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Introduction

Thank you for agreeing to mentor and support a colleague with their application for Advance
HE fellowship. This handbook is designed to offer you support as it contains guidance and
further resources to help you to think about what support you might provide and how you can

provide it.

. Background

Advance HE (formerly HEA) is a nonprofit organization based in the United Kingdom that
champions high quality learning, teaching and assessment in higher education. Advance
HE also accredits initial and continuing professional development (CPD) programs
delivered by higher education institutions. Accreditation provides external confirmation
that institutional CPD provision is of an appropriate quality and aligned with the
Professional Standard Framework (PSF). The Professional Standards Framework (PSF)
is a globally-recognised framework that identifies components of successful teaching and
learning. The goal of the PSF is to serve as a benchmark for evaluating success within

HE teaching and learning support.

Utah Valley University has partnered with Advance HE to gain accreditation for its
continuing professional development i.e the Teaching Excellence Program, the Advisor
Training and a more general route called “the Experiential Route”. As an accredited
institution, UVU can also recognizes the professional status of Higher Education

teaching/supporting learning of its faculty and staff by conferring the status of Associate

Fellow, Fellow, Senior Fellow of the Higher Education Academy on those who can




demonstrate that they have met the requirements of a relevant Fellowship Descriptor in

the PSF (PSF, 2023).

II. The Professional Standards Framework

The Professional Standards Framework (PSF) is an internationally recognized
description of the role of the teaching/supporting learning practitioner in higher education
(Figure 1). The PSF is organized into dimensions and descriptors. The PSF guides the
applicant to reflect on the types of evidence necessary to support one’s claim for

fellowship. PSF Dimensions:

The Dimensions of the Framework (PSF 2023, p4) are arranged as three related sets of

five Professional Values, five forms of Core Knowledge and five Areas of Activity.




Professional Values Core Knowledge

In your context, show how you: In your context, apply knowledge of:

V1 respect individual learners K1 how learners learn, generally
and diverse groups of learners and within specific subjects
promote engagement in learning approaches to teaching and/or

V2  and equity of opportuntty for K2 supporting learning, appropriate
all to reach their potential for subjects and level of study
use scholarship, or research, K3 critical evaluation as a basis

V3 or professional learning, or other for effective practice

evidence-informed approaches

as a basis for effective practice appropriate use of digital
K4 andror other technologies,
respond to the wider context and resources for learning
Vv in which higher education . .
operates, recognising requirements for quality
implications for practice K5  assurance and enhancement,

and their implications for practice
callaborate with others to
V5 enhance practice

&5
Ystons oF He FRAVC

Areas of ACthlty In your context, demonstrate that you:

A design and plan learning A3 assess and give A5 enhance practice
activities and/or programmes feedback for learning through own

A2 teach and/or support learning Ad support and 32322Lg:ngez;ofessmna\
through appropriate approaches guide learners

and environments

Figure 1. PSF 2023 Dimensions of the Framework (PSF 2023)

The 15 Dimensions of the PSF 2023 (PSF 2023, p5) are statements which inform and

describe practice. They are arranged as three related sets of five Professional Values,

five forms of Core Knowledge and five Areas of Activity. Each set of Dimensions has




its own stem statement. Essential to professional practice, these identify what

professionals do to enable high-quality teaching and/or support of learning in higher

education.

Professional Values (V1-5): underpin all forms of Core Knowledge and Areas of Activity.
They are the foundation of professional practice.

Core Knowledge (K1-5): informed by the Professional Values, representing key forms of
knowledge required to undertake the Areas of Activity. There are multiple and diverse
forms of knowledge which are connected to and shaped by communities and contexts.
Areas of Activity (A1-5): bring together the Professional Values and forms of Core
Knowledge, showing the essential activities that support delivery of effective practice.

The Descriptors:




DESCRIPTORg

DESCRIPTORs
S¥0141yD530

DESCRIPTORS

Figure 2. PSF 2023 descriptors of the Framework (PSF 2023)

¢ Associate Fellow (AFHEA, Descriptor 1, D1). Within PSF 2023 p 7, this category
of Fellowship is suitable for ‘individuals whose practice enables them to evidence
some Dimensions of the PSF (PSF 2023 p.7). These applicants may not have an
extensive teaching background, or who only teach part-time (i.e., an Adjunct
Professor) and, presently, do not engage in all aspects of teaching and supporting
learning. Associate Fellow is also suitable for anyone who supports student
learning without directly teaching them (librarians, educational researchers,

advisors, etc.)



https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/advance-he/PSF%202023%20-%20Screen%20Reader%20Compatible%20-%20final_1675089549.pdf%22%20/t%20%22_blank

¢ Fellow (FHEA, Descriptor 2, D2). This category of Fellowship is suitable
individuals whose practice with learners has breadth and depth, enabling them to
evidence all Dimensions (PSF, p 9) and who are typically engaged in a wide range
of teaching activities and have engaged in continuing professional development to
support a reflective approach to teaching. The category is also appropriate for
those who support student learning more broadly, such as experienced advisors,

instructional designers, instructional technologists, etc.

¢ Senior Fellow (SFHEA, Descriptor 3, D3). This category of Fellowship is suitable
for individuals whose comprehensive understanding and effective practice
provides a basis from which they lead or influence those who teach and/or support
high-quality learning’ (PSF 2023 p.9). In other words, SFHEA is appropriate for
anyone who can evidence effective and inclusive practice that integrates all
Dimensions and who has done significant and sustained work to develop others
and/or lead key initiatives within the institution (faculty program leaders,
department chairs, associate deans, etc.). Senior Fellowship is designed to
recognize the achievements of faculty and staff who have an influence on

professional practice that extends significantly beyond their own teaching.

¢ Principal Fellow (PFHEA, Descriptor 4, D4). This category of Fellowship is
suitable for highly experienced individuals who have instigated significant change

and whose practice involves a sustained record of effectiveness in strategic

leadership of high-quality learning, and whose impact is extensive (PSF, p10).



https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/advance-he/PSF%202023%20-%20Screen%20Reader%20Compatible%20-%20final_1675089549.pdf%22%20/t%20%22_blank

Faculty and staff wanting to apply for PFHEA should contact OTL for more

information on direct application to Advance HE.

To do a deep dive in the guidance available please review the Advance HE resources available
on the Advance HE website. Please note that the Advance HE resources are designed to help
you understand the expectations for Fellowship and to provide examples of effective teaching
and learning practices that align with the Professional Standards Framework (PSF 2023). The
guides are particularly useful for understanding what counts as appropriate evidence of practice.
Also, remember that the Advance HE’s guidance is written for direct applicants who apply
independently. At UVU, candidates are applying through the Experiential Route, which includes
additional institutional support, structured peer feedback, and an internal assessment and
moderation process. While our process aligns with Advance HE’s standards, there are differences
in format and submission expectations. For example, instead of submitting directly to Advance
HE, your application is reviewed by trained internal assessors and moderated by a UVU-

appointed External before being ratified by the HEA Oversight Council.

Routes to Fellowship at UVU:

Utah Valley University offers two routes for its faculty and staff to become professionally

recognised by Advance HE:

1. Successfully complete one of the Teaching Excellence Program (TEP) certificates

that has been accredited by Advance HE at the Associate Fellow category

(Descriptor 1)




2. Successfully complete the Teaching Excellence Program (TEP) Experiential
Recognition scheme that has been accredited by Advance HE for Associate

Fellow, Fellow and Senior Fellow (Descriptors 1-3).

Experiential Route to Fellowship

The Experiential route is a flexible route to HEA fellowship that allows the applicant to
draw from recent professional development and teaching/supporting learning experience
to write a fellowship application/claim. You must have at least one year of experience in
teaching/supporting learning in higher education to apply for fellowship. In the case of
Senior Fellow, you must have at least three years of experience. UVU is accredited to
assess AFHEA, FHEA, and SFHEA applications through the Experiential route. PFHEA

applications must be submitted directly to Advance HE (see Figure 3).

Those who choose the experiential route will still have access to the full range of OTL’s
workshops and support. It is highly recommended that you attend one of the monthly

orientation workshops and/or the bi-monthly writing support sessions facilitated by the

OTL.




SUBMISSION
EXPERIENTIAL PROCESS
AFHEA APP (1500 words) + 1
reference letter
FHEA APP (3000 words] +2 | Per semester:
reference letters Sulsmit to OTL for
review by
ASSELLOrS
SFHEA APP (6000 words) + 2
reference letters
PFHEA APP + Recond of "~ Amytime: Submit
Educational Practice directly to HEA.
(7000 words) + 3 OTL will pay the
advocate letters application fee for
UVLU employees.

Figure 3. Application and submission details for fellowship applications.

To better support applicants for fellowship, the Office of Teaching and Learning has
instituted the HEA Mentorship program. This program encourages the engagement of
UVU Fellows in the process of supporting the advancement of colleagues through gaining

fellowship status and, thus in the betterment of the organization and its teaching mission.

IlIl. The role of a mentor

The main role of all mentors at UVU is to offer encouragement, guidance and
advice, and provide critical peer review and formative feedback on fellowship

applications. Mentoring provides a mechanism for collegial learning support, to assist

the applicant to achieve success with their fellowship application. The primary purpose of




the mentoring relationship would be to decide upon a plan which would include goals and

actions leading to the successful completion of an application.

As a first step toward becoming a mentor and to learn more about the mentoring process,
you should enroll and complete the online self-paced course entitled “HEA Mentor and

Assessor course”. The self-enrollment link is available on the OTL website. The online

course will introduce you to the concept of mentoring, help you become more familiar with
the different fellowship categories, and allow you the opportunity to explore the

assessment process.

IV. What are the benefits of supporting colleagues with their

applications?

There are a number of benefits of supporting colleagues with their HEA Fellowship

application including:

Fostering deeper relationships with colleagues within and across departments.

Learning from other people’s teaching/supporting learning practice which may

give you some ideas to adapt for your own practice.

Contributing to your continuing professional development in learning and

teaching.

If you are considering applying for Senior Fellowship in the future, this type of

support could count towards your evidence.



https://www.uvu.edu/otl/faculty/hea.html

e For those that already hold Senior Fellowship, supporting colleagues in this way
can showcase your ongoing ‘good standing’ and continuing engagement with
the PSF.

V. Is there a set process | have to follow when mentoring

colleagues?

Step 1: learn about mentoring frameworks and processes

To get started as a mentor, knowledge about mentoring best-practices is valuable. You
will find valuable and thorough information about developing effective mentoring skills in

the “HEA Mentor and Assessor course”.

Upon successful completion of the course, you will be able to

- contrast mentoring with other supportive activities, such as coaching and training,

= identify benefits of mentoring for mentors and mentees, and

=> articulate your mentoring philosophy to others.

= identify the core information you must elicit from your mentee during an initial
meeting,

= apply qualities of excellent mentorship during the initial meeting, and

= structure a meeting agenda that efficiently and effectively uses time.

Step 2: Help your mentee choose an appropriate fellowship category




As a mentor and a Fellow of Advance HE, you are familiar with the various Fellowship
Descriptors in the PSF; namely, Associate Fellow, Fellow, and Senior Fellow. A key
task to achieve during your initial meeting with your mentee is to help them identify the
Fellowship category most appropriate for them. You can achieve this by asking them to

use the Fellowship Category tool.

Step 3: Help you mentee consolidate their choice of fellowship category

Once your mentee has gotten their personalized guidance using the Category
Fellowship tool, you can have an initial discussion with them to help them understand
what the PSF means in relation to their own practice focusing on the Descriptor Criteria
and the Dimensions of Practice. At this stage, it might be helpful to review with your
mentee the specific requirements for the chosen fellowship category and to discuss
what evidence they will use to support their claim. This is especially important if they are

applying for an AFHEA and they have to chose two appropriate areas of activity.

Step 4: Support your mentee in the process of gathering evidence to support

their claim.

An essential element for a successful application is writing a compelling account of
professional practice that provides evidence of engagement with the required

dimensions of the PSF. In this context, mentoring provides a mechanism for collegial

support, to assist the applicant to achieve success with their fellowship application.



https://www.advance-he.ac.uk/form/fellowship-decision-tool-2023

As a mentoring activity, reflective dialogue is ‘reflection-with-another’ that promotes
learning. Reflective dialogue provides supportive challenge on aspects of practice that
may otherwise be taken for granted, makes the tacit explicit and may create new
insights. As fellowship applications are deeply reflective narratives, through reflective
dialogue UVU mentors help applicants to examine and describe their practice in a non-

hierarchical, non-judgmental way.

A combination of dialogue skills and strategies can be used by mentors including:
genuine sharing of thoughts, feelings, attitudes and beliefs; modelling appropriate self-
disclosure; using | statements; active listening which includes restating the mentee’s
words, paraphrasing, summarising or reflecting feelings; asking enabling questions (i.e.
open questions that enable the mentee to reflect on their experiences, reconsider their
perspective, consider other possibilities, and question their assumptions); providing
feedback in a way that the mentee can accept, understand and use; and using
supportive and non-adversarial challenging. Below, you will find examples that may

assist you to engage in reflective dialogue as you mentor colleagues.

Questioning
Different sorts of open questions can be used to mentor applicants to 1) describe an experience;

2) reflect on the experience and 3) reflect on their own learning as a result of the experience.

Focus Example questions Used to prompt




To better describe the
experience

what was involved, what sKkills
did you develop, how was the
experience based on the
literature you had read

an analytical reflection to explain the
situation, identify significant
elements, link theory to practice

To better reflect on
the experience that is
being described

what went well, what was the
outcome, in what way was the
experience helpful/useful

an evaluative lens to reflect on and
assess the experience and make
judgements

To better reflect on
their own learning
and development as
a result of the
experience

why did you do it this way, what
did the experience tell you
about yourself as a
teacher/your values/your
practice

a transformative lens to reflect on
lessons learned for the future — to
examine assumptions and taken for
granted, identify abilities and learning
needs, demonstrate learning,
reframe thinking and behaviours

1) Questions that elicit or clarify information to better describe an experience
o Could you explain about ...?

o Tell me more about ...

o Can you give me an example of ...?

o Do you mind if | ask about ...?

o What do you mean by ...?

2) Probing questions that prompt greater reflection on an experience described in

the application

o What was the outcome? /What were your intended and actual outcomes?

O O O O O

How did you go about ...?

Why did you choose this approach? What was your reason for doing this?
What does this offer students?

How do colleagues’ benefit?

To what extent did you achieve your aims?




o O O O O

What evidence of impact do you have?

Did the experience tell you anything about your practice?

What questions do you now have?

What did you learn? In what way did your understanding change?

Feeling domain

e How did you feel the approach worked? How did you feel at the
time/afterwards?

e What did the experience tell you about your values?

Thinking domain

e What surprised you?

e What was different?

e How has your thinking changed?

Action domain

e What changes did you make the next time?

e \What are you now doing differently?

3) Probing questions that prompt reflection on an applicant’s own learning and

development
o}

o

What did you discover about yourself as a teacher?

What do you now know about learning and teaching that you didn’t know

before?

o

o O O o

How has your understanding changed?

How has your new understanding influenced your beliefs and actions?
What do you need to consider or do as a result?

What did you realise about your own learning and development?

How will this influence your future practice?

While mentoring your colleague and in case you identify a gap in evidence i.e your

mentee is unable to supply evidence for a specific area of activity, an aspect of Core

knowledge, or a Professional Value you can refer them to OTL to discuss what specific

CPD they can engage in to meet the needed requirement/s.



mailto:otl@uvu.edu

Step 5: Review drafts

You can read and review up to two drafts of a Fellowship application, or parts of an
application. Colleagues are likely to find this the most valuable guidance you can offer.
Draw on your experience of reviewing the mock applications at the “Advance HE

Assessors and Mentors Course”.

This task can be approached in a number of ways: you might request a copy of the draft
to make comments on, either in hard copy or electronically; or you may prefer to discuss
the draft application face to face. Whichever way you choose to approach this task,
there are some general things to look out for such as the common reasons for referred
applications; namely, lack of reflection, lack of scholarship, and lack of discussion of

individual practice

Please refer to the checklist at the end of this document for further support.

Step 6: Give constructive feedback

In your role as mentor, you should give feedback to your mentee after reviewing their

draft. When doing so try to follow these best practices

Be collegial in your approach and appreciative of your colleague’s contribution
Critique the story not the storyteller
Start with and build on the positives, and highlight the strengths of the application
o You did a great job with the teaching philosophy ...
o |like the way you ...
e Clarify what is required in the context of the PSF dimensions and requirements of the
Fellowship scheme
Identify areas for improvement and ways improvements can be made
Facilitate critical reflection




Be honest and encouraging

Be clear and specific

Prioritise key concerns if there is a lot to discuss
Check for understanding and agree on next steps

Step 7: Support your mentee in the application process

Once your mentee is ready to submit their application, you can direct them to the OTL

website to submit their application.

VI. How will mentors be recognized?

Mentoring is a valuable professional development activity for both the mentor and the mentee.
Mentees, especially at their early career stages, can benefit from the experience, insight and
guidance provided by the mentors. While mentors have the opportunity to develop leadership
and interpersonal skills. They engage in self reflection and thus in continuous development and
growth.

Additionally, HEA mentors are provided with a service letter to attest to their continuous support
of university mission and commitment to student success.

The Office of Teaching and Learning also tallies the number of mentees each mentor has
supported and displays it in the Faculty Development Dashboard as a way to recognise this
valuable contribution.



https://www.uvu.edu/otl/teaching/hea-fellowships/index.html

VIl. Additional resources

Suggested questions to encourage reflection (AFHEA and FHEA-PSF 2023)

Areas of Activity — what Think about ...

you do to support learning

e  What effective program(s), elements of programs, series of learning sessions or
A1 design and plan activities have | designed or planned?

learning activities and/or e How did | go about the planning and design process? Why did | select the
approach | took?

programmes e ) ] ] ]
e Did | identify any weaknesses in my design, and if so how did | adapt the
design?
e How did | ensure that my designs were appropriate for my
discipline/professional activity and student academic level?
e How did | ensure that content, teaching and assessment were aligned so that
learning outcomes could be met?
e How did | plan inclusive sessions/ activities so that diverse learners benefited
equally from the learning opportunities | designed?
e How did | plan accessible sessions/ activities so that any learners with
disabilities also benefited equally from the learning opportunities | designed?
e If a unit/program was taught by more than one person, how did we
communicate the overall curriculum aims and ensure a consistent student
experience?
e If there were particular professional, institutional, or national quality assurance
requirements, how did | meet them?
e How can | evidence the effectiveness of my planning and design?
. What learning activities, resources, or approaches have | used with learners?
A2 teach and/or support How did | interact with learners during these specific learning activities?
learning through e How did learners interact with each other? How did | ensure that all learners

participated in learning activities and that all contributions were equally valued?

e How did | enable learning in the context of my discipline or area of practice?

e How did | ensure that my chosen approach met the specific needs of my learner
group(s)?

¢ How did | make reasonable adjustments to accommodate the requirements of
learners with disabilities/specific needs?

e How did | adapt the learning environment (online or in person) to facilitate
learning?

e How do | know the approaches | developed were effective? What examples can
| select to evidence this?

appropriate approaches
and environments

e How have | been involved in assessment and/or feedback to learners?

A3 assess and give . How have | ensured that my assessment and feedback practices were effective

feedback for learning in supporting learning?

e How have | supported learners ahead of summative assessment tasks or
prepared learners for summative assessment?

e  What were my reasons for providing support using the approaches | chose?




How did | make sure that the feedback | gave to learners was appropriate to
them and to their future assessment requirements?

How have learners responded to my feedback?

How did | consider the impact of my feedback on learners?

How do | know that the feedback | provided helped learners to progress and/or
improve their preparedness to meet summative assessment requirements?
How did | ensure that | applied the relevant assessment criteria when | was
involved in marking teams?

How do | know that the summative assessments | marked were fairly graded?
How have | improved learning through formative assessment tasks?

How did | meet the feedback needs of specific individuals and/or groups?
How have | helped individuals and/or groups of learners to overcome the
challenges they faced?

A 4 support and guide
learners

How did | choose particular resources for and/or approaches to the guidance for
my learners?

How have | adapted the support and guidance | provide to meet the specific
needs of my learners?

How have | collaborated with colleagues to ensure learners receive the support
and guidance they need?

What examples can | give to demonstrate how learners have benefited from my
support and guidance?

How do | know my support and guidance has been effective? How has my
support improved learners’ well-being?

How have | provided guidance to enable learners from a range of backgrounds
to achieve successful outcomes?

A5 enhance practice
through own continuing
professional development

What discussions have | had with peers or mentors about aspects of teaching
and supporting learning? What did | learn and how did this change the
approaches | use? How did my learners respond?

What have | learnt about teaching and supporting learning during organised
professional development sessions? How has this learning informed the
teaching and learning support methods and activities | use?

How have | learnt from, and acted on, my experience of teaching?

How have | acted on learner feedback or survey data on my teaching and/or
support for learning?

How has studying the literature of learning and teaching or accessing resources
about teaching in higher education enabled me to enhance my practice?
How did | adjust my resources and approaches following professional
development activities?

How can | evidence the positive outcomes of my professional development?

K1: how learners e  What have | learned about how learners learn in higher education — either generally, at
specific levels (eg first year), or in specific subjects or professional fields?




learn, generally and
within specific
subjects

How did | learn it? (eg learner perspectives, own research or study, industry experience,
professional development, conferences, personal observation)

Were there characteristics of my learners that were important for me to take into account
in my planning and delivery?

Have | gained knowledge of approaches that are especially helpful to learning in specific
subjects / fields?

Were there any common learner misconceptions or challenges that were important for
me to be aware of and to respond to?

How did | apply the above knowledge to carry out my responsibilities? (eg teaching,
learning support, research supervision, designing curriculum, staff professional
development)

K2: approaches to
teaching and/or
supporting
learning,
appropriate for
subjects and level
of study

What approaches to teaching and/or supporting learning did | use? (appropriate for
subject and level of study)

Why did | use them, and how did | come to know about them (eg own research or study,
professional development, conferences, mentoring from colleagues)?

How did | know these approaches were beneficial and appropriate for the context, level
of the learners, and where relevant, the subject?

How did | apply this knowledge in my teaching or learning support practice? eg How
does it inform my planning of learning activities, teaching and/or supporting learning, or
assessment and feedback? How have | adjusted my approaches in circumstances
where learners are having difficulty?

K3: critical
evaluation as a
basis for effective
practice

What indications of learner progress and academic performance were available to me?
How did learners respond to different approaches | took in teaching and/or supporting
learning? How did | know?

What have | learnt from colleagues about the strengths of my practice or areas that |
need to develop further, either from feedback or through discussions during professional
development workshops?

How was my evaluation informed by scholarship or research or professional learning or
other evidence-informed approaches?

What did | learn from the evidence | collected, and how did | judge success? What did |
do differently as a result?

K4: appropriate use
of digital and/or
other technologies,
and resources for
learning

What resources and technologies did | use in my teaching or support for learning?

In what ways did | apply my knowledge of appropriate technologies and resources? In
what ways was this aspect of my practice effective?

How did | make sure learners could use technologies and resources effectively, ethically
and safely, whether face-to-face or online?

How did | promote access and accessibility for learners, including learners with
disabilities?

In what ways have my own skills and capabilities developed through the use of
resources and technologies in teaching / supporting learning?

K5: requirements
for quality
assurance and
enhancement, and
their implications
for practice.

What do | know of professional, institutional and/or national standards or requirements
that apply to the work | do in teaching and/or supporting learning?

What makes these requirements important?

In what ways do they influence me and how do | take account of them in my practice?

How have | ensured that activities for which | was responsible met the expectations for
quality assurance and quality enhancement that apply in my context?




V1 respect individual
learners and diverse
groups of learners

How were my learners different to each other? eg What language(s) did they speak?
What did | know about their cultural background and/or previous educational
experiences?

How did | build on the experience and knowledge that my learners brought to their
learning? How did | integrate their existing skills and understanding into the teaching
or learning support | provided?

In what specific ways can | show that | valued the contribution of different learners?
What examples can | provide where | made a difference to an individual learner or
group through activities designed to reflect their background or context?

V2 promote
engagement in
learning and equity of
opportunity for all to
reach their potential

What did | know about the learners | worked with and in particular, any challenges
and/or barriers they faced in their learning?

When working with my learners and/or planning learning activities, what steps did |
take to engage all learners?

How did | support the engagement of learners with additional needs?

How did | make sure my learning materials, equipment or resources were accessible
to all my learners?

What services and/or support available within my organisation or context were of
value to my learners?

How did | support learners who were struggling with an aspect of learning?

What advice have | received from colleagues or specialist services that helped me to
remove barriers to learning for particular learners?

What professional learning have | undertaken that improved learner engagement or
helped me to address the needs of particular groups of my learners?

What example(s) can | give that demonstrate how | made a difference to the
engagement and/or outcomes of a learner or group of learners?

V3: use scholarship,
or research, or
professional learning,
or other evidence-
informed approaches
as a basis for effective
practice

How do | know that my practice is effective?

Where do | get ideas from to help me to improve my teaching and/or support for
learning practice? - From reading? From professional development (formal and
informal)? From other people (line manager or mentor, peers, learners)? From
experience in the workplace?

What ideas or knowledge about teaching and/or support for learning have been the
most useful to me in my teaching?

Where have | turned to when | have had a problem in my work with learners?

What literature about teaching and/or support from learning have | read? How does it
relate to what | did and how | worked with my learners?

What training programs or development sessions have | participated in? What were
some of the most useful things | learnt?

What have | learnt from being observed by a colleague? What have | learnt from
observing colleagues? How have | used this learning?

How have | changed my practice because of feedback from learners, whether formal
or informal feedback?

What examples can | give where | have used authentic workplace activities, data or
case studies in my practice?




Have | been able to build on previous (or current) experience in the workplace to feed
into my practice, and if so, how did this enhance learning?

V4: respond to the
wider context in which
higher education
operates, recognising
implications for
practice

What were the reasons my learners had for entering higher education? What were
their expectations and motivations? How did factors within the surrounding social and
economic context impact on their engagement in learning? What were the
implications for my teaching and/or support?

What did | know about the current agendas and key priorities at a local level
(department, school, faculty, etc.) / at an institutional level / at a national or
international level / linked to professional bodies? In what ways were these relevant
within the scope of my work and influenced what | did?

Did | help my learners to develop knowledge, understanding and skills to play their
part in ensuring a sustainable world?

What regulations, standards or requirements did | adhere to in my area of practice?

V5: collaborate with
others to enhance
practice.

Who helped me in my work? and what did | learn from them that had a positive
impact on my practice? (eg work with a line manager or mentor or colleague(s) from
another team)

How have | used opportunities to work with others to share ideas and learn more
about my area of practice?

Have | observed colleagues or been observed? What did | learn and how did | use
this insight to enhance my practice?

What have | learnt from learners? What useful feedback have | received about my
practice and how did | use this insight to enhance my practice?

How have | worked alongside other colleagues to make sure that | provide a
consistent experience for learners?

How do | know that collaboration with others has enhanced my practice and learner
outcomes?




Suggested questions to encourage reflection (SFHEA-PSF 2023)

Areas of Activity — what

you do to support learning

Think about ...

A1 design and plan
learning activities and/or
programmes

How have | used my experience of curriculum design to lead others in designing
and planning effective learning activities (perhaps across a programme or year
of study)?

How did | ensure the activities of those | led were inclusive, accessible and
appropriate to the type and level of learner?

What were the principles underpinning the approaches | led colleagues to
adopt?

What planning decisions did | lead or influence, and why? How did | use my
expertise in and experience of learning design in this work? How did | go about
influencing my colleagues?

How did | support colleagues to meet relevant contextual requirements,
operating within appropriate frameworks? How did | enable those | led to cope
with constraints and/or navigate any challenges they faced?

How do | know that my leadership of and/or influence on planning and design
has been effective? What evidence do | have?

How can | provide evidence of my positive influence on the design and planning
practice of others more widely across my discipline or profess

A2 teach and/or support
learning through
appropriate approaches
and environments

As an experienced practitioner, how did | contribute to the development and
promotion of good practice in teaching and/or supporting learning?

What activities, resources, or approaches have | developed and/or
recommended to others and how has the adoption of these impacted on my
peers’ teaching and/or support work with learners?

What were the principles underpinning the approaches | led colleagues to
adopt? What challenges did colleagues need to address in adopting these
approaches? How did | support and guide others to address these challenges?
How did | go about influencing my colleagues? How successful was this
approach?

How did | enable colleagues to:

o choose learning activities to meet the requirements of the relevant discipline
or professional practice?

o adapt their approaches to different types of learners?

o ensure that all learners had an equity of opportunity to engage in learning
activities and that all contributions were equally valued?

o use learning resources that fostered a sense of belonging amongst learners
from diverse backgrounds and reflected a global approach to knowledge
and/or practice?

o adapt to the learning environment (online or in person) to facilitate learning?
How do | know that my leading and/or influence has been effective in enhancing
my peers’ direct engagement and interaction with learners and promoted high
quality learning? (e.g. learner feedback, outcomes and achievements,
comments from peers, etc.)




A3 assess and give
feedback for learning

How have | used my experience of assessment and feedback to lead others in
designing and planning assessment and feedback activities appropriate for the
relevant area and learners? Did this involve the planning of assessment across
larger units of study (a programme, a semester, or an academic year)?

What were the principles underpinning the assessment and feedback
approaches | led colleagues to adopt?

How did | ensure that learners had the opportunity to benefit from assessment?
How have | stimulated change in assessment and feedback practice, and how
have any fresh initiatives benefited learners?

How did | ensure that the assessment and feedback activities designed by those
| led meet the needs of specific individuals and/or groups?

How have | encouraged staff to build inclusivity into assessment design and
assessment practices?

How did | enable those | led to accommodate the diverse needs of learners in
assessment contexts, making reasonable adjustments where required?

How did | go about influencing my colleagues and getting them on board with
the approaches | promoted? How successful was the approach | chose?

How did | support colleagues to meet contextual requirements, constraints
and/or frameworks which influenced the assessment and feedback practices
they adopted? How did | support them to navigate any challenges they faced?
What evidence do | have of my positive influence on the assessment and
feedback practice of others more widely, either in other areas of my institution,
or across other organizations, perhaps as an External Examiner or through
professional networks?

A 4 support and guide
learners

What resources or approaches to support and guidance have | promoted or
influenced others to use?

How did | influence the support and guidance provided by colleagues to
facilitate high-quality learning?

How did | support those | led or mentored to enable them to address any
challenges they faced when providing guidance to students?

How did | go about influencing my colleagues? How successful was the strategy
| used? What was the rationale for my choice of approach in specific contexts?
How do | know that my leadership and/or influence has been effective in
enhancing guidance and support for learners?

How has the support | have led improved learners’ well-being?

How have | led the provision of guidance to enable learners from a range of
backgrounds to achieve successful outcomes?

What examples can | give to demonstrate how learners have benefited from my
influence on the support and guidance provided by colleagues?

A5 enhance practice
through own continuing
professional development

What have | learnt about teaching and supporting learning during organised
professional development sessions (online or in person)? How have | used this
learning in my influence on the practice of others to enhance student learning?
How have | learnt from and acted on my experience of practice, sharing my
experiential learning with others? How have discussions with peers and
mentees enhanced the effectiveness of my practice?

How has the peer review of practice, which | have co-ordinated or initiated, or
my own observation of others enabled me to develop both my own practice and
their teaching/learning support?

Can | provide examples of initiating or organising professional development
opportunities for others (e.g. reading groups, seminars run by experts on HE
teaching, conferences, etc.)?




¢  What ideas for new student learning activities have | integrated into my practice
and mentees’ teaching/ support for learning as a result of my professional
development?

e In my leadership role, how have | acted on learning from student feedback or
survey data on teaching?

¢ How has my learning benefited the student experience and improved student
outcomes through my influence on my peers?

e Can | give any examples which show that the outcomes or recommendations of
my own research into enhanced educational practice (published in a journal or
presented at a conference) have been applied by others?

e How has studying or authoring the literature or creating or accessing resources
about teaching in higher education enabled me to enhance your practice and
the practice of others?

¢  What specific examples can | give to show how | enabled colleagues to apply
learning from professional development in their practice?

Professional Values — Think about ...
your integrity and

commitment as a
practitioner

e  What made the learners in the area(s) | led different to each other? e.g. What
language(s) did they speak? What did | know about their cultural background and/or
previous educational or professional experiences?

V1 respect individual e How did | ensure that the members of my team were aware of any learners more
likely to experience disrespect, exclusion or harassment from others?

e How did | support colleagues to promote interaction, sharing of experiences, and/or
mutual learning amongst learners and/or colleagues from different backgrounds and
cultures?

. How did | support, guide, mentor or influence others to build inclusivity into all
aspects of the learning and teaching process; from curriculum design through content
management, selection of teaching and assessment methods, provision of support
and methods of evaluation?

e How did | create a culture of respect within the team(s) or group(s) that | worked
with?

e If my work had a lead role in recruitment, progression or attainment and
employability, how did | monitor diversity of learners?

¢ How did | monitor that legal responsibilities towards specific groups were being met?

e Have | had to intervene and support learners or colleagues who have experienced
discrimination or a lack of respect from other learners or from a staff member? If so,
how did | handle this?

e  When working collaboratively with others, how did | demonstrate respect for different
perspectives or cultural approaches and share resources and reach consensus or
compromise?

e  What examples can | provide demonstrating the positive impact | have made on the
experience of individuals from minoritised or disadvantaged groups in my context?

e How did | draw on the individual strengths within the diversity of my staff team to
build a respectful and positive learning environment?

learners and diverse
groups of learners

e  What did | know about the learners taking part in the programmes or services | led
and in particular, what did | know about the potential challenges and/or barriers they




V2 promote
engagement in
learning and equity of
opportunity for all to
reach their potential

faced in their learning?

How did | monitor student engagement, participation and engagement across my
area of influence or leadership? What issues emerged from the data?

How have | responded to any barriers to learning and/or attainment disparities that
have been identified for individuals or groups of learners?

What guidance, support or development did | provide to colleagues to enhance their
teaching and/or support of the learners they work with to promote greater
engagement in learning?

How have | mentored and/or supported less experienced colleagues to meet the
needs of particular learners they work with?

How did | support colleagues to understand the implications of any legal
requirements to remove barriers to learning and to provide adaptations for specific
groups of learners?

How did | use quality assurance processes, such as course evaluation, departmental
or institutional review and reporting, approval boards, etc., to improve student
engagement and outcomes?

Did | have a particular responsibility related to student engagement and outcomes? If
so, what incidents or issues did | address in that role, and what was the outcome?
Have | carried out any project or intervention, particularly with the involvement of
learners, to improve learner experience and outcomes? What was learnt and
achieved?

Do | have particular expertise in relation to accessibility or diversity? If so, have |
provided professional development opportunities, or supported individual colleagues
to help them address potential barriers for learners they work with?

V3: use scholarship,
or research, or
professional learning,
or other evidence-
informed approaches
as a basis for effective
practice

What evidence informed my own practice and the way | approached guidance and
support for the learning and teaching colleagues | led or influenced? How did | use
this evidence-base to guide what | did?

What institutional student data (e.g. learner analytics, and/or retention/continuation
data) and/or local and national student survey data did | draw on in my work? How
did any data influence the approaches | expected my colleagues to adopt and/or the
area(s) | led?

Have | carried out research into any aspect/s of the PSF 2023 Dimensions? If so,
how did my research outputs influence others teaching in your discipline or specialist
area (e.g. publishing; performances; broadcasts; action based inquiry in the
workplace)? Who benefited from my research?

What scholarly networks or special interest groups did | belong to and how did | use
any interaction with, or learning from, these to influence the practice of others?

Did | make use of knowledge derived from industry or professional practice, and/or
up-to-date knowledge of current industry standards within my work in guiding and
supporting my peers?

How did | share the evidence-base that has guided my own teaching and/or learning
support practice with others so as to also support their teaching practice?

Have others used my research to change/adapt their own teaching and/or learning
support practice?

V4: respond to the
wider context in which
higher education

How did | support new staff to understand and respond constructively to
environmental factors that impact student learning, such as aspects of the
surrounding social and economic context, their reasons for entering HE, or pressures
from the expectations, motivations and fears they bring?

How did | keep up to date with national or international agencies that influence HE
practice? How have | addressed institutional priorities within my work with
colleagues.

How have | responded to global challenges and trends within the work that | do?




operates, recognising What have | done to help my peers and their learners to develop knowledge,

implications for understanding and skills to play their part in ensuring a sustainable world?

e How have | helped colleagues to understand higher education standards, credit
frameworks and regulations and their importance in informing curriculum design,
quality processes, service review and monitoring?

e How have | developed new work placement opportunities, industry-generated
assessment briefs or research collaborations for learners? How have | supported
others to ensure learners are appropriately prepared for future employment?

e  What national and international networks, communities of practice and special
interest groups did | belong to and how did | use these external connections to
enhance practice or support service?

. How do | monitor trends in employment, political or cultural shifts, changes in social
demographics, science and technology developments and other ‘horizon-gazing’
activities that might have an impact on practice in the future?

practice

e  Who did | talk to help them with their teaching or their learning support work? How do
| know my collaborative approach enhanced their practice?

¢  What initiatives (or teams) have | led? What work have | done leading colleagues

V5: collaborate with across my Service Area, School or Faculty? What have been the positive outcomes?

others to enhance . How do | use collaboration as a positive ethos within my work as a leader?

practice. e How do | encourage collaborative working across teams or groups?

e How have | worked collaboratively with colleagues from other parts of the institution
or people in other institutions and agencies? How have these collaborations
enhanced my practice?

e How have | brought colleagues and learners together in projects, committees or task
groups and supported them to work together?

e How have | worked together with colleagues on departmental or institutional
enhancement projects, or with colleagues in other institutions and/or agencies on
sector enhancement projects?

e  What collaborative networks, action learning sets or communities of practice did |
belong to and how did these contribute to enhancing my leadership and practice?

e How do | know that my approach to collaboration with others has enhanced my
practice and learner outcomes?

Core Knowledge —
what you know that | Think about ...

enables you to
carry out activities

appropriately
K1: how learners e  What knowledge about how learners learn — either generally, at specific levels (e.g.
learn, generally and research students), or in specific subjects or professional fields — is important for the

breadth of my practice?

e Have | developed knowledge of approaches that have been especially helpful to learning
in specific subjects / fields?

e  What do | know about how learners transition between different settings, and how and
when they gain different kinds of knowledge (e.g. theoretical and practical)?

e How did | apply knowledge of how learners learn to carry out my responsibilities? (e.g.
supervising and directing the work of colleagues, leading programmes of study,
overseeing large initiatives, advising colleagues experiencing difficulties)

within specific
subjects




How did my knowledge of learners help me to take on responsibilities for leading or
influencing the practice of colleagues?

What examples can | give to show how my practice in leading and influencing others has
been informed by thorough knowledge of how learners learn?

K2: approaches to
teaching and/or
supporting
learning,
appropriate for
subjects and level
of study

In what ways has my leadership or influence of colleagues’ practice reflected a broad,
thorough knowledge of approaches to teaching and/or supporting learning? How has this
knowledge been integral to my practice?

How have | contributed to others’ understanding of approaches to teaching or supporting
learning? (e.g. through scholarly activity, as a mentor, by leading professional learning)
Have profession or subject-specific teaching approaches played a significant role in the
way | have led or influenced others?

K3: critical
evaluation as a
basis for effective
practice

How have | gathered evidence relating to my practice (e.g. learner surveys, feedback from
colleagues, learner outcomes, module or programme evaluations, peer review,
assessment moderation, external evaluation)? How did | ensure sufficient focus on
student learning when gathering evidence?

Have others approached their teaching or learning support differently as a result of my
leadership or influence? How did | know, and what were the benefits to learners?
What salient points, patterns or trends can | identify in the evidence available to me?
What have | learnt over time about the strengths of my practice and areas | need to
develop further? How have | responded?

Has knowledge of evaluation in a subject, profession, industry or other specific context
influenced my leadership or influence on the learning and teaching practices of others?
What conclusions can | draw concerning the development of my practice in leading /
influencing others over time?

Is there evidence demonstrating that, over time, | have become more effective as a
practitioner?

K4: appropriate use
of digital and/or
other technologies,
and resources for
learning

How has use of technologies and resources for learning been significant within my area(s)
of responsibility?

How have colleagues in my sphere of leadership or influence used technologies and
resources for learning, and in what ways have they relied on my advice, support or
direction in these aspects of their work?

How have | helped peers to promote appropriate uses of technologies and resources by
learners?

How have | ensured access and accessibility for learners, including learners with
disabilities, to technologies and resources across the scope of my responsibilities?

How have | ensured that colleagues whose practice | led or influenced had a current
knowledge of the use of technologies and resources for learning in my context? How have
learners benefited from this?

How have | harnessed the potential of new and emerging technologies to support student
learning, and mitigated their risks and potential for harm, in my areas of responsibility?
Where relevant, how have | promoted the appropriate use of subject- or profession-
specific applications of technology for learning? In what ways has this enhanced student
learning or employability?

K5: requirements
for quality
assurance and
enhancement, and
their implications
for practice.

What professional, institutional and/or national standards or requirements are applicable
to academic programme(s), initiatives or support service(s) in my context? How did |
become familiar with these and how did this knowledge form a basis for my practice in
leading or influencing the work of colleagues?

How did | ensure that the practice of colleagues in my sphere of leadership or influence
enabled an appropriate learning experience for learners, promoted on- going improvement
and addressed any areas of concern?

How have | intervened to ensure adherence to quality standards or procedures, or to




address areas of concern? What examples can | give showing that my interventions have
led to positive outcomes?

How have | guided or supported colleagues to carry out their responsibilities for quality
assurance / quality enhancement?




Suggested checklist for reviewing draft applications

Questions to
think about

Is it a personal
account?

What to look for

It is written in the first person?

It is about their own (personal) practice and
experiences?

If they are reflecting on collaborative activities,
are they clear what their contribution was?

What to suggest to applicants

Look at the exemplar applications
on the OTL website.

Be clear what their own role was
in collaborative practice.

Is it reflective?

Is the account reflective or is it a description of
practice and/or a list of achievements and
activities?

Does it explain:

The rationale behind using specific strategies
and methods? (Why)

How do they evaluate the effectiveness of the
strategies they use?

Do they elaborate on what worked, what didn't
work—and why?

Use the 4-point reflective model:
o What did you do?

o How did you do it?

o Why did you do it that way?

o0 How Do You Know It Worked
? (What impact did it have on
student learning?) Provide the
evidence.

Is it scholarly?

Does the application include references to
pedagogic literature and it informs practice?
Is it clear how the concepts/ideas have been
applied?

Cite subject-specific pedagogic
research.

Explain how and why any
literature cited has been used

Is it evidence-

How do they evaluate their own practice? What

Use multiple evidence sources:

Dimensions are being met?
Are all Dimensions covered in appropriate
depth?

based? evidence is used? student feedback, evaluations
and performance data; feedback
from peer observations

Is it aligned to | Are there lists of Dimension references e.g. (A1, | Avoid long lists of Dimensions at

the PSF? K1, K5, V1, V2) but it is not clear how these cited | the end of a section (e.g. K1, K2,

K3, K4, V1, V3). Instead provide
one or two strong examples for
each.

Map out where each Dimension
is discussed and check for
omissions.




Is the account
current and
sufficient?

Does it cover practice within the last three years
for AFHEA and FHEA and 5 years for SFHEA?
If non recent practice is referred to, has it been
connected to current activities?

Are the activities too recent so it is hard to
evaluate impact?

Consider more recent examples
— so long as impact can be
evaluated. If discussing historic
experience, ensure it is fed into
how it influences current
activities.
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