt Respoe |
[ 5 o |
han four

95

LLS-5.
Say, “WHICH ONE OF THESE” [point across response

options] “IS THE JACKET?"
ComirRepa_—_| Dy T R
; Sects amyhing other
Touches suit jacket than suit jacket
L1S-6.

Say, “WHICH ONE OF THESE” [point across response
options] “IS THE SAME AS THIS? [point to the capital L at

top of page]

Carmet Response uery

| T Tnornat Response
“Touches lowercase | | | sd::‘.; “anything other

1S-7.
[Say, “WHAT COLOR IS THIS?"
[

Comret Response | Gnery o
Says any other word than

L1S-8.

‘Cormt Response Qury Incormet Res

Says or hums anything
other than “mmmny’

Hums “mmmm” in a
regardiess of tone

1.1.S-9.

Cormat Response Inormet Response

Query
Pants with tongac
Example: barks o - .
aggressively, growls, Says “angry dog” “yes
shows teeth

Say “Are you angry?
Show me an angry
dog”

CPM-14.
Say, “TOUCH THE KEYS TO MAKE THE NUMBER 400.”

Repeat with “46” and “789.”
Cormet Response ey

Tnaornec Response
Touches any other
number

If lient begins t0 say
numbers,

Touches 400, 46, 789

“Touches less than all three
numbers correct

CPM-15.
Clap your hands rapidly. Say, “WHICH ONE OF THESE
WAS THAT LIKE?”

jery

[point across response options]
Cormet Response __| [ Tnwornct Response
Touches Cheeth | Seleets wrde

CPM-16.

Say, “WHICH ONE OF THESE [point across response

options] IS THE STOP SIGN?”
Co |

i Response jery
[Touches red cirdle | [ Sdlects any other item |
@ Compute learner score. If zero items correct (CPM 1-

16) inue remainder of Gi i s . If one or

more items correct, continuc to Verbal Reasoning, Advanced
Problem Solving, and Advanced Reading and Writing Skills (RPR).

96
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G PCA Videos Here

PEAK

97

E Module EPCA
* 184 Item Checklist found within the ¢ 24 items that are a brief estimate of
Module — very difficult to complete the entire 184 items within the
in isolation module

4 “Relations” of complexity in

* Pre-assessment requires copying, deriving .
and assembling materials found'in Uses almost exclusively abstract
back of E Modules stimuli or relations among stimuli
to determine how durable a client’s
i . o “relational abilities” are that are
* Script and scoring guide included being constructed in the
assessment

If known relationships would be
tested, there is no proof what is
being shown is derived, and could
be just a prior trained history

Additional comparison stimuli and
elimination of non-standardized
sensory items

PEAK

98
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Reflexivity

Matching IDENTICAL stimuli together
® Examples?

4 Relations of Complexity

Symmetry

Matching different stimuli together that
do NOT need to share any formal
similarity (generalization) to each other.

Occurs because of a learning history in 1
direction sets the occasion for DERIVING
a response in the opposite direction

e Examples?

PEAK 7

Bov el ey C

99

4 Distinct Relations

L[ \J
[\ 0
[ "\

Transitivity

Matching different stimuli together that
do NOT need to share any formal
similarity (generalization) to each other.

Occurs because of a learning history in 1
direction sets the occasion for DERIVING
a response in the opposite direction

Occurs when two (or more) stimuli have
a shared learning history with a prior
stimulus BUT NOT with each other

Examples?

Equivalence

Same as above

And the DERIVED relation is in
opposition to the sequential
presentation of the learning history

Examples?

PEAK )

So% pel oy C o

100
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—Training-—

Say, “THIS [point to coin

of page] 1S THE

SAME AS THIS [point to from array]"

Testing-—-
b, Say “NOW YOU TRY IT.
Say, [point across
response options] IS ASTHIS? [point to
 the top of the page]”
Cormt Reporse | 123 Tnornc Reporsc
- TFelicnt ays, “coin | Scects any other image
Touches Coin o SHOW ME- "
SYM..

Comet Response ot Response

Training:
a. Say, “THIS [point to 32} at top of page] IS THE
SAME AS THIS [point t | from array]” Turn to
next page in stimulus book.
-—Testing-—-—
b, Say “NOW YOU TRY IT.”

Say, “WHICH ONE OF THESE [point across
options] 1S THE SAME AS THIS? [point to

¢ the top of the page]”
Grery

T

Selcets any other image

Says any other word

Says “Feks”

SYM-4.

Comet Response

Says any other word

Says ke

Inormt Response
€ Yes Says any other word

101

Training--—--

4. Point (o the hotdog and say, “LOOK”. Wait 5 seconds
then turn to next page in stimulus book.

b, Point to the Y721 and HIS IS THE SAME.

Wait 5 seconds then tum to next page in stimulus book.

<. Point to the 7 THIS IS A JEV.” Wait 5
seconds then turm to next page in stimulus book.

——Testing:
NOW YOU TRY IT." Point to the hotdog and
WHAT IS THIS CALLED?

say,
Comr Respon Tasorne Respomic

Says any other word
Says Jev Says “hotdog” a second.
time aftc query

TRS-6.

. Point to the celery and say, “LOOK”. Wait 5 seconds
then turn to next page in stimulus book.

b, Point to the %5 and say, “THIS 1S THE SAM
Wait 5 seconds then turn to next page in stimulus book.

< Point o the %= and say, “THIS IS A PEM.” Wit 5
seconds then tm to next page in stimulus book.

“NOW YOU TRY oint to the celery and say,

d. B
‘WHAT IS THIS CALLED?"
L E—
Coutpyor | Sy eend

Comit Response Query

If client says “A rix”
y, “WHERI

Says Rix a second time

Says “Toa yev ot

ELS
YOU GO?* afterq

Trainin
HAT DO YOU

\ DAC

Cormet Response e —
1f clc Says any other word

says “A dag”

HAT ELSE

“OULD YOU
use”

Says daga second time
after query

Says “A pra”

102
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*

°o*
@

Fig. 4B’ ‘ Fig. 4B

103

E PCA Videos Here

PEAK

104
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Transformation Module Assessment

T Module TPCA
* 184 Item Checklist found within ¢ 192 items that are a brief
the Module — very difficult to estimate of the entire 184 items
complete in isolation within the module
* 96 items expressive / 96 items
* Pre-assessment requires receptive
copying, and assembling * Assessment across 6 relational
materials found in back of T frame families

Modules * Within each frame, depth of

complexity is evaluated

* Script and scoring guide * Non-arbitrary

included * Cultural
* Arbitrary

* Complex transformations

PEAK )

B0 e ey ;o

105

Types of Relational Frames

« Frame of Coordination Frame of Coordination
+ Simplest and first to emerge
+ Relations of sameness
+ Same as Stimulus Equivalence
+ Contextual cue of "Same”

« Example:
+ Child is taught the food they are eating is the
same as the word “Pizza"
+ The taught the word "Pizza" is the same as the
printed text PIZZA
+ Results in combinatorially entailed relations of
food to text and text to food

PEAK )

106
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Types of Relational Frames

« Frame of Distinction

+ Relating one stimulus in terms of its differences to another
stimulus

Frame of Distinction

+ Contextual cue of “different”

+ Does not specify the dimension in which the stimuli are
different, only that they differ in some way

« Example:
+ Teach printed text CUP is the same as vocal word “cup”

+ Then teach vocal word “cup” is different than vocal word
\\bOWIH

+ Combinatorially Entailed relation that printed text CUP is
different than the vocal word “bowl”

“Different”

Mutually Entailed

PEAK

B0 e ey ;o
107
Types of Relational Frames
+ Frame of Opposition
+ Relating one stimulus in terms of another based on contextual
cue of “opposite” Frame of Opposition
+ Stimuli are being differentiated on a continuum of the
relevant dimension
+ Stimuli being differentiated are at opposing ends of the
continuum
+ Example:
+ Trainan elephant is big, then train big is opposite of small O’
+ Results in combinatorially entailed relation of an elephant is the Wil i
opposite of small
+ Relevant dimension is size, big and small are at opposing ends
of this dimension
|’|-é\_|\' o
108
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Types of Relational Frames

« Frame of Comparison
+ Relating one stimulus in terms of another based
on a specific quantitative or qualitative dimension Frame of Comparison

+ Relating based on how one stimulus compares to
another

+ Common comparative relations
+ More/less, better/worse, bigger/smaller, faster/
slower, etc.

« Example:
« Train that a dime is more than a nickel

+ Then train the nickel is more than a penny

+ Results in combinatorially entailed relation that
dime is more than penny, and penny is less than
dime

PEAK )

B iy £

109

Types of Relational Frames

+ Hierarchical Frame
+ Responding to a stimulus in terms of its
membership to another stimulus

Frame of Hierarch

+ Belongingness between a group of stimuliand a
common categorical relation

+ Example:
+ An ostrich belongs to birds, birds belong to nouns

+ Nouns contain birds, birds contain ostrich and
pigeon

PEAK )

So% pel oy C o

110
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Types of Relational Frames

Perspective Taking (Deictic Frame)
Being able to see things from
another person’s perspective
Altering of time, place, view

Example: If the sun was the moon
and moon was the sun, what
comes up in the morning?

PEAK )l

111

Evaluating Depth of Relating Abilities

(Level 1: Non-Arbitrary)
* 1. Does the child understand non-arbitrary relations
among stimuli?
“Show me same.”
“Show me different.”
P v

112
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Evaluating Depth of Relating Abilities
(Level 2: Cultural)

* 2. Do the relation abilities extend to cultural
conventions of word-object coordinations and the
subsequent other relational networks?

“What is contained in a
z00? An airplane or a
zebra?”

= NIGHT
=3 ZEBRA

“Say opposite of DAY.”

** \ocalization “day” = to actual physical day.
Vocalization “night” = to actual physical night.

If opposite of actual physical day is actual physical night.
====Then word DAY must be opposite of word NIGHT

113
Evaluating Depth of Relating Abilities
(Level 3: Arbitrary)
* 3. How strong are a child’s DRR abilities as a
generalized operant?
* Can they make derived responses to language they have
never had a history with?
CU K
“What is this?”
—> CUK
I’I-‘Q,K i
114
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Evaluating Depth of Relating Abilities
(Level 4: Complex Transformation)

¢ 4, Can the child transform the skills to another verbal

problem?
CUK
ﬂ/ ’ ’... ‘ m
“What sound does “What is smaller, a
a CUK make?” CUK or a building?”

115

PEAK-T: Assessment

Expressive

PEAK

116
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@ Receptive

Performing the
Transformation Il Then

Assessment

Expressive

| EAK
RELATIONAL TRAINING SYSTEM Av‘
Scoring the PCA
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PCA Client Response Scoring Sheet

Direct
3 Ja s Js J7 I8 Jo 1o [ [12 J13 J1a J15 J16 [otal

REF

™
RS
EQU
Transformation Mod ot
3 ][4 [5 [6 [7 |8 [8 [10 |11 [12 [13 [14 [15 [16 [Total

Transformation Module - Expressive
6 |7 1

PEAK )l

o p i

119

PCA Client Response Scoring Sheet
Direct Training Module
1 2 3 4 5 6 7 8 9 10 J11 12 J13 J14 |15 |16 |Total
s 11111311411 A 0 B T A R R B (R 16
(3 T o e D T
73 N T O ) e e O e
wsfolg |7 [1 [3I]afafoOfafafo ilalalofa1
Generalization Module
1 2 3 4 5 6 7 8 9 10 [11 [12 13 [14 [15 [16 |[Total
1L T o e ) T ) S e P R D E LY 0112
evs| 1 131 11 11 11171701 Tg 1 10T0[olglgl9
M 010701 [3]ol1f0]0lalo]ol 0l ol ol of3
RRJU [0 Jo [glg lgTal0 [0 o 10fololgl0
Equivalence Module
1 2 3 4 5 6 Total
RETT 111111 [1[1[6
syMiq11911 {1 1/0/( 5
IRSEIER e B 00 G )
Evil fola O [0 il
Transformation Module - Receptive
1 2 3 4 5 6 7 8 9 10 [11 [12 13 [14 [15 [16 |[Total
COR 13
COM 10
OPP 11
DIS 6
HIR 9
DTC 4
Transformation Module - Expressive
1 2 3 4 5 6 7 8 9 10 [11 [12 |13 [14 [15 [16 |[Total
COR q
CoM 2
OPP 11
DIS e
HIR 0
DTC >

120
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PEAK PCA: Assessment to Intervention Worksheet

Assessment Date:

PEAK
.
PCA Decoding Sheet
Instructions: The table below displays the curricular target that matches the assessment questions. This table may be utilized to assist with
curricular programming for the client and identification of skills currently within the client’s repertoire.
Direct Training Modul

1 2 3 4 5 6 7 8 9 10 |11 [12 |13 |14 |15 |16 | Total
FLS 1A | 3C | 3D | 4A | 4B | 4C | 4D | 4F [ 5A | 5C | 6A | 6G | 6B 6l 7A 7C
PLS 7D | 8A | 8B | 8C | 8D | 8F 8l 8K | 8N | SA | 9B 9C | 9E | SF | SK 9L
VCS 7H | 8H [ 9H | 9P | 10A | 10C | 10J | 10Q | 11A | 11G | 11L | 12B| 12L | 12S | 13K | 14G
VMS | 11M | 11D | 14A | 14C | 14E | 14F | 14H | 141 | 14L | 14N | 140 | 14P | 14Q | 14R | 14V | 14W

1 2 3 |4 5 6 7 8 9 10 |11 |12 [13 |14 |15 |16 | Total
LLS 1A | 2B | 3D | 4A | 4B | 4E 5B SE 7C | 7L | 11A| 11D | 110 | 13H | 14A | 14E
CMS | 2A | 3A | 3B | 6G | 7K 8F | 9D | 9G | 9H | 10C | 10H | 10M | 10R | 11L | 1IN | 14K
CPM | 7J 9E | 9) | 101 | 10J | 11F | 12C | 12R | 13F | SN | 13L | 14C | 14G | 14P | 14S | 14U
RPR | 5C | 6D | 6J 8l | 10A | 10B | 10K | 120 | 12T | 13C | 13D | 13G | 13N | 130 | 14M | 14Y

Direct Training & G lization A to Tr Instructions
Once you have obtained scores on the PCA for the Direct Training and Generalization assessments,
examine the PCA Decoding Sheet and complete the performance matrix. Then, follow the guidelines
below for treatment.
IF THEN
e e All remalm'ng items within the factor should be targeted for initial
programming
Factor score is 16 All remaining items within the factor should be endorsed on the
performance matrix -
B e e (|
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Instructions:

Circle each skill within the repertoire of the individual. Sum all circled items to obtain individual Factor scores.

[ — Verbal T sientl Basic Verbal CEE ] Verbal Reasoning,

)

| e | vt cmpin | v | g | oy | sren | "

At S e Skills & Writing Skills
1A 70 6C | 11A 12T 11D 1A 1B 10P 6H 12B 4D
1B 7G 6D | 11B 120 11M 2B 2A 10R 70 12¢ 5C
2A 8A 6E 11C 12v 110 3D 3A 1B 7E 126G S5H
2B 8B TH 11E 13A 14A 4A 3B 11H 71 121 6D
3A 8c 71 11F 13B 14B 4B 3C 11 8B 12p 6]
3B 8D 7 116 13C 14C 4E 4C 11K 8C 12Q 7B
3C 8E 7K 11H 13D 14D 5A 4F 11L 8D 12R 81
3D 8F 7L 11 13E 14E 5B 5D 1M 8E 12v 8L
4A 81 8G 11) 13F 14F SE 5F 1IN 8G 13A 10A
4B 8] 8H 11K 13G 14H 6A 5G 1Q 8H 138 108
4c 8K 9D | 11L 13H 141 6C 6B 118 8] 13F 10K
4D 8L 9H 1IN 131 14) 6E 6F 12D 8K 13L 1M
4E M 91 1P 13] 14K 7C 6G 12F 8N 13R 12N
4F 8N 9 11Q 13K 14L 7G 61 12H 9A 138 120
5A 9A 9M | 11R 13L 14M 7H 7A 12) 9E 13U 128
5B 9B 9N | 118 13M 14N 7L 7F 12K 9F 13v 12T
5C 9C 90 | 11T 13N 140 10D 7 12L 9 14C 13C
5D 9E 9P | 12A 130 14P 10L 7K 131 9L 14D 13D
SE 9F 10A | 12B 13p 14Q 11A 8A 13p 9M 14G 13E
5F 96 10B | 12C 13Q 14R 11D 8F 13T 9N 14H 13G
5G 9K 10C | 12D 13R 148 116 8M 13w 9P 14] 13M
5H 9L 10D | 12E 135 14T 11 9B 13X 10E 140 13N
6A 10E | 12F 13T 14U 110 9C 14B 106G 14p 130
6B 10F | 12G 130 14V 11R 9D 14F 101 14R 13Q
6F 106G | 12H 13V 14w 1T 96 14K 10) 148 14L
6G 10H | 121 13w 14X 12E 9H 147 10N 14T 14M
6H 101 |12] 13X 14Y 120 91 100 14U 14N
61 10] | 12K 146G 142 13H 9K 10Q 14v 14Q
6] 10K |12L 13] 90 11C 14w 14Y
7A 10L | 12M 13K 10C 11E 14X
7B 10M | 12N 14A 10F 11F
7C 10N | 120 14E 10H 1P
7E 100 |12p 141 10M 12A
7F 10P | 12Q
10Q | 12R
10R | 12§
Factor 1 Factor 2 | Factor 3 Factor 4 | Factor 1 Factor Factor 3 Factor 4
2 2 Total:
(max 34 (max 22 (max 100]

123

PEAK PCA: Assessment to Intervention Worksheet

Learner: Assessment Date:

124

62



2/24/22

PEAK PCA: Assessment to Intervention Worksheet

Learner:

Assessment Date:

Matrix

vcs}—o

81

14 | 14

e H

Module: Generalization
Factor Score

PCA Factor

m

11 11

Programming

"

Factor

|

i
i
]

!

PEAK. . ...

125

Obtain Scores on PCA

Step 1

If score on PCA relation is 0-3 all
items within that relation should be
targeted for initial programming.
No items endorsed on Performance
Matrix

If score on PCA relation is 4-5 last %
of items within that relation should
be targeted for initial programming.

First 1/2 items endorsed on
Performance Matrix.

If score on PCA relation is 6 no
items within that relation should be
targeted for initial programming.
All items endorsed on Performance
Matrix.

Step 2

Equivalence Programming

Note: endorse all items on
Performance Matrix once all targeted
programs are mastered

126
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Equivalence Assessment to Treatment Instructions

Once you have obtained scores on the PCA for the Equivalence assessment, follow the guidelines below
for completing the performance matrix and implementing treatment.

IF

THEN

Relation score is 0-3

All items within that relation should be targeted for initial programming.
No items should be endorsed on Performance Matrix within that relation.

Relation score is 4-5

Last half of items within that relation should be targeted for initial
programming. The first half of items in that relation should be endorsed
on the Performance Matrix.

Reflexivity: Endorse 1A-3A, begin training at 3B

Symmetry: Endorse 4B-7H, begin training at 71

Transitivity: Endorse 9N-10D, begin training at 10E |

Equivalence: Endorse 10L-12R, begin training at 125

Relation score is 4-5 and
subsequent relation is
above 0

Begin training subsequent relation concurrently

Relation score is 6

No items within that relation should be targeted for initial programming.
All items from this relation should be endorsed on the performance
matrix.

PEAK )l

oo o i

127

PEAK Relational Training System
Equivalence and Transformation Assessment Relation Scoring Grids
Instructions:
Circle each skill within the repertoire of the individual. Sum all circled items to obtain individual factor scores.
Equivalence Module Transformation Module
[efiexviy | Symmetry | Transitwiy aqunalence Level 1 Level2 Teves | leveld
1A | 4| 7) 9N 10L | 126 | 13Q | 1A [ 7A | 7E | 9K | 11) | 11Q | 13G | 13L | 14T
1B | 4c| 7K 90 1M | 120 | 13R | 1B [ 7B | 7F | 9L | 11K | 11R | 13H | 13M [ 140
2A 4D 7L 9P 10N 121 138 2A | 7C 7G 9M | 11L 118 131 13N 14V
2B 4E 8A 10A 100 12) 13T 2B | 7D 7H 9N | 1IM 1T 13) 130 14w
3A 4F 8B 10B 10p 12K 13U 3A 71 90 | 1IN 12A 13K 13p 14Y
38 [sa|sc | 1oc | 10Q | 12L | 13V | 3B 7) | 9p | 110 | 128 13Q | 14x
3c |sB |8 | 10 | 1R | 12M | 13W | 3¢ 7K | 10A [ 11P | 12¢ 13R | 142
3 [sc| s | 1B | 1A | 12N | 13X |3D 7L | 108 12D 135
4A 5D 8F 10F 11B 120 14A 4A 8A 10C 12E 13T
SE 8G 10G 11C 12p 14B 4B 8B 10D 12F 13U
SF 8H 10H 11D 12Q 14C 4C 8C 10E 126 13V
5G 8l 101 11E 12R 14D 4D 8D 10F 12H 13w
SH | 8 10) uF | 125 | 14E | 48 8E | 10G 121 13X
6A | 8K | 10K | 11G | 12T | 14F | 4F 8F | 10H 12) 14A
6B 8L 11H 12U 14G 5A 8G 101 12K 148
6C 8M 111 12v 14H 5B 8H 10) 12L 14C
6D 8N 11) 13A 141 5C 8l 10K 12M 14D
6E | 9A 1K | 138 | 14 | 5D 8 | 10L 12N 14E
6F | 9B uL | 13¢ | 14K | SE 8K | 10M 120 14F
6G | 9c 1M | 13D | 14L | 5F 8L | 10N 12p 146
6H 9D 11N 13E 14M 5G M 100 12Q 14H
6l 9E 110 13F 14N SH 8N 1op 12R 141
6 | 9F 1P | 136 | 140 | 6A 9A | 10Q 128 14]
7A | 96 1Q | 130 | 14p | 6B 9B | 10R 121 14K
78 | 9H 1R | 130 | 14 | 6c 9C | 1A 120 141
7C 91 118 13) 14R 6D 9D 11B 12v 14M
7D 9 1T 13K 148 6E 9E 11C 13A 14N
7E 9K 12A 13L 14T 6F 9F 11D 13B 140
7F 9L 12B 13M 14U 6G 9G 11E 13C 14P
76 | M 12¢ | 1N | 14v | 6H 9H | 11F 13D 14Q
7H 120 | 130 | 14w | 61 91 | 116 13E 14R
71 12E 13P 14Y 6] 9] 11H 13F 148
12F 14X 111
147
Relation | Relation | Relation Relation Relation Relation Relation Relation
Total: __ | Total: __ | Total: __ | Total: __ Total: _ | Total: _ Total: __ Total: _
max 9] (max 62 max 14] (max 99) max 36) max 72, M 37) ‘max 39]

128
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PEAK PCA: Assessment to Intervention Worksheet

Learner: Assessment Date:

E [

1l
1

PEAK ... o=
129
Transformation Expressive and Receptive Programming
(Each Frame Evaluated Separately)
[ [Nonritary _Jcuitural ___JArbitrary __
Coordination 0-16 =startat 1A  17-24 startat 7E 25+ startat 11Q
Sum Expressive and Comparison No items endorsed All non-arbitrary  All non-arbitrary
Receptive Scores on Opposition on the items endorsed on  and cultural items
PCA . performance the performance  endorsed on the
Distinction matrix matrix performance
Step 1 Hierarchical matrix
Deictic
Step 2
PEAK ... -
130
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Transformation Assessment to Treatment Instructions

Once you have obtained scores on the PCA for the Transformation Receptive and Expressive
Assessments, follow the guidelines below for completing the performance matrix and implementing
treatment. Each frame should be evaluated separately.

IF

THEN

Frame score of 0-16

All items within Level 1 (Non-Arbitrary) should be targeted for initial
programming for that frame. No items should be endorsed on the
Performance Matrix for that frame.

Frame score of 17-24

Items within Level 2 (Cultural) should be targeted for initial programming
for that frame. All Level 1 items for that frame should be endorsed on the
performance matrix.

Frame score of >25

Items within Level 3 and 4 (Arbitrary) should be targeted for initial
programming for that frame. All Level 1 and 2 items should be endorsed
on the performance matrix.

Transformation Frame Families By Level

starting Level

Below indicates which PEAK program to begin with for each frame according to

FRAME Non-Arbitrary Cultural Arbitrary
Coordination 1A 7E 11Q
Comparison 3A 71 11R
Opposition 3C 7L 11T
Distinction 3D 8G 118
Hierarchical 4C 10B 12L
Deictic 4E 9E 12Q
PEAK »
e
PEAK Relational Training System
Equivalence and Transformation Assessment Relation Scoring Grids
Instructions:
Circle each skill within the repertoire of the individual. Sum all circled items to obtain individual factor scores.
Equivalence Module Transformation Module
Ny | Symmetry | Tomsivy aibniece e o2 o3 et
W | 4B | 7] | ON | 0L | 126 | 13Q 1A [ 7A | 7B | 9K [ 11 | 11Q | 136 | 1L | 14T
o |ac| 7k | oo | tom | 1an | 1R s |78 oL |11k | 1R | 13m0 | 13w | 1au
2 [ao | 7u | op | aow [z | oass || e oM |1 | s | 13 | N | 1y
28 |4 | 8r | 10a | 100 [ 1z | 13r |28 |7 oN [1M| 1T | 13 | 130 | 14w
sa |4k | e | 108 | 10p | 12k | 130 | 3a 90 1N | 128 | 13k | 130 | 14y
3 |sa|ec | toc | 10q | 12 | 13v | 3B 9 | 110 | 128 13q | 14x
3¢ |se| e | 100 | 1R | 12v | 13w | 3c 108 | 1P | 12 R | 142
3 |sc|ee | 10e | uA | 1N | 1x | 108 120 135
an 5o | e | w0F | 1B | 120 | 14a | 4a 10c 126 131
SE 86 106 11C 1P 148 4B 10D 12F 13U
se | an | ton | b | 120 | e | ac 108 126 13v
sa | e | 100 | 1 | R |0 [ap 10F 121 13w
SH 8 10) 11F 128 14E 4E 106 121 13X
6A 8K 10K 116 127 14F 4F 10H 12) 144
68 8L 11H 120 146G SA 101 12K 148
6c | oM | v | e | se 10) 121 14C
60 | 6N | | o | s 10K 12M 14D
6k | 9A uk | 13 | 1 | s> 0L 128 1E
6 | o L | 13c | ok | se 10M 120 14
6 | o um | 13 | | sk 10N 12 16
6l | o uN | 138 | 1M 100 12 1
o | o8 1o | 138 | 1N 10 12 "
6) 9F 1P 136 140 10Q 128 14
7 | o uQ | wm | e 100 121 14k
78 | o R | 13| 1 | e 1A 120 1L
7| o us [ 13 [ ur e us 12v 1M
w | 9 ur | 1k | s | ek e 13 1N
76 | ok 12a | 1 | 1ar | e ¢ | 1o 138 140
7 | oL 128 | 13 | 140 | 66 9 | 1E 13c 1P
76 | oM 12¢ | 1N | 1av | e on | 11k 130 14
" 120 | 130 | uw | o |16 136 R
7 126 | 1 | v |6 9o |1 13F s
12 14X 1l
147,
Relation | Relation | Relation Relation Relation Relation Relation Relation
Total: __ | Total: __ Total: __ | Total: _ Total: __ Total: __ Total: _ i
(max9) (max 62) (max 14) | (max 99) (max 36) (max 72) (max 37) (max 39)
PEAK vl
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PEAK PCA: Assessment to Intervention Worksheet

Assessment Date:

= ] | ]
a
G Vocuic: tansiormation |

El FEEa E
—'| 24 l—-
(3]

i

ElE E B
[t 22 1 6
[ { 1414 0 |
[ome] {14 {0 |

PEAK
.
PCA Decoding Sheet
Instructions: The table below displays the curricular target that matches the assessment questions. This table may be utilized to assist with
curricular programming for the client and identification of skills currently within the client’s repertoire.
Direct Training Moduls
1 2 3 4 5 6 7 8 9 10 |11 |12 |13 |14 |15 |16 | Total
FLS 1A | 3C | 3D | 4A | 4B | 4C | 4D | 4F | 5A | 5C | 6A | 6G | 6B 6l | 7A | 7C
PLS 7D | 8A | 88 | 8C | 8D | 8F | 8I 8K | 8N | 9A 9C 9F | 9K 9L
VCS 7H | 8H | 9H [ 9P | 10A | 10C | 10J | 10Q | 11A | 11G 128 @ 125 | 13K | 14G
VMS | 11M | 11D | 14A | 14C | 14E | 14F | 14H | 14I | 14L | 14N 14P | 14Q | 14R | 14V | 1aW
Generalization Modul
1 2 3 4 5 6 7 8 9 10 (11 |12 13 (14 |15 16 | Total
LLS 1A | 2B | 3D | 4A | 4B | 4E | 5B | 5E | 7C | 7L | 11A| 11D | 110 | 13H | 14A | 14E
CMS | 2A | 3A | 3B | 6G | 7K [ 8F | 9D | 9G | 9H | 10C [ 10H | 10M | 10R | 11L | 11N | 14K
CPM | 7) | 9E | 9) | 10l | 10J | 11F | 12C | 12R | 13F | 9N | 13L | 14C | 14G | 14P | 14S | 14U
RPR | 5C | 6D | 6) 8l | 10A | 10B | 10K | 120 | 12T | 13C | 13D | 13G | 13N | 130 | 14M | 14Y
PCA Client Response Scoring Sheet
Direct Training Module
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 Total
FLS o ] i ] [ T G T 1] [ ] 1 o T 0 ] T ) e [ T e 16
PLS ElEare i 15 e e T [ 17171 a 1 1 6
73 [ I ] e N T 1 [KoJn 1 1 14
vsijEOFjqa|qusgi|edaasqn)eO]sae] o] [oF B (55 S T ) 1
Generalization Module
1 2 3 a 5 6 7 8 9 10 [11 |12 [13 [14 [15 |16 | Total
LLS i i1 g 1 1 1 1 1 i 1 Tl i 1 1 [6] U [0 ) o] 12
cvs | 1 |1 [T i E b V[ D I 0 T g 1 O10 1o la fa)
C= o0 F L0 .o 1 T I Y O o o Y o 55 T Ol=gil=qisgl=3
RPR U JO 10 ' lg lglo M 10O fe) OlololaolO PEAK. ..
L 1B _BE
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Module: Direct Tr

g
PCA Factor odule
Score Factor Score

v [ 14 | 14

81

11

Module: Generalization
PCA Factor Modu
Score Factor Score

1 1
s ) 9

]

Factor

EEgEI BE
H
il

Module ion

EEE
£z

135

Circle each skill within the repertoire of the individual. Sum all circled items to obtai

Instructions:

in

idual Factor scores.

— e permte
rondaten | v | yoico | el oo i | Comrsenin |5 Sl
Learning. Skills mory, & Basic Social Memory & Solving,
| emon & | ‘snictocl | ACENL | SME | Rasing
= e i Sl
1A 70 6C 11A 12T 11D 1A 1B 10p 6H 128 4D
1B 7G 6D | 11B 120 1M 2B 2A 10R 70 12¢ 5C
2A 8A 6E 11C 12v 110 3D 3A 11B 7E 12G S5H
2B 8B 7H 11E 13A 14A 4A 3B 11H 7 121 6D
3A 8C 7 11F 138 14B 4B 3C 111 8B 12p 6]
3B 8D 7] 116 13C 14C 4E 4C 11K 8C 12Q 7B
3c 8E 7K | 11H 13D 14D 5A 4F 11L 8D 12R 8l
3D 8F 7L (110 13E 14E 5B 5D 1M 8E 12v 8L
4A 81 8G 11 13F 14F SE SF 1IN 8G 13A 10A
4B 8] 8H 11K 136G 14H 6A 5G 11Q 8H 13B 108
4c 8K 9D | 11L 13H 141 6C 6B 118 8] 13F 10K
4D 8L 9H 1IN 131 14) 6E 6F 12D 8K 13L 1M
4E M 91 1P 13) 14K 7C 6G 12F 8N 13R 12N
4F 8N 9] 11Q 13K 14L 76 61 12H 9A 138 120
5A 9A 9M | 11R 13L 14M 7H 7A 12) 9E 13U 128
5B 9B 9N 118 13M 14N 7L 7F 12K 9F 13V 12T
5C 9C 90 | 11T 13N 140 10D 7 12L 9 14C 13C
5D 9E 9P 12A 130 14P 10L 7K 131 9L 14D 13D
SE 9F 10A | 12B 13p 14Q 11A 8A 13P 9M 14G 13E
S5F 9G 10B |12C 13Q 14R 11D 8F 13T 9N 14H 13G
5G 9K 10Cc | 12D 13R 148 116 8M 13w 9P 14] 13M
5H 9L 10D | 12E 138 14T 11) 9B 13X 10E 140 13N
6A 10E | 12F 13T 14U 110 9C 14B 106G 14P 130
6B 10F | 126G 130 14v 11R 9D 14F 101 14R 13Q
6F 10G | 12H 13V 14W 1T 96 14K 10) 148 14L
6G 10H | 121 13w 14X 12E 9H 147 10N 14T 14M
6H 101 12) 13X 14y 120 91 100 14U 14N
6l 10) 12K 14G 147 13H 9K 10Q 14V 14Q
6] 10K | 12L 13] 90 11C 14w 14y
TA 10L | 12M 13K 10C 11E 14X
7B 10M | 12N 14A 10F 11F
7C 10N | 120 14E 10H 11p
7E 100 |12p 141 10M 12A
7F 10P | 12Q
10Q | 12R
10R | 125
Factor 1 Factor 2 | Factor 3 Factor 4 | Factor 1 Factor Factor 3 Factor 4
Total: _ Total: _ | Total: __ Total: _ | Total: _ Total: _ Total: __ Total: __
(max34) | (max22) | (max100) (max28) | (max33) | (max59) (max 63) (max 29)
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Verbal
Foundatona | Perceptun |\ comprahersion | Ressonig
skills Skills. Memory, &
Math Skils
7 6C [11A [ 12T | 11D =
76 | 6p |18 |120 | 1M PCA Decoding Sheet
2A 8A 6E 11C 12v 110 -
2B 88 7H | 11E | 13A | 144 Jient and id
3A 8C 71 11F 138 14B
8D 7] |16 | 13C 14C Direct Training Module
8E 7k |11 | 130 | 14D 4 [5 [6 [7 [8 [9 [10 11 [12 [13 [14 [15 [16 |Total
@ 8F 7L 11 13E 14E Fi 3C ﬁD 4A | 4B | 4C | 4D | 4F | SA | 5C | 6A | 6G | 6B 6l 7A | 7C
4A 81 8G 11 13F 14F PLS 88 | 8C | 8D | 8F 8l 8K | 8N | 9A | 98B | 9C | 9E | 9F | 9K 9L
4B 8 8H 11K 136 14H vecs | 7H | 8H | 9H | 9P | 10A | 10C | 10J | 10Q | 11A | 11G | 11L | 12B| 12L | 125 | 13K | 14G
4c 8K 9D | 11L 13H 141 VMSIMM[]]D 14A | 14C | 14E | 14F | 14H | 141 | 14L | 14N | 140 | 14P | 14Q | 14R | 14V | 14W
4D 8L 9H [1IN | 131 | 14
4E M a |11p 13) 14K Generalization Module
= N o |11q |13k | 140 1 (2 [3 [4 |5 |6 [7 [8 [9 [10 [11 [12 |13 [14 [15 [16 |Total
5A 9A 9M | 11R 13L 14M Ls 1A | 2B | 3D | 4A | 4B | 4E | SB | SE | 7C | 7L | 11A | 11D [ 110 | 13H | 14A | 14E
5B 98 9N 118 13M 14N CMS [ 2A | 3A [ 38 | 6G | 7K | 8F | 9D | 9G | 9H | 10C | 10H | 10M | 10R | 11L | 11N | 14K
& 4 % ol s CPM | 7) | 9E | o | 10 | 10J | 11F | 12C | 12R | 13F | 9N | 13L | 14C | 14G | 14P | 145 | 14U
5D 9E 9p 124 130 14p RPR | 5C | 6D | 6/ 81 | 10A | 108 | 10K | 120 | 12T | 13C | 13D | 13G | 13N | 130 | 14M | 14Y
SE 9F | 10A [12B | 13P | 14Q
5F 9G 10B | 12C 13Q 14R
56 9K | 10c |12D | 13R | 145
5H 9L 10D | 12E 138 14T
6A 10 [12F | 13T | 14U
6B 10F (126 | 130 | 14V
6F 10G | 12H 13v 14w
6G 10H | 121 13w 14X
oH w00 |12 | 13x | 1y PCA Client Response Scoring Sheet
6l 10) [12K | 146 | 142
irect Traiming Moduie
6l 10k | 12L =I5 Te 7 [ [5 [0 [31 32 55 Jas Jos Jae o
7A 10L | 12M Fs] 11 N T [ 1
» e e e
ves
Zg }ﬁg}iﬁ wws] O3 13 T3 [T I3[ Ofafafololala[a]0
7F 100 [ 12Q Generalization Module
10q | 128 T 1z |5 [a [5 [6 [7 [® [° [0 [11 [z [i5 [1a [15 [i6 [Toml
bt e (1 T . e e e e e e o e 1 G LB o T B
S e e B A B B 0 P B O W W o W
Factor 1| Factor 2 | Factor 3 Factor 4 R o ToTo e a2 410 1o I A
Total: Total
max

137

PEAK PCA: Assessment to Intervention Worksheet

Learner:

Assessment Date:

Module: Direct Trainin

‘Mods
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PEAK Relational Training System:

sining Module Performance Matrix

v . C
v M.
A M. C
Student AW
Classroom Mn C School £ast Harbour Elementary

PEAK

If 100% on trained or
tested block — program
mastered. Endorse on
Performance Matrix.

If less than 100% on
either trained or tested
block — program
sustained.

PEAK

140
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PCA Administration Checklist
a Checkli

The Assessor should complete the following steps prior fo administering the PCA Circle One

1. Room is well lit, free of distractions, and other observers are out of view. Y N

2. Assessor attempts fo build rapport and determine possible reinforcers and mofivafing Y N

variables for the client.

3. Assessor states expeciations fo the participant verbatim that precede administration of Y N

PCA.

4. Assessor has all necessary materials of the PCA ready for administration prior fo

beginming. Y N

5. Assessor has self, client, and materials positioned in one of the two acceptable Y N

for PCA administration.

6. Assessor answers any relevant questions the dient may have about taking the Y n

7. Assessor begins the assessment promptly when the above steps are complefe. Y N
Total /7

The Assessor should ‘administration of the PCA Circle One

1. Assessor reads vestions to the clearly verbatim. Y N

2. Assessor reads the questions fo the client dearly. Y N

3. Assessor repeats a question no more than once under the appropriate restriclions for P

repetition.

4. Assessor does nof prompt, provide feedback, or deliver reinforcement for correct o Y n

incorredt responses.

5. Assessor indicates a 1 or a O immediately following each client response fo the Y N

assessment question before initiating the next question.

6. Assessor records client responses correctly. Y N

7. Assessor maintains client attention throughout the assessment by providing the

necessary noncontingent reinforcement for task completion unrelated to accuracy to Y N

accuracy based on the needs of the client.

8. Assessor completes each factor or relation of the assessment prior fo providing a break Y N

1o the client.

9. Assessor the PCA if the criterion has been met. Y N

10. Assessor records total factor / relation scores and fotal scores correct. Y N
Total /10

The assessor should be evaluated on overall performance conducting the PCA using the Circle One

following criteria:

1. Assessor remains calm throughout Y N

2. Assessor handles behavior problems correctly. Y N

3. Assessor makes necessary accommodations for physical impairments that may impact YouN

PCA (e.g., hearing or visval loss).

141

Restricted or Repetitive Behaviors
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FAS-BUS)

Client:

Assessment Date:

Location of Observations:

Assessor:

Instructions: Responses to these questions should be provided for observations made during the formal PCA administration, as well as

informal observations durinﬁ the entire interaction before and after the PCA examination.

Behavioral Observations

of Behavtor | mtensity of Behanior

Social Interactions R
— SE——

1. Does not respond to greetings from assessor 0 1 2 0o 1 2
2. Does not make eye contact when name is said 0 1 2 0 1

3. _Does not maintain eye contact with assessor when being spoken to 0 1 2 0 1 2
4. Appears unresponsive or uninterested when spoken to or interacted with 0 1 2 0 1 2
5. Shows less interest in the assessor than objects in the room and/or assessment stimulus books 0 1 2 0 1 2
6. Fadal expressions are inappropriate to the situation (e.g. laughing randomly or upset for no 0 1 2 0 1 2

reason, neutral when something funny happens, no expression of pain if injured)

7. Says of out of context statements or asks irrelevant questions during assessment 0 1 2 0 1 2
8. Orients body away from the assessor during assessment 0 1 2 0 1 2
9. Does not provide needed turn taking abilities to allow assessor to complete the assessment task 0 1 2 0 1 2
10. Has inappropriate social boundaries (e.g., getting too close, touching the assessor, taking or o

moving items that assessor is using runs away from the assessor)

Total Score for SOII [ll /.

PEAK,

143

The following sections are to be scored only by a BCBA, BCBA-D or Psychologist:

Autism Symptoms

Intensity of Intervention

Frequency of Behaviors

Severity of Behaviors

Circle the chent’s tier score based on the requency of behavior displayed

Total Frequency Score of the SOl + COM + RRB = / 60 | Total Severity Score of the SOl + COM + RRB= /60

Circle the chent’s er score based on the severity of behavior duplayed

fir the clinical observations during the asesment process fir the clincal observatons during the asessment prucess
Tier 1: Client shows minimal or no characteristics of autism Tler 1: Minimal or no ABA treatment is recommended
Tier 2: Client shows some characteristics of autism Tier 2: Moderate amount of ABA treatment is recommended
Ther 3: Client shows many characteristics of autism Tier 3: Intensive ABA treatment is recommended
of Scores for Behavior Index
Attention (1 & 6) Escape (2&7) Non-Social (3 & §) Physical (4 89) Tangible (5 & 10)
proqueney | totensity | voquency | tatensty | vvequency | totensity | vrequency | ratensity | reequency | tatensiey
4 o R o R o R 2 2
K hallenging behaviors observed:
Possible Maintaining Variable(s)
Attention = Escape = Non-Social = Physical = Tangible =
Potential intervention approach:

Potential impact on treatment based on the frequency and

Tier 1: Minimal or no impact on treatment suspected: No behavior reduction plan recommended in ABA treatment program
Tier 2: Moderate impact on treatment suspected: Behavior reduction plan may be needed within ABA treatment program

Tier 3: Large impuact on treatment is suspected: Behavior reduction plan will be needed within ABA treatment program

144
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PEAK A

RELATIONAL TRAINING SYSTEM

Program Running

PEAK. . el

145

The Total PEAK System

A standardized assessment tool designed to be used across a
multitude of clients. All stimulus materials, administration
manual, rationale, and scoring sheets are included.

4 Learning Modules written in easy to understand language.
Each contains a 40-100 page introduction on rationale,
evaluation and teaching techniques, and data collection
system. Each also contains 184 instructional programs.

PEGK. ... vl

146
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General Process for
Running PEAK

* Direct / Indirect Assessment

* Deficit Skills Targeted in Logical and
Empirically-Based Order

* Programs run in 10-trial blocks
* Programs run with both TRAINING and
TESTS
* Direct — All trained
* Generalization — Test probes within
blocks of 10
* Equivalence — Train blocks and Test
blocks
* Transformation — Train blocks, Test
blocks, Transfer blocks

PEA. O o

147

Determine how many total programs
your client can complete per session

Use the assessment information to guide
choosing programs from each module

¢ Generally speaking, you will aim to have an even
number of programs from each module

¢ This may be different depending on the learner
profile

* More on this in future slides!

Critically analyze the appropriateness of
the programs
e For each program, think about whether or not it is

the best program at THIS time or if other skills
need to be targeted first from the other modules

B E AT

148
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mean?

Typically 3 trial blocks of
10 trials with 9/10 10s.

What does mastery

3 trial blocks with 90%
accuracy?

¢ Some predetermined criterion?
e Might not fit every child
e Or every situation

PEAK ...

149

Level 1 Level 2 Level 3 Program Lowest Number to
Mastered Master

Direct Module

Generalization
Module

Equivalence
Module

Transformation
Module

1-5 Training Stimuli

1-3 Training and 1-
3 Testing Stimuli

2-4 Classes

2 Training and 2
Testing Classes

6-10 Training
Stimuli

5 Training and 5
Testing Stimuli

5-8 Classes

4 + Training
Classes 4 + Testing
Classes

Relevant to Program
(26 letters; 15
classmate names)
and functional
relevance for
participant

Relevant to Program
and functional
relevance to
participant

Not required

not required

Level 2 or 3

Level 2 or 3

Level 2

Level 2

6 stimuli targets

10 stimuli targets

5 target classes

4 classes trained
4 classes tested

PEAK. ... vl
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NISNSNSNNNS

10

Total Response Score:

/ 100

PEAK ... )

151

152

Response Scoring
0= No response after multiple attempts
at prompts

2= Multiple prompts or reduced
stimulus array eventually produced a
response

4= Two prompts at most produced the
response with full stimulus array

8= One single prompt of either verbal
or visual nature

10= independent accuracy on response

PEGK. ... vl
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Direct Training Intervention

Direct
Training

153

Program Instruction Sheet

Program Name: Public i\ 148
Goal:
* Tin
ng O
Materials Needed:
« Items or pictures of items that correspond to an emotion or a physical
feeling

Instructions for Caregivers:
« Choose an emotion or physical feeling
« Presenta stimulus that commonly coincides with that feeling
o Ask, “What might | be feling right now

Typical Stimuliz
o Thirsty: show water; Hungry: hold some food; Tired: take out a pillow;
Pain: say ‘ouch’; Sad: put fake tears on your eyes ; Happ: meone
give youa compliment in front of the participant; etc. NOTE: do notto act
anything out, just present stimuli that often accompany emotion or

feeling.
[\ @ s
m m
A iz 2
1s n
n m m
" s
o m les
7 7 fer
mn o
b 1o 0
m feo m

expus at prompts

s array eventuslly

Level 1

Level2

Level 3

154
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1 0 2 4 8 10 1 0 4 8 10
2 0 2 4 8 10 2 0 2 4 8B 10
3 0 2 4 8 10 3 | L 0.2 4 8 10
4 0 2 4 8 10 4 0 2 4 8 10
5 0 2 4 8 10 s A T o2 48 10
6 0 2 4 8 10 6 0 2 4 8 10
7 0 2 4 8 10 7 Y V¥V 0 2 4 8 10
] 0 2 4 8 10 ] ‘l 0 2 4 8 10
9 0 2 4 8 10 Vol ' 0 2 4 8 10
10 0 2 4 8 10 NSTH 0 2 4 8 10
Total Response Score: /100 Total Response Score: 100
Date: / Initials: Date: / Initials:
1 [ 10 1 0 2 4 B 10
2 [ 4810 2 0 2 4 8 10
D-l— D 3 P Lo 2 4 8 1w ] 0 2 4 8 10
— ata 4 0 4810 4 0 2 4 8 10
5 | _TL] e 274 8 w0 s | 0 2 4 8 10
6 0 2 4 8 10 6 0 2 4 8 10
H 7 L\ | 0 2 4 8 10 7| 0 2 4 8 10
Collectlon B 0 2 4 8 10 L] 0 2 4 8 10
[} Yl 0 2 4 8 W (| 0 2 4 8 10
10 0 2 4 8 10 10 0 2 4 8 10
‘Total Response Score: /100 Total Response Score: 100
Date: / Initials: ) Date: / Inivials: o
1 0 2 4 8 10
2 0 2 4 8 10
3 0 2 4 8 10
4 0 2 4 8 10
5 0 2 4 8 10
6 0 2 4 8 10
7 0 2 4 8 10
8 0 2 4 8 10
9 0 2 4 8 10
10 0 2 4 8 10
Total Response Score: / 100
Date: / Initials:

Participant Name:

PEAK DIRECT TRAINING DATA SHEET
Program Name:

155

Program Instruction Sheet

Program Name:

Materials Needed:
» None

£

Instructions for Caregivers:

Typical Stimuli:

o Say, “What comes next?" and sing part of a song the participant knows,
stopping in the middle of the song.

« Itsy Bitsy Spider, Twinkle Twinkle, D &kmmmﬂn
Rosie, etc. a4 .

8G Program Description

Level 1

Level 2

g

o= no response after multiple attempts at prompts

lproduced a response

4= 2 prompts at most produced the response with full
stimulus array

lB= 1 single prompt of either verbal or visual nature

[10= independent accuracy on response with no prompt

[2= multple prompts or reduced stimulus array eventually

156
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https://www.youtube.com/watch?v=9ggmNKy9xD4&list=PLDuB7fqKtW5lG3URRF68lBAoKGA43acPI&index=5

2/24/22

8G Intraverbal Songs

Participant Name:

Response Scorin;
0= No response after multiple attempts
at prompts
2= Multiple prompts or reduced
stimulus array eventually produced a
response

4= Two prompts at most produced the

1 3 0 2 4 8 10 response with full stimulus array
2 1 0 2 4 8 10 One single prompt of either verbal
3 . 0 2 4 8 10 orvisual nature
4 2 0 2 4 8 10 10= independent accuracy on response
5 1 0 2 4 8 10
6 2 0 2 4 8 10
7 3 0 2 4 8 10
8 A 0 2 4 8 10
9 0 2 4 8 10
10 1 0 2 4 8 10
Total Response Score: /100
Date: / Initials:
eneralizatio

158
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https://www.youtube.com/watch?v=Ft5dNydtkgM&index=8&list=PLDuB7fqKtW5lG3URRF68lBAoKGA43acPI
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Starting a Program

Program Instruction Sheet
Program Name: Tact Plurals- 147

Instructions for Caregive
Place pictures of both singular and plural items on the table. Point to a
picture of a singular or plural item and say, "What is this?"

0= noresponse after multiple
attempts at prompts

2= multiple prompts or reduced
stimulus array eventually produced a

response
4= 2 prompts at most produced the
response with full stimulus array

8= 1 single prompt of either verbal or
visual nature

10= independent accuracy on
response with no prompt

159

Dogs....

Dogs - Train

Dogs — Test???

160
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G Data Collection

Participant Name:

Date: /

Date: /

‘Total Response Scare:
Date: / tnstals:

PEAK GENERALIZATION DATA SHEET

2

‘Total Response Scare:

Date: / Initials;

/ 100 Total Response Score: I
Date: / tnitials:

161

Program Instruction Sheet

Program Name:

I

Instructions for Caregivers

picture of a singular or plural item and say, "Whatis this?”

0= no response after multiple

attempts at prompts

2= multiple prompts or reduced

stimulus array eventually produced a
se

respons

4= 2 prompts at most produced the

response with full stimulus array

8= 1 single prompt of either verbal or
I nature

10= independent accuracy on

response with no prompt

147 Program Description

162
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https://www.youtube.com/watch?v=aGXcMSiMoTk
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147 Practice Data Collection

Response Scoring
0= No response after multiple attempts

ParticipantName: ___ at prompts

2= Multiple prompts or reduced
stimulus array eventually produced a

1 16 0 g=—+—8 10 eponeswith i sttty
2 1 0 2 4 8 10 8= One single prompt of either verbal
3 2 | 02 4 8 10 or visual nature
4 17 0 o=—tr—8 10 10= independent accuracy on response
5 3 | 02 4 8 10
6 1 0 2 4 8 10
7 18 | 0 @=—4—8 10
8 1 0 2 4 8 10
9 2 | 02 4 8 10
10 3 0 2 4 8 10
Total Response Score: / 100

PEAK )l

Bov e ey 0 |

163

Equivalence

Equivalence

PEAK Al

164

82


https://www.youtube.com/watch?v=-tyu9Je73gI

Program Instruction She
Program Name: Symmetry; Food Sources-4E

1. TrainA- B Provide s sample 2 fesnoa
Picture of s food source () andan | ofafood (8) andan e,
ray of pictures offoods (8) Ask, cturesof oo sources (A). S,
Which on does this becorn Which one makesthis”
Typical cimul.

o A+ Pitureof s cow, s i gice lase

ovide s sample picure
a o

165
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E DATA COLLECTION

Stimulus Equivalence Data Sheet

ricipant
ol Oate o
itepls): Train: 1 Stepls):
telationl) vt 0] [Resonis
i 0 1 o2 4
o 2 o 2 &
o 3 T T
0
T ;
] Y
To 2«
Ta n
w0 o 10 02 &
_ o
3 fsents sepls) o
of  [reston eationis) Tt {
L 1 o2 4 81| |1 02 4
2 2 o 2 « s | [2 0o 2 4
b ST oz esm [5 CRER
4 I © 2 &« s | |s 0 2 4
g s Toz a8 [ 0 2 4
A 3 ° 2 & s s 0 2 4
5 T Torossl [ (Y
B s 0 2 ¢ 5 0 2 4
8 sl oz esm [s FREa
w0 10 ° 2 s s 0 0 2 4
ol

3= o resparse sfter mutole attemot

2= multiple prompts or reguced stim
rventuaty prodice

4= 2 promats st mast produn
wray

single promat of sither verb
10 = independer cyon

PEAK

s at promats

166
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Program Instruction Sheet
AE Materials Demo e
Matertals
A= Pictures of food sources Q)
o B = Pictures of foods Fal

Instructions for Caregivers:

1. Train A- B: Provide a sample 2. Test B - A: Provide a sample picture
picture of 2 food source (A) and an ofafood (B) and an array of
array of pictures of foods (B). Ask, plctures of food sources (A). Say,
“Which one does this become?” “Which one makes this?*

Typical Stimult: v

® A=Pictureof acow, 2 pig,a

o B = Picture of. i’h-

PEAK ... o
167
AE Demonstration Stimulus Equivalence Data Sheet

Participant:

Init: Date: Init: Date:

Step(s):1______ Train: @ Step(s): _ 2 Train: O

Relation(s): _A>B Testt [] Relation(s): B>A Test: @)

ol 4 0 2 4 8 10 1 110 2=—4—8 10

2] 3 o 2 4 8 10 2 3|0 =48 10

3 2 0 2 4 8 10 3 2 |0 =28 10

4] 1 [o 2 4 8 10 4 4 |0 >=—t—8 10

s| 4 |0 2 4 8 10 5| . |0 —a=s 1%

6] 2 |o 2 4 8 10 6 1 | 0 P8 10

7] 1 |0 2 4 8 10 7] 5 [0 +=—+= 10

8] 3 |0 2 4 8 10 8 , | 0 ==—4—8 10

9 3 0 2 4 8 10 9 4 10

10/ 2 [0 2 4 8 10 100 1|0 2——8 10

Total: otal:
PEAK

168
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https://www.youtube.com/watch?v=d4fEtd7v6Rg&list=PLDuB7fqKtW5kQApi00_0x64ZpPd4sdmie&index=5
https://www.youtube.com/watch?v=O-p7dJJIbtY&index=3&list=PLDuB7fqKtW5kQApi00_0x64ZpPd4sdmie
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Feelings in Music

Playing Music

Spelling (copy
text/dictation)

169

-

Direct Module

Generalization
Module

Equivalence
Module

Transformation
Module

1-5 Training Stimuli

1-3 Training and 1-
3 Testing Stimuli

2-4 Classes

2 Training and 2
Testing Classes

6-10 Training
Stimuli

5 Training and 5
Testing Stimuli

5-8 Classes

4 + Training
Classes 4 + Testing
Classes

evel 3 Program
Mastered

Relevant to Program Level 2 or 3
(26 letters; 15

classmate names)

and functional

relevance for

participant

Relevant to Program Level 2 or 3
and functional
relevance to

participant
Not required Level 2
not required Level 2

west Number to
Master

6 stimuli targets

10 stimuli targets

5 target classes

4 classes trained
4 classes tested

170
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https://www.youtube.com/watch?v=7qFz0GquWjs&list=PLDuB7fqKtW5kQApi00_0x64ZpPd4sdmie&index=30
https://www.youtube.com/watch?v=1OzQiJhdHPc&list=PLDuB7fqKtW5kQApi00_0x64ZpPd4sdmie&index=10
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*Introduce 4 classes

Level 1: Standard Approach

*Conduct all Train Steps
*Conduct all Test Steps

IF
Train Relations Mastered
Test Relations Emerging

IF
Limited Train Relations Mastered
No Test Relations Emerged

*Put 2 Classes on Hold

Level 2: Reduced Class Presentation

*Conduct all Train Steps
*Conduct all Test Steps

IF
Train Relations Mastered
Test Relations Emerging

IF
Limited Train Relations Mastered
No Test Relations Emerged

*Put 1:t 4 Classes on Hold
*Introduce 4 New Classes

Level 3: Multiple Exemplar Training

*Conduct all Train Steps
*Conduct all Test with Feedback

IF
Train Relations Mastered
Test Relations Emerging

IF
Limited Train Relations Mastered
No Test Relations Emerged

*Put all but 1 Class on Hold
*Conduct All Train Steps
*Conduct Test Steps with Feedback

Level 4: Isolated Class Review

*Conduct Test Steps with Feedback
*Conduct All Trials In One Trial Block

IF
Train Relations Mastered
Test Relations Emerging

IF
Limited Train Relations Mastered
No Test Relations Emerged

PEAK,

171

Transformation

ransformation

172
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Program Instruction Sheet Level 1: Non-Arbitrary
Program Name: COM: Bigger and Smaller - 3A

Materials Needed:
A= Abigger picture or object and
asmaller picture or object

Instructions for Caregivers:
1. Train A-B: Provide a bigger item
and a smaller item (A). Ask,
“Which is [bigger/smaller].
Repeat with other comparison
[bigger/smaller).

2.

¥ = Abigger picture or objectand a
smaller picture or object different
from A LA\

TestY-Z: Provide a bigger item
and a smaller item (Y). Ask, “Which
is [bigger/smaller].” Repeat with
other comparison [bigger /smaller).

Example class arrangement:
1. A-B: Present a large ball and
‘medium ball Ask, “Which is
bigger?” Askalso, “Which is
smaller?”

Y-Z: Present a medium block and
small block. Ask, “Which is
smaller?” Ask also, “Which is
bigger?”

T Data Collection

Transformation Data Sheet

174
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175

and

er item
Ask,
ller)."
parison

Y = A bigger picture or object and a
smaller picture or object different
from A y " 9

2. TestY-Z: Provide a bigger item
and a smaller item (Y). Ask, “Which
is [bigger/smaller]." Repeat with
other comparison [bigger/smaller].
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Participant

Transformation Data Sheet

Init:

Step(s)
Relation(s)

____ Date l

Step(s)
Relation(s)

3A Demonstration

For this video, score the
responses based on your
preference

Score the trial after BOTH
bigger/smaller presented
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https://www.youtube.com/watch?v=XDyDXKjKNyE&index=5&list=PLDuB7fqKtW5llFIbgMuJc1iDKTjNfcnJa
https://www.youtube.com/watch?v=04eqgMTiwYw&index=5&list=PLDuB7fqKtW5llFIbgMuJc1iDKTjNfcnJa

2/24/22

Program Name: COM: Bigger and Smaller - 3A
Materials Needed:
* A= Abigger picture or object and Y = A bigger picture or object and a
a smaller picture or object smaller picture or object different
from A

Instructions for Caregivers:

1. Train A-B: Provide a bigger item
and a smaller item (A). Ask,
“Which is [bigger/smaller].”
Repeat with other comparison

bigger /smaller].

2. TestY-Z: Provide a bigger item

and a smaller item (Y). Ask, “Which
is [bigger/smaller].” Repeat with
other comparison [bigger/smaller].

Example class arrangement:

1. A-B: Present a large ball and
medium ball. Ask, “Which is
bigger?" Ask also, “Which is
smaller?”

2. X-Z: vmnlmlimnhlm.kand
Iblock Ask, “Which is
ler?" Ask also, “Which is

L bigg

3A Material Sample
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Transformation Data Sheet
Participant:
. Init: Date:
Train: @ Step(s): _ 2 Train:
Test - Y>Z Test:
3A Demonstration
For this video, score the
responses based on your
preference
Score the trial after BOTH
bigger/smaller presented
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https://www.youtube.com/watch?v=XDyDXKjKNyE&index=5&list=PLDuB7fqKtW5llFIbgMuJc1iDKTjNfcnJa
https://www.youtube.com/watch?v=04eqgMTiwYw&index=5&list=PLDuB7fqKtW5llFIbgMuJc1iDKTjNfcnJa

2/24/22

2 PEAK Relational Forum
on Facebook

YouTube Channel - @

PeakABA Instagram — Peak ABA

www.emergentlearningacademy.com

Questions? Email: drmarkrdixon@gmail.com

PEAK

179

90


http://www.peakaba.com/
http://www.peakabasolutions.com/
mailto:Megan@peakabasolutions.com

