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Dear reader,

It is always a proud moment to see another issue of our undergraduate
philosophy journal published - or maybe I should just say it’s a moment I’'m
grateful to be a part of given that the editors did all the heavy lifting.
However, witnessing the publication of this issue of Sophia makes me feel
particularly grateful and also proud of all our student volunteers.

Everyone who worked on this did it without any recompense and in
addition to their school work, their jobs and their family obligations.
Putting out a call for papers, reading lots of submissions and making
decisions about them, and working with the authors to edit their paper is
hard work in the best of times. However, the (ongoing) pandemic is not

the best of times. It took about two years to publish another issue of
Sophia. It wasn’t for lack of trying. The current editing team built on the
work of previous editors who ran into obstacles that delayed the
publication. I want to thank those previous editors in addition to thanking
the current excellent editing staff. I also want to thank the authors for their
patience - both those whose work got published in this issue and those who
hopefully will try again another time. This issue is the result of passion and
dedication that shows a true commitment to philosophical scholarship, to
UVU, and to the department of Philosophy and Humanities. It thus gives me
tremendous joy to write this introductory note to this fine collection of
essays. I hope that the readers will find some pleasure and insight in
reading these essays representing a wide range of different approaches,
thinkers and schools of thought. I hope readers will agree that this shows
that the heart of philosophy is still beating strong at UVU and our
surrounding communities.

Warmest regards,

Dr. Thomas H. Bretz

Assistant Professor of Environmental Philosophy, UVU
Faculty Advisor for Sophia
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ANAXAGORAS’ vob¢: A MOTIVE FORCE
EXISTING AMONG THINGS

- Madeline Brenchley -

“Mind, which always is, is very much present now where everything else is,

in the vast surroundings and in both the things that have been aggregated and

those that have been separated.”

“0 8¢ voig, O¢ det £0TL, TO KApTa Kal VOV 0Tty tva Kal Td BANA TTdvTa, €V T@L TOANDL TTEPLEXOVTL, Kai &V

101G TpookplOeiot kal év TOiG AmokeKPLUEVOLG.

Anaxagoras of Clazomenae, born in 500 BCE,
fled from civil strife in his native land and end-
ed up in Athens, wherein he began philosophiz-
ing at the age of 20." He was the first of the
presocratic philosophers to clearly posit a mo-
tive force: vovg, a force which sets into motion
all existence from out of a mixed, infinitely di-
visible state of stagnant togetherness.> While
fragments of Anaxagoras’ state that vodg is mo-
tive force—revolving and causing the motion of
all existence their explanation of the nature of
vod¢ is more difficult to pin down. We are left
wondering how exactly vodg relates to its sur-
roundings—is it a material or immaterial force?
In order to shed light on this question, I do not
perform a detailed analysis of Anaxagoras’ frag-
ments. Rather, I focus on Anaxagoras’ particu-
lar use of a single preposition: I explore the et-
ymology of the word ¢v. Specifically, I argue that
“¢v; when used by Anaxagoras in fragment B14,
should not be thought of as a physical location
within as Daniel Graham’s and other transla-
tions suggest (i.e. vodqis in the things that have
been aggregated and separated).? Instead, the
use of “¢v” in B14 indicates a subject’s position
in the presence of other objects: “¢v = among”.4

1 - Nietzsche, The Pre-Platonic Philosophers 94
2 - “..before these things were separated, when
they were all together...” Graham, 281, B4(b).

3 - Graham, 293, B14.

4 - Liddell, English-Greek Lexicon.

-Anaxagoras of Clazomenae

Using this alternate translation for év as a type
of ‘Dative of Place, I propose we translate Bi4
in the following way: Mind[vodg] which always
is, is very much present now where everything
else is, among the vast surroundings, among
the things that have been aggregated and among
the things that have been separated.

In order to support a retranslation of Bi4,
I first demonstrate that prominent translations
of B14—translating “¢v” as “in”—allow for read-
ers to conceive of Anaxagoras’ vodgas that which
can be contained within or mixed with other
things. Interpreting vodg as contained within or
mixed with other things is problematic insofar
as Anaxagoras explicitly describes vodg as “un-
mixed with other objects” and, “alone, autono-
mous, and boundless in itself”.> Translating “¢v”
as “in” obscures the boundless and autonomous
character of voig or, at the very least, propa-
gates confusing implications regarding the re-
lationship of vodg to the surroundings it incites
into motion. To provide support for a retrans-
lation of Bi4’s “¢v,” I look at three fragments
from Anaxagoras’ contemporaries, Euripides and
Empedocles, which use the same sentence con-
struction as Anaxagoras’ B14: ‘nominative sin-
gular subject + év + dative plural object.” What
is significant about these contemporary frag-
ments is that translators of these Euripides and

5 - Graham, 291, B12.
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Empedocles fragments do not equate “¢v” with
‘in. Instead, they translate “¢v” as “among,” in-
terpreting “¢v” as the ‘Dative of Place’ which in-
dicates a nominative singular subject’s position
among dative plural objects. I use the transla-
tion paradigms for Empedocles’ and Euripides’
equivalent sentence constructions to support
a retranslation of Anaxagoras’ Bi4. By exist-
ing among other things rather than “in” other
things, Anaxagoras’ vodg more clearly exists as
unmixed, autonomous, and boundless in itself.

THE MOTIVE ROLE OF NoVgG:

THE STANDARD VIEW

Anaxagoras conceives of a world made up of
countless stuffs that neither come to be nor
pass away but, rather, exist eternally.® Unlike
Parmenides, his predecessor, these eternal and
countless things are in motion rather than stag-
nant. But, let us not get ahead of ourselves: be-
fore motion occurred, all things were stagnant:
“before these things were separated, when they
were all together”.” At some non-specified mo-
ment, “vod¢ began to cause motion ...as a re-
sult of everything being in motion there was
a separation”.® Herein lies the importance of
Anaxagoras’ vodg, as an original and powerful
motive force. The early separation had ripple
effects. Picking up momentum, things began to
separate further and further depending on their
qualities—hot and cold, dense and light, dark
and light, dry and wet. Theophrastus informs
us that things were not separated out into iso-
lation, but rather, “like things travel[ed] toward
each other”.® What results from like-things be-
ing attracted to one another is that the world
appears as we know it. Even within the aggre-
gation of like-things, there remains some por-
tion of other things: “Everything else has a por-
tion of everything... but each one [thing] is and
was most manifestly those things of which it
has the most”.*°

For example, water has some portion of
other “things” in it, but when water appears to

6 - Ibid. 285, B14.
7 - Ibid. 281, B4(b).
8 - Ibid. 293, B13.
9 - Ibid. 293, A41.
10 - Ibid. 291, B12.
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us as wet, it is because water is mostly com-
prised of wet things. In Bi14, Anaxagoras uses
the word “npookpiO¢iol,” translated as “aggregat-
ed,” to describe this phenomenon of combina-
tion. Like separation, the aggregation of like
things requires the influence of vodg. Let us re-
focus our attention: it is clear that vod¢ influ-
ences things, separating and aggregating them
due to its own motion, but how does this in-
fluence happen? In other words, how does voig
relate to its surroundings?

CLARIFYING THE DIFFICULTIES THAT ARISE

FROM TRANSLATING Bi14’S “¢v” AS “IN”
According to Anaxagoras, vodq is not like the

rest of existence. He states that “Everything
else has a portion of everything, but Mind[voig]
is boundless, autonomous, and mixed with
no object, but alone in itself”." Unlike every-
thing else, vodg is not mixed with other portions
of things. In the same fragment, he goes on to
explain that, “the things mixed with it[voig]
would hinder it from ruling any object in the
way it does when it is alone by itself”.”> Here we
have Anaxagoras’ explicit distinction between
vodg and all other things: in order for vodg to
be the revolutionary motive force that it is,*
vodg cannot be mixed with anything else. The
assertions Anaxagoras gives us in these frag-
ments result in the central focus of this paper:
vob¢ must remain unmixed, alone in itself, and
boundless. Yet, many translations of Bi4 ob-
scure the essential solitude and boundlessness
of vouc.

Graham translates Bi4 as follows:
“Mind[vodg], which always is, is very much
present now where everything else is, in the
vast surrounding and in both the things that
have been aggregated and those that have been
separated”.’* In Greek, the fragment reads: ¢
0¢ volg... &v T@L TOANDL TTePLEXOVTL, Kai €V TOlg
npookplOeiol kai év Tolg dmokekpipévolg. Using
Graham’s translation as

11 - My emphasis; Ibid. 291, B12.

12 - Ibid. 291, B12.

13 - Get it, a pun!

14 - My emphasis; Graham, 293, B14.
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our key example's, év translated as “in” could
suggest a location within other things. Yet, if
voig is in other things, isn’t it mixed with those
things? If not, it is at least contained within
those other things. Allowing for vodg to be in
the same location of other things—mixed with
or contained within those things—clouds our
understanding of Anaxagoras’ vodg. Nodg, we
must remember, is both alone in itself and
boundless. As that which is alone in itself, voi¢
cannot be mixed with the things that it sets
into motion; moreover, as that which is bound-
less—without confines or borders—vodg cannot
be contained within the things that it sets into
motion. Therefore, although it is not directly
misleading, translating Bi4 “év” as the preposi-
tion “in” at the very least obscures our under-
standing of the difference between Anaxagoras’
vodg and the things which it incites into motion.

DEMONSTRATING ALTERNATIVE AND
ERA-APPROPRIATE TRANSLATION PARADIGMS
FOR THE SENTENCE CONSTRUCTION:
‘NOMINATIVE SINGULAR SUBJECT + €V +

DATIVE PLURAL OBJECT’
In order to escape the imprecise implications

that arise by translating év as “in,” I suggest
that we look at Anaxagoras’ contemporaries to
discover an alternate, era-appropriate transla-
tion paradigm for the portion of Anaxagoras’
B14 fragment that reads, “0 6¢ volg... év Toig
npookpteiot...”.*® In other words, throughout the
rest of this essay, I elaborate Greek sentenc-
es given by other ancient thinkers in which a
nominative singular subject relates to a group
of dative plural objects through the preposition
év: ‘nom. sing. subject + év + dat. plur. object’
I then note the translation paradigms for these
equivalent sentence constructions to inform
and support a retranslation of Anaxagoras’ B14.

15 - Translating the “é¢v” within fragment Bi4 as
“in” is not Graham’s choice alone. The following
collections also translate the “év” within fragment
B14 as “in”: The Loeb edition of Early Greek Phi-
losophy; Kirk, Raven, and Schofield’s The Presoc-
ratic Philosophers; Curd & McKirahan’s Presocratic
Reader; and John Burnett’s Early Greek Philosophy.
16 - My emphasis; “Mind[vo0¢] is... in the things
that have been aggregated,” Graham, 293, B14.

Born in 484 BCE, roughly sixteen years after
Anaxagoras, Euripides was a contemporary of
Anaxagoras, living in Athens until 408 BCE."
According to Diogenes Laertius, Anaxagoras was
philosophizing in Athens in 480 BCE. Offering an
amendment to Diogenes Laertius’ Lives of Emi-
nent Philosophers, Nietzsche claims that Anax-
agoras stayed in Athens for 50 years, thereby
leaving in 430 BCE.'® Regardless of their precise
dates of residence, it is clear that Anaxagoras
and Euripides shared geographical and tempo-
ral proximity in Athens.

While Euripides was a Tragedian,
scholar John Dillon claims that Euripides was
also well known for discussing “philosophical
doctrines, both ethical and ‘physical’”.* Dillon
argues that the philosophical doctrines which
were hidden in the contents of his plays were,
in fact, particularly influenced by Anaxagoras
himself. Diogenes Laertius also establishes a
relationship between Euripides and Anaxag-
oras, describing Euripides as being Anaxago-
ras’ student.?>®° While the specific influence that
Anaxagoras had on Euripides is up for debate,
both Anaxagorean testimony and Euripidean
fragments make it clear that the two thinkers
lived within Athens around the same time and
that each discussed physical and philosophi-
cal doctrines to some degree.* The temporal,
spatial, and probable philosophical proximity
between the two thinkers can lead us to val-
ue the etymological paradigms that Euripides
uses as tools for translating Anaxagoras’ frag-
ments in an alternate, era-appropriate manner.

From lines 735-755 of Euripides’ Orest-
es, the character Orestes talks with his friend
Plydies. Plydies has seen the citizens of Tau-
rus assembling and has heard the news of
their intentions—they have set out to kill Or-
estes and his sister, Iphigeneia. When prompt-
ed by Plydies, who hopes to better understand
why people have set out to kill Orestes, Orest-

17 - O. Taplin, “Euripides”.

18 - Nietzsche, 96.

19 - Dillon, “Euripides and the Philosophy of
His Time”.

20 - Graham, 275, A1.

21 - Dillon, 50.
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es explains that it is Menelaus, the brother of
his father and his own uncle, who has incited
the townspeople to kill both him and his sis-
ter. The plot of this play does not directly re-
late to Anaxagoras in content. However, line
754, in which Orestes describes the charac-
ter of his traitorous uncle, provides us with
an important etymological insight. In Greek,
the fragment reads: “o0 yap aixuntig mépukey, év
yuvaudl & &Akipnog”.>> We are concerned with the
“¢v yovau€l” portion of this fragment. Gilbert
Murray translates this instance of ‘nom. sing.
subject + év + dat. plur. object’ as follows: “No,
for he was not born a warrior, though strong
among women!”.>3 Although this fragment
uses the preposition év, note that Menelaus is
not in women—not mixed with them nor con-
tained within them. The LSJ (The Liddell and
Scott Jones English-Greek Lexicon) recogniz-
es the legitimacy of translating this instance
of “é¢v yvvaufl” as “among women.” It is cited
as an example of “¢v with DAT. OF PLACE,” in-
dicated in the 5th subsection of the dictionary
entry as meaning “in the number of, among”.>+

Euripides provides us with another ex-
ample of this alternate translation paradigm
for ¢v in fragment 703 of an fragmented Eu-
ripidean text.?> According to the LS]J, the Greek
reads: pn pot gBovriont, avdpeg EANvwv dkpot &l
TTwX0G OV TETANK’ €v éoBloioy Aéyewv.*® This in-
stance of a ‘nom. sing. subject + év + a plur. dat.
adjective’ is cited within the same LSJ section
as the previous Euripides fragment we exam-
ined, both being instances of “Dative of Place,”
broadly meaning “among”.?” The Loeb edition
of Euripdes’ Fragments translates Euripides
fragment 703 as follows: “Don’t feel resent-
ment towards me, my leaders of the Greeks, if
I have dared to speak among nobles[people]

22 - My emphasis; G. Murray, Euripidis fabulae.

23 - My emphasis. The bolded words indicate the
nominative subject, preposition év, and dative plu-
ral object respectively.

24 - LS]J.

25 - Collard, Euripides, fragment 703.

26 - My emphasis; LS]J.

27 - This particular instance exists within a sub-
section of the section 5 LSJ entry for év, specifical-
ly meaning “in the presence of.”.

Sophia -Spring 2022-

when I am a beggar”.?® In this translation
paradigm, the dative plural adjective “nobles
[¢aBAoiow]” is being used substantively. Here,
Euripedes uses a dative plural substantive ad-
jective in place of a dative plural noun within
the ‘nom. sing. subject + é¢v + dat. plur. object’
sentence construction. In other words, a sub-
ject can exist among[¢v] a dative plural adjec-
tive. This Euripidean usage demonstrates that
the sentence construction we are exploring
is somewhat flexible. Taking this Euripidean
example one step further might allow us to
utilize the same translation paradigm for a
retranslation of Anaxagoras’ Bi4. Similarly to
Euripides’ use of the dative plural adjective,
Anaxagoras relates a dative plural participle
(“things that have been aggregated”®) to a
nominative subject, vodg, through the prepo-
sition “¢v.” I argue that we pay close attention
to this Euripidean usage of ‘nom. sing. subject
+ év + dat. plur. object’ and allow it to inform
our translation of the similar Anaxagorean
sentence construction.

Bidding Euripides farewell for now,
we meet another contemporary of Anaxago-
ras whom the LS]J cites as using “among” as a
translation paradigm for a ‘nom. sing. subject
+ év + dat plur. object’ construction: Empedo-
cles. There is some debate over the birth date
of Empedocles. Apollodorus lists him as being
born in 475 BCE, while Neanthes lists him as
being born in 492 BCE. Regardless, most think-
ers agree that he died no later than 415 BCE,
thereby overlapping considerably with Anax-
agoras in lived years.3° As for the geographical
proximity shared between these two ancient
thinkers, it is likely that they crossed paths in
Athens. Empedocles was a traveler; he entered
cities, announcing his godly presence while
inviting citizens to come and revere him. In
fact, both Nietzsche and John Burnet explicitly
state that Empedocles likely visited Athens. Ni-
etzsche, without explicit support for his claim,
boldly states the following about Empedocles:
“He appears...in Athens”.3' Burnet, citing the

28 - Collard.

29 - “&v Tt moA@L mepiéxovtt” Graham, 292-93, B14.
30 - Nietzsche, 107.

31 - Ibid. 111.
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historian Timaios, states: “It is not at all un-
likely that he visited Athens”.3* Aside from Bur-
net, we also have testimony that Empedocles
lived in Athens. Graham reader text number
4, Suda, s.v. Akron, places Empedocles in Ath-
ens in order to compare Acron to him: “He [Ac-
ron] practiced as an expert in Athens at the time
of Empedocles”.33

As we know, Nietzsche explains that
Anaxagoras lived in the city of Athens for 50
years and was philosophizing there at the age
of 20 (in 480 BCE).3* In this case, Anaxagoras
would have been there from 480-430 BCE. In-
sofar as Empedocles went into Athens at some
point within those fifty years—either before
he was 55 years old or before he was 62 years
old—it is likely that he crossed paths with Anax-
agoras. Graham indicates the possibility that
Empedocles was influenced by Anaxagoras:
“Empedocles seems to have learned from Par-
menides (and Anaxagoras?).”35> Another ancient
source further establishes not only temporal
and geographical proximity between Anaxag-
oras and Empedocles, but a philosophical one
as well: Diogenes Laertius tells us that Alcid-
amas said that “Zeno pursued his own ideas
while Empedocles studied with Anaxagoras”.3®

Outside of the bounds of this paper, much
has been written about the philosophical rela-
tionship between Empedocles and Anaxagoras.
Regardless of whether or not these two thinkers
were in direct communication with each oth-
er, their geographical and temporal proximi-
ty has linguistic implications. Empedocles and
Anaxagoras communicated within the context
of the same language at the same time, and near
the same place, discussing physical and philo-
sophical theories; they likely had similar lin-
guistic tendencies and techniques. Specifically
surrounding the central focus of this paper, we
would like to see both thinkers share in their use
of the ‘nom. sing. subject + év + dat. plur. object’
sentence construction. Indeed, in Fragment Bi4,

32 - Burnet, 203.

33 - Graham, 337, Suda, s.v. Akron.
34 - Nietzsche, 95.

35 - Graham, 427.

36 - Ibid. 333, A1.

Empedocles provides us with such an instance:
“...xai @Ot 8V Tolow.,...”3” Although the LS] does
not cite this instance of the ‘nom. sing. subject +
év + dat. plur. object’ sentence construction as an
example, Graham translates this fragment using
the ‘among’ paradigm: “and love among them.”38

CONCLUSION
The Euripidean and Empedoclean passages cit-
ed in this essay—sharing a temporal, geograph-
ical, and potential philosophical connection
with Anaxagorean texts—should inform our
understanding of Anaxagoras’ fragment Bi4.
Accepting Euripides and Empedocles usages of
the ‘nom. sing. subject + év + dat. plur. object’
sentence construction, wherein both the LS]J
and Graham translate “¢v” as “among,” we have
found etymological support for a retranslation
of Anaxagoras’ Fragment B14:

Mind[Nodg] which always is, is very

much present now where everything

else is, among the vast surroundings,

among the things that have been aggre-

gated and among the things that have

been separated.3?
Avoiding the difficulties that follow from using
“in” to translate “é¢v,” this retranslation clarifies
and preserves Anaxagoras’ explicit distinction
between voig and all other things: vobg—while
“among” other things—remains unmixed, au-
tonomous, and boundless.4°

- Madeline Brenchley -

37 - Given by Graham as “(B17) + Strasbourg
Papyrus a(i) + a(ii)”; Graham, 350, B17.

38 - My emphasis; Graham, 351, B17.

39 - My translation, my emphasis.

40 - The implications for this alternate translation
may allow for us to conceive of vodg as a motive
force that incites motion externally.

5 |
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THE COMPLETENESS OF ARISTOTLE’S LOGIC

- Colby Gardner -

...considering Aristotle’s logic to be complete in its own sphere allows for

the perpetuation of his logic alongside, and not in rivalry with, other logical systems.

Concerning the most recent progress of logic,
much of it occurred between the time of Gottlob
Frege (1848-1925) and Bertrand Russell (1872-
1970). Its foundation, however, was established
millennia before by Aristotle (384-322 BC), who
secured himself the title “The Father of Logic”
when he became the first to develop a formal-
ized system for constructing and appraising ar-
guments. This system, referred to as syllogistic
or categorical logic, has survived the passage
of time and remains a viable form of argumen-
tation. Nevertheless, it has shown its effective-
ness throughout history.

One such individual is German philoso-
pher, Immanuel Kant (1724-1804). In his Cri-
tique of Pure Reason, he infamously writes that
“Since Aristotle . . . logic has not been able to
advance a single step, and is thus to all appear-
ance a closed and complete doctrine”.* This sin-
gle quote, more than the logical system it is
referring to, has been the target of intense crit-
icism. Some have interpreted Kant as meaning
that the entirety of logic has been utterly re-
alized in Aristotelian logic, thus it cannot ad-
vance a single step.? Others have argued that
Kant meant that, given the information avail-
able at that time, logic could not advance until
further substantial discoveries were made. In
either case, these interpretations are concerned
1 - Mosser, 36.

2 - Lu-Adler, 6.

with whether Aristotle’s logic is complete—and
if so, in what sense.

In what follows, I will explore these two
interpretations to determine the implications of
each. For if by the first interpretation, Aristot-
le’s logic is utterly complete, then no other sys-
tem of logic (e.g. Truth-Functional, Predicate)
is necessary. On the other hand, if by the second
interpretation, Aristotle’s logic was complete
only in its own sphere, then there is substantial
value in allowing it to coexist alongside other
ancillary logical systems. Exploring this dilem-
ma will hopefully provide clarity on the role of
Aristotelian logic in modern logic.

For the issue at hand, an essential distinc-
tion to make is whether Immanuel Kant consid-
ered logic to be a body of knowledge or a philo-
sophical instrument. Historically, some logicians
(e.g. Stoics) maintained that logic was a part of
philosophy, whereas others (e.g. the school of
Aristotle) considered it a valuable hermeneuti-
cal tool. Immanuel Kant, as argued by Huaping
Lu-Adler, viewed logic as a science, requiring
its own separate study. As such, Aristotle’s log-
ic would be “complete in the quantitative sense,
in having not omitted anything that ought to be
included in logic proper”.3 It would not be com-
plete in the qualitative sense as it could receive

3 - Ibid., 6.
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improvement on the “exactness, determinate-
ness, and distinctness”.4 To this, Lu-Adler adds
that Kant believed Aristotle’s logic to be complete
in content only, not with respect to its formal-
ized display or presentation. In fact, Immanuel
Kant notes that the style of Leibniz’s and Wolf-
fius’ logical systems were both more appealing
and refined than Aristotle’s.> As Kant’s devotion
to Aristotelian logic was primarily due to its
content, it is reasonable to assume that Lu-Ad-
ler’s claim that Kant viewed his logic as a sci-
ence rather than an art or tool is well supported.

This seems to lend credence to the latter
of the two interpretations. If the former were
to be correct, a contradiction would arise: Aris-
totle’s logic cannot advance a single step, yet it
can in ways of presentation. Then again, Kant
stated that logic, as a whole, has not been able
to advance. This then raises a modal question:
If logic has not been able to advance, must it
then follow that it cannot advance? Intuitive-
ly, concluding this requires a fallacious under-
standing of modal logic, where a simply possi-
bility does not entail a necessity. Because of this
difference, the contradiction is only superficial
and not semantically true.

Nevertheless, in his second preface to his
Critique of Pure Reason, Kant writes that log-
ic (since Aristotle) “has not had to retrace any
step” and “has also been unable to take any step
forward”.® Thus, to avoid the aforementioned
modal fallacy, Kant must not only prove that it
has not advanced, but also that such progres-
sion is impossible according to its already-com-
plete nature. Such a proof is informally outlined
by Lu-Adler:

(a) Logic deals solely with the form

of thinking.

(b) It includes nothing other than the for-
mal rules of thinking in general.

(c) Consequently, its content is

quickly exhaustible.

(d) Aristotle’s logic has not left out any of
those rules.

4 - Ibid., 4.
5 - Kant, 4.
6 - Lu-Adler, 6.

Therefore, (e) to this extent, it is complete.
According to (e), the content of Aristotle’s log-
ic comprises the entirety of logic in general. If
Kant were to adopt this proof and empirically
prove (d), it would follow that the nature of log-
ic—irrespective of time—would have been com-
plete since its formal development by Aristotle.

That being said, proving (d) is a difficult
task and one only presumed by Kant. In reality,
there are several forms of thinking which do
not conform to Aristotle’s logic. In categorical
logic, all statments contain either an affirma-
tion or a denial.” For instance,

All humans are mortal.
Some men are wise.
Some men are not wise.
No humans are immortal.

However, consider disjuncts:

Either the sky is clear, or it is cloudy.
Neither the door is closed, nor the window
is open.

In these two examples, no affirmation or denial
is present, and no categorical statement can be
formed. Truly, our minds sometimes entertain
thoughts of disjuncts. Additionally, we think
(and we often do) with conditions:

If I leave now, I'll be on time.
If I go to sleep now, I'll get 8 hours of sleep.

The reality of these two types of thoughts or
logical statements is sufficient to disprove (d).
As a result, this attempt to preserve the inter-
pretation that the entirety of logic cannot ad-
vance fails.

As demonstrated, there is substantial evidence
against Aristotle’s logic as being complete in
that sense. Furthermore, there are other defi-
nite limits to syllogistic logic—limits imposed
by Aristotle himself. One such limitation is the
restriction of his logic to categorical statements

7 - In Analytics Book I, Aristotle defines a prem-
ise as “A sentence affirming or denying one thing
of another. This is either universal or particular or
indefinite.”, 24a16-17.
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and syllogisms. In Prior Analytics, Aristotle de-
fines a syllogism as follows:

When three terms are so related to one
another that the last is in the middle as in
a whole and the middle either is or is not
in the first as in the whole, it is necessary
that there is a syllogism of the extremes
... For if A is predicated of all B and B of
all C, it is necessary that A is predicated of
all Cc®
°The purpose of this restriction was mainly
ontological. The ultimate goal (and thus its ul-
timate limitation) is its design to understand
scientific demonstration. If a categorical state-
ment fails to align with reality, then it cannot be
incorporated into a demonstrative syllogism. In
this way, imaginary or unrealistic hypotheticals
such as the following would not be seriously con-
sidered, by Aristotle, to be a sound argument:
All unicorns are cute.
All cute things are small.

Therefore, all unicorns are small.

That is because with demonstrative syllogisms,
their validity is contingent on its soundness. In
other logical systems, an argument can be val-
id without being sound, though not vice-versa.
The utility of such syllogisms, then, could only
be in describing reality, discovering causations,
and explaining effects—and nothing else.

On the other hand, Aristotle did allow
for syllogisms which are not scientific or de-
monstrative in nature. In his own words, “Syl-
logism is the more general: the demonstration
is a sort of syllogism, but not every syllogism is
a demonstration” (Prior Analytics, Book I, Chap-
ter 4, 25b29-31)). With this classification, he
permits the symbolization of syllogisms which
can be both unsound and hypothetical (or im-
perfect). This may be because Aristotle recog-
nized that not all thought is coherent or sound
since his logic, according to Kant, is aligned

8 - Aristotle, 25b32-39.

9 - Another definition of a syllogism is provid-

ed earlier on: “A syllogism is discourse in which,

certain things being stated, something other than
what is stated follows of necessity from their be-
ing so”, Aristotle 24b18-20.

with cognition. As well, some conclusions can-
not be necessitated from their premises. Ar-
guments such as these are referred to by Aris-
totle as “imperfect” because “necessity is not
perfectly established from the original prem-
isses; others are also needed” (Prior Analyt-
ics, Book I, Chapter 5, 27a16-18). For instance,

Vx(Ax—Bx)
Vx(Bx—Cx)
Vx(Ax—Cx)

Syllogisms of this form are those which “[need]
either one or more propositions, which are in-
deed the necessary consequences of the terms
set down, but have not been expressly stated
as premises”.’ In this specific example, C is a
logical consequence of A but only if term A is
somehow introduced to the argument.

It is interesting that Aristotle would ex-
tend his classification of syllogisms to include
arguments of which the conclusion does not
necessarily follow. This extension seems to con-
tradict his original definition of a syllogism."
Yet, there are two restrictions imposed upon a
syllogism which cannot be violated: (1) requir-
ing logical statements which either affirm or
deny and (2) requiring a shared middle term
to connect the argument’s extremes.”> In all
of these examples, both conditions have been
met—even by imperfect or hypothetical syllo-
gisms. As established, the form a syllogism as-
sumes is relatively flexible, so long as it does
not violate these fundamental restrictions.

With these limitations in mind, it is clear
that the former interpretation of Kant cannot be
correct. But what about the latter? Currently,
there are logical systems and extensions which
contribute much to syllogistic logic. Some ex-
amples of this are the introduction of disjuncts
and propositional conditions (Truth-Function-

10 - Aristotle, 24b-26.

11 - Refer to the quote 25b32-39. Also, an explo-
ration of why Aristotle would extend the scope of
his logic to include hypothetical or imperfect syl-
logisms would make for an interesting discussion
but is tangential to the purpose of this paper.

12 - These two conditions are explicitly laid out in
Chapter 4.
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al), of quantifiers to propositions (Predicate),
and of modal operators to propositional and
predicate statements (Modal).’? Having these
advancements in our toolset, it is clear that syl-
logistic logic, as powerful and efficient it may
be, is not the entirety of logic. Syllogistic logic
is not extinct or obsolete, however. What Aris-
totle discovered over two millennia is still rel-
evant today, except it only extends so far in the
sphere of logic. The question that must now be
answered is whether Aristotle’s logic is com-
plete in its own sphere. For, if it is, then not only
is Kant correct in his analysis of Aristotle, but
the latter interpretation of Kant is also correct.

One philosopher who subscribes to this
interpretation is Kurt Mosser. He argues against
the common interpretation of Kant that “For any
given judgment, all the rules we need for that
judgement to be syntactically well-formed are
in place; not only is there no need for others,
the sufficiency condition indicates that there
can be no others”.4 Instead, he believes that
the conception of Aristotle’s logic should not be
viewed as “committed to [such a] strong sense
of completeness” and should only refer to a set
of “necessary conditions.” That logic since Aris-
totle is “a closed and complete doctrine” would
be accurate and true if “complete” refers only
to Aristotelian logic and not logic in general.

In its own sphere, Aristotle’s logic can
prove every valid argument which can be sym-
bolized in a syllogism, barring those restrictions
which were described above. As the latter in-
terpretation claims, this is the reason why and
the context in which his logic can be considered
complete. Despite the indisputable fact that
some statements and arguments cannot be sym-
bolized categorically and syllogistically, respec-
tively, it is sufficient that it can prove all those
arguments which it intends to prove. In fact, Ar-
istotle recognized the existence of other logical
statements, including simple conditionals, but
did not incorporate them into his logic because

13 - Within Analytics Book XIII, Aristotle does
present a basic analysis of modality, specifically of
possibility and necessity, though only for categori-
cal statements and not propositions in general.

14 - Mosser, 91.

they “do not, in general, draw their conclusions
through predications”.’* Thus, Aristotle’s logic
can be seen as a finely crafted system with the
primary purpose of scientific demonstration,
and not as an attempt to capture logic as a whole.

In this paper, I have explored the impli-
cations of both interpretations of Immanuel
Kant about Aristotelian logic. Because we could
not prove the necessity of Aristotle’s logic to be
incapable of advancement, we discarded the in-
terpretation that Kant viewed Aristotelian logic
as being perfectly aligned with logic in general.
Instead, we traced the implications of the inter-
pretation that his logic was complete in its own
sphere and thus could not advance in content.
Ultimately, the conclusion we derived was that
considering Aristotle’s logic to be complete in
its own sphere allows for the perpetuation of
his logic alongside, and not in rivalry with, oth-
er logical systems.

- Colby Gardner -

15 - Ebrey, 186.
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TEMPERANCE, ARISTOTELIAN VIRTUE ETHICS,
AND THE ROLE OF INDIVIDUAL VARIANCE

- Trevor Woodward -

It may not be intelligible, on Aristotle’s account, how an agent can achieve
all the moral virtues, including temperance, at once.

In much of the discussion surrounding Aristo-
tle’s theory of moral virtue, it is often empha-
sized that, for Aristotle, a moral virtue may be
faithfully represented as a point near the mid-
dle of a spectrum of possible traits, where the
traits on the spectrum are ordered by the de-
gree to which they exemplify a certain passion
or passions. On one end of such a spectrum is
the “excess vice” trait, which corresponds to the
highest-degree manifestation of the passion(s)
in question. On the other end is the “deficient”
vice trait: the lowest degree-manifestation of
the passion. Courage, it is often said, is locat-
ed somewhere “between” the extremes of fool-
hardiness and cowardice.

I will argue, however, that the moral vir-
tue of temperance, on Aristotle’s account, has
the potential to upset this analysis. Temper-
ance is unique in that, prima facie, it appears
to range over all passions; all the states which
may accompany pleasure and pain. I will argue
that this appearance is erroneous, for it ren-
ders the concept of temperance unintelligible
on Aristotle’s account. I solve this problem by
arguing that there are “temperance-candidate”
pleasures and pains which form a proper sub-
class of the class of all pleasures and pains more
generally. Temperance does not range over all
the passions, but rather, a priveleged subclass
of them. I then argue that the membership con-

ditions for the class of temperance-candidate
pleasures are, for Aristotle, to be determined
on a case-by-case basis by appeal to the agent in
question’s socio-economic role in the ideal city
state. I argue for this conclusion by interpreting
Aristotle’s famous case of “Milo the Wrestler” as
an instance of how, for Aristotle, an agent’s so-
cioeconomic role may impact what determines
whether they exemplify temperance. I close by
giving an example of how this important refine-
ment of Aristotle’s view may affect one’s judg-
ments of virtuosity when applying virtue ethics
to individual cases.

ARISTOTLE’S THEORY OF

MORAL VIRTUE: BACKGROUND
Aristotle claims that moral virtue is the prod-
uct of conscious habituation, i.e., one becomes
morally virtuous though the repeated exer-
cise of morally virtuous activities.* These mor-
al virtues, Aristotle finds, are characteristics:
“those things in reference to which we are in a
good state in relation to the passions”.? In other
words, a characteristic is a standard by which
one can determine the moral status of a pas-
sion. Passions are “those things that pleasure or
pain accompany”.3 For example, suppose that I
experience confidence and its associated plea-
1 - Aristotle, “Nicomachean Ethics”, 1103a15-26.

2 - Ibid., 1105b23-27.
3 - Ibid., 1103a21-23.
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sure in purchasing a large amount of stock in a
failing company. Suppose further that I have all
the confidence in the world that my investment
was a good choice despite every indication to
the contrary. For Aristotle, the way to find out
whether this state of confidence is good or bad
is to view it in reference to the moral virtues. As
suggested in the introduction, the relevant pas-
sion in my case, confidence, is to be represent-
ed as an ordering of possible traits according to
the extent to which they exemplify confidence.
For Aristotle, my state of confidence is virtuous
only if the trait it exemplifies is located near
the middle of this ordering. In other words, my
state of confidence must be located “between”
the deficient vice of cowardice (the lower limit
of the ordering) and the excess vice of courage
(the upper limit of the ordering). I say moral
virtues are “between” the excess and deficient
vices, for Aristotle allows that a moral virtue
may not be equidistant from the excess and the
deficiency. For example, Aristotle finds that
foolhardiness “seems more similar and closer
to courage”.# Nonetheless, it appears, my state
of confidence is in excess; a courageous agent,
presumably, would not have confidently invest-
ed large sums of money into a failing compa-
ny. Hence, prima facie, Aristotle’s account de-
livers the verdict that my behavior exemplifies
foolhardiness; I am acting in a morally deficient
manner by making my investment.

The crucial features to flag in the forgo-
ing case are as follows. Attending every moral
virtue is a passion or passions; every passion
is “that which pleasure and pain accompany”;
and whether one’s behavior exemplifies vir-
tue (more carefully: whether one’s behavior at
some time is habituating them in the direction
of virtue) is determined by the extent to which
that behavior exemplifies the passion(s) in
question. Notice that, for Aristotle, passions are
“accompanied” by pleasures and pains, in the
sense that, presumably, a passion is not reduc-
ible to pleasures and pains. This is to say that,
on Aristotle’s metaphysics of passions, a pas-
sion is something “over and above” whichever
pleasures and pains characteristically “accom-
pany” it. I think that this feature of Aristotle’s

4 - Ibid., 1109a9-11.

metaphysics of passions is intuitively correct.
Confidence is not just a kind of pleasure; it’s
a kind of mental state (or: disposition, stance,
etc.) which gives rise to a characteristic assort-
ment of pleasures. This metaphysical point is
crucial to emphasize, for the passions attending
temperance seem to stand in opposition to it.

TEMPERANCE-CANDIDATE PLEASURE
In Book II, Aristotle introduces the moral vir-
tue of temperance with the following remark:

With regard to pleasures and pains—not
all of them, and not so much with regard
to the pains—the mean is temperance, the
excess self-indulgence. Persons deficient
with regard to the pleasures are not often
found; hence such persons have received
no name. But let us call them ‘insensible.5
This characterization of temperance may seem
untendentious. However, I claim, it does not im-
mediately square with Aristotle’s metaphysics
of moral virtues and passions. Recall that, on
Aristotle’s account, to be a moral virtue is, inter
alia, to be a standard of assessment for the pro-
priety of one’s exemplifying specific passions
in certain circumstances. If that’s right, then
anything that doesn’t serve as such a standard
for at least one passion simply is not a moral
virtue. In other words, being such a standard
for at least one passion is a necessary condition
on something’s being a moral virtue. Now, pri-
ma facie, temperance meets this condition, for
its associated passion is “pleasures and pains”.
But recall Aristotle’s metaphysics of passions.
Here, passions are not reducible to pleasures
and pains; they are something “over and above”
them. Passions are things which give rise to
a characteristic assortment of pleasures and
pains. But how can this be in the case of tem-
perance? A passion is “that which pleasure and
pain accompany”. So is the passion of temper-
ance—pleasures and pains—simply that which
pleasure and pain accompany? If so, then the
passion of temperance is really no passion at
all, for pleasures and pains are nothing over
and above pleasure and pain. Hence, temper-
ance is not a moral virtue, for there is no pas-
sion attending it. This is an absurd result.

5 - Ibid., 1107b.
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In sum, the moral virtue of temperance
is not, by Aristotle’s own lights, a moral vir-
tue, for it does not, prima facie, have a genu-
ine passion attending it. That said, I will argue
that the account can be fixed: there are pas-
sions attending temperance, but one must be
careful in spelling out what these passions are.

The first step to repair is the following:
instead of interpreting Aristotle as saying that
“pleasures and pains” are themselves the pas-
sion(s) of temperance, one can instead inter-
pret him as saying that every “state” which is
accompanied by pleasures and pains is one of
the temperance passions. This is to say that
temperance is a standard of assessment for all
passions. This move is a step in the right direc-
tion, but it immediately runs into a major prob-
lem: if temperance ranges over all the passions,
then it may be unintelligible how an agent can
exemplify all the moral virtues at once.

Consider the passion of confidence. Re-
call that Aristotle finds that courage, the mor-
al virtue with respect to confidence, is located
much closer to foolhardiness on the spectrum of
confidence-ordered traits. Presumably, the high
degree of confidence required for courage gives
rise to a correspondingly high degree of con-
fidence-pleasure: the characteristic pleasure
of confidence which accompanies it qua pas-
sion. However, on the present conception, tem-
perance is a standard of assessment to which
one’s confidence is also subject. For temperance
ranges over all the passions. But if that’s right,
then the high degree of confidence required for
courage exemplifies intemperance—specifical-
ly, self-indulgence. For temperance, by defini-
tion, calls for a middling amount of pleasure.
On this conception, to be courageous is to be
at least somewhat intemperate with respect to
one’s confidence-pleasure. It seems one must
choose between perfect temperance and perfect
courage; to fully pursue the one is to at least
partially neglect the other.

This result is to be rejected, for it is in-
consistent with the eudaimonic aspirations of
Aristotle’s theory of moral virtue. To habituate
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oneself according to Aristotelian ethics is to at-
tempt to live the good life; it is not to pursue one
of several co-equal alternative forms of life. It is
not to choose between a courage-oriented good
life or a temperance-oriented good life. Hence,
the present conception of temperance will not
do, for it entails a tension with the Aristotelian’s
higher-order commitments about eudaimonism.

The second step toward repair is to re-
strict the present conception; it is to say that
temperance ranges over some, but not all, the
passions. This move seems intuitive, for confi-
dence pleasure, in normal circumstances, seems
like it should be exempt from the considerations
that determine whether one is temperate. To be
confident is to experience a great deal of plea-
sure, but it is not, prima facie, to experience the
kind of pleasure that makes one self-indulgent.
Moreover, it seems that Aristotle anticipated
the need for such a restriction. Recall that he in-
troduces the virtue of temperance with a bit of
hedging: “With regard to pleasures and pains—
not all of them, and not so much with regard to
the pains—the mean is temperance, the excess
self-indulgence”.® The important feature here
is the qualification: “not all of them, and not
so much with regard to the passions.” In oth-
er words, there are a number of pleasures and
pains whose associated states, for Aristotle, are
not subject to assessment according to the vir-
tue of temperance. If this is right, then it seems
to raise a very important question: Which plea-
sures and pains, and their associated states, are
subject for their assessment to the virtue of tem-
perance on Aristotle’s account? If I wish to be
temperate, then which passions must I exempli-
fy to a middling degree in my life and actions?

In what follows, I will argue that there
is no general answer to these questions in the
following sense: the passions that temperance
ranges over, for Aristotle, are to be determined
on a case-by-case basis by appeal to the agent in
question’s socioeconomic role in the city-state.
I will argue for this claim by appeal to the case
of Milo the Wrestler.

6 - Ibid., 1107b.
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MI1L.0 THE WRESTLER
For readers of Aristotle, the case of Milo the
Wrestler is likely quite familiar. The account is
as follows. Suppose that ten pounds of food is
an excess, and two pounds of food is a deficien-
cy. The mean of moral virtue is not necessarily
the arithmetic mean of six pounds—for Milo, a
strong, successful wrestler, that would not be
enough food, and for a non-wrestler, that would
be far too much.” It seems uncontroversial that
the case of Milo the wrestler demonstrates this
much: that Aristotle believes that one’s moral
virtuosity as at least partially determined by
their role in the city-state. Presumably, if Milo
were not a successful wrestler, or if the city-
state saw no value in wrestling, then Milo’s ab-
normal food consumption would make for a vice.

However, I wish to extend the case of
Milo to answer the question of the forgoing sec-
tion: Which pleasures and pains, and their as-
sociated states, are candidates for temperance
on Aristotle’s account? My claim is this: for Milo
the wrestler, the passions over which temper-
ance ranges do not include the pleasures at-
tending food consumption. In order to secure
the possibility that Milo can be fully virtuous,
the notion of temperance to which he is sub-
ject must differ from that of the average citizen.
To determine whether an agent is temperate is
not to assess them according to some univer-
sal notion of temperance; it is to first assess
their role in the city-state, to then carefully de-
termine which passions are called upon in ex-
tremes by that role, and, finally, to assemble an
agent-specific standard of temperance which ex-
cludes such passions from its scope. This claim
is, vacuously, an inference to the best explana-
tion for the problem of temperance articulated
above; I know of no alternative explanations,
and I hope to show by example that my conten-
tion succeeds in accounting for the explanadum.

Suppose I am trying to determine the
moral virtuosity of Avery. Avery is so laid back
that they “never take offense at anything.” I
will treat one’s “taking offense” to mean one’s
feeling and expression of visceral anger in cir-
cumstances in which their beliefs or character

7 - Ibid., 1106a35-1106b7.

is unjustly called into disrepute. In regard to
the passion of anger, Aristotle views the mean
of moral virtue to be that of “gentleness”.® The
vice of deficiency, unirascibility, occurs when
one fails to feel and express anger in the appro-
priate contexts, and results in a “slavish” reac-
tion when treated with insolence.® The vice of
excess, a certain irascibility, occurs when one
shows excessive anger in inappropriate con-
texts, and results in vengeful, shortsighted re-
taliation effortsis. The excess vice of anger is
more contrary to the mean, Aristotle finds, as it
occurs more often and “harsh people are worse
to live with”.*® The prima facie assessment of
Avery might be that they lie on the deficient
vice of “unirascibility.” It would seem that if Av-
ery is to “never take offense at anything”, then
they are failing to express anger in the appro-
priate contexts.

Such an assessment, of course, has failed
to weigh the importance of information about
Avery’s individual-specific role in the city-state.
Suppose that Avery works as a public servant.
Suppose also that this specific public servant
position requires, above all else, a resolve to
never express anger in any context, regardless
of how difficult or insensitive the demands of
the clients may be. In this case, Aristotle would
be committed to calling Avery morally virtuous,
since their individual work, in stride with the
Milo example, standardly interpreted, requires
an especially small amount of anger to achieve
the mean of moral virtue.

It is crucial to emphasize that, In Avery’s
case, their passion of anger is assessed accord-
ing to a universal metric. To be unirascible is,
by definition, to express a low degree of anger
in contexts in which that reaction is inappropri-
ate. This much is true for all agents; individual
variance seeps into the analysis only in order to
determine the contexts in which expressions of
anger are appropriate and inappropriate.

In sharp contrast, consider whether Av-
ery is temperate. If being temperate requires

8 - Ibid., 1125b26.
9 - Ibid., 1126a3-10.
10 - Ibid., 1126a30-31.
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that one exemplify a middling degree of anger
and its associated pleasures and pains, then
Avery cannot be perfectly temperate insofar as
they exemplify gentleness. Due to Avery’s so-
cioeconomic role in the city-state, the standard
of temperance to which they are subject simply
cannot be said to range over the passion of an-
ger; for otherwise, Avery would be insensible on
pain of their complete lack of indulgence in the
passion of anger. And given that, on Aristotle’s
metaphysics of virtues and passions, the moral
virtues are partially constituted by the passions
they range over, it follows that Avery’s measure
of temperance is sui generis. One who does not
occupy a role akin to Avery’s—a role that calls
for an abnormally large or small degree of an-
ger expression—is subject to an entirely differ-
ent standard of temperance. It is not a matter of
context or appropriateness; it’s a matter of be-
ing assessed according to resembling, but dis-
tinct, standards of assessment. It is for this rea-
son that, on my analysis, Aristotle’s account of
moral virtuosity is radically individual-specific.
It is not quite true to say that there are univer-
sal virtues according to which all agents are as-
sessed for their moral goodness; for we are not
all subject to the same virtue of temperance.

CONCLUSION
Given the example above, I conclude that Aris-
totle’s qualification in his introduction of tem-
perance—"not all of them, and not so much with
regard to the pains”—is best interpreted as in-
tending to exclude precisely the sorts of plea-
sures that, in individual cases, are called upon
in extremes for other moral virtues. Otherwise,
it may not be intelligible, on Aristotle’s account,
how an agent can achieve all the moral virtues,
including temperance, at once.

Most commonly, the Milo the wres-
tler case is interpreted merely as a compan-
ion to Aristotle’s central argument for mor-
al virtue—a bit of conceptual space for air to
facilitate specific application. Instead, I have
argued that the case yields a form of radical
individual-variance. As such, it is imperative
that individual-specific work be emphasized
as a necessary consideration when evaluating
virtue ethics cases, as well as the most textu-
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ally motivated solution to the “determination
of temperance-candidate pleasure” problem.
My interpretation of the case of Avery reveals
that individual work determines not just how
certain virtues apply to an agent; it also deter-
mines the very content of at least one of those
virtues—temperance, for Avery, is likely not the
same as temperance for you and I.

- Trevor Woodward -
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“ZONE DE SENSIBILITE PICTURALE IMMATERIELLE”
AS AN ART OBJECT

- Tallulah Farrow -

Klein’s work received much media attention and was seen as somewhat scandalous for

the way it challenged the traditional notions of art... many did not understand it as art...

One of the foundational questions of aesthetics
is what can be considered art. Common concep-
tions of art as it is taught in primary, second-
ary and even tertiary schools are often centred
around material objects. While some academ-
ic conversations around niche genres of art in-
clude immaterial projects, such as the concep-
tual art movement, the common understanding
of art in western society is still very much relat-
ed to a work’s existence as a physical object. In
aesthetics, like in other fields, there is enormous
power and wisdom to be gained from challeng-
ing traditional ideas and exploring less main-
stream ideas. Given that art plays such a large
role in the formation and documentation of cul-
ture and that digital spaces, as opposed to mate-
rial ones, are becoming increasingly important
as social and cultural hubs, it seems necessary
to make a case for why immaterial and concep-
tual art should become more widely accepted as
art. While it is impossible to show in this essay
alone why all immaterial works are artworks,
it is argued here that the specific immaterial
piece, ”Zone de Sensibilité Picturale Immatéri-
elle,” by Yves Klein should be considered a piece
of artwork. By comparing the essential aspects
of "Zone de Sensibilité Picturale Immatérielle ©
with the essential aspects of two paradigmatic
cases of artwork, the reasons why Klein’s work
should be considered art will be shown. These
essential-like qualities will be determined based
on personal observations and research about the

artworks. Ultimately, through this enquiry ideas
for further consideration of other immaterial
pieces as art will be contributed.

Immaterial works can be considered as
a part of the broader and well-established con-
ceptual art movement which emerged during
the mid 1960’s and ended in the 1970’s. During
this post-war era, the art world saw the emer-
gence of abstract expressionism, surrealism,
minimalism as well as fauvism in response to
the intense capitalist and communist propa-
ganda that existed everywhere during the Cold
War. These movements of art shifted the focus
away from the aesthetic object of art, trans-
forming art from a commodity that was created
and sold under a capitalist and institutional-
ized regime to a representation of more radical
expressions of the ideas of artists, free from
commodification. An important concept that
emerged out of this movement was found in The
Dematerialization of the Art Object by Lucy Lip-
pard. She argued that art has entered a phase
of pure intellectualism which could result in
the complete disappearance of the traditional,
material art object and develop into a new form
of dematerialized or “post aesthetic” art. This
“post-aesthetic” phase of art was thought to in-
volve the disintegration of traditional material
art forms and would center around a liberation
of ideas.!

1 - Barcio.
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The Dematerialization of the Art Object can be
understood as a record of this movement in
which “art no longer relied solely upon its phys-
ical embodiment within a specific object [and]
rather, art could become a lexical definition, a
set of instructions, a spoken word, or even a
mere idea”.?

Despite immaterial art’s acceptance in
some artistic circles, the general conception of
art is only really considered to exist in the mate-
rial realm. Though philosophers are yet to agree
on a single definition for art, common, every-
day discussions about art in western society and
throughout history have largely excluded imma-
terial works. The question of whether ”Zone de
Sensibilité Picturale Immatérielle”, an immateri-
al work that came out of the conceptual period,
should actually be considered art is then a diffi-
cult question to answer definitively. Despite this
difficulty though a compelling case as to why
you should think it is art will be put forward.

It is now possible to describe ”Zone de
Sensibilité Picturale Immatérielle.” The artwork
is a performance by Yves Klein that occurred
in 1959 involving a transaction between Klein
and members of the public. It involved the sale
of documentation of the ownership of empty
space in the form of cheques in exchange for
gold. This performance was inspired by Klein’s
fascination with the void. Klein established
“ritual rules” to follow during the transaction.
Each buyer could either pay the amount of gold
agreed upon in exchange for a physical receipt
and not actually acquire the “authentic imma-
terial work,” or they could choose to take part
in an elaborate ritual where they would buy the
immaterial zone in exchange for gold and then
burn the receipt.? By commodifying and selling
the immaterial space, he gave material value to
the immaterial or the void, verifying the exis-
tence of his “invisible” work. This work strays
from traditional art forms in that the central
focus of the work is not the physical receipt or
the gold, rather the void that is being commod-
ified. It is not the actual occurrence of the trans

2 - Hirshhorn Museum.
3 - Cras, 2-23.
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action itself that is the important part of the
work, but instead it is the idea that challenges
the traditional monetary commodification of
art as a material possession that is important.
Understanding the process and intent of this
performance allows for an argument as art.

To understand if "Zone de Sensibilité Pic-
turale Immatérielle” should be considered art,
the essential attributes of the “Mona Lisa” and
“Fiir Elise” as paradigmatic examples of art will
be discussed. Both of these works, despite being
different types of art forms--painting and mu-
sic--are widely accepted works of art. Of course,
what should be considered essential properties
of anything is up for interpretation. In their ar-
ticle The Essential Nature of Art, Bond outlines
several conditions for what should be consid-
ered art. These centre around the intent behind
the work as reflected in it, the relational val-
ue of the work to the audience, and the skill
and creativity behind the work. They argue that
“the creative process, the aesthetic properties
of the object, the experience of the perceiver,
and the institutional aspects of art, all belong
to the essence.” Similarly, Lind defines art as
“anything created to be a significantly mean-
ingful, perceptually interesting object of ex-
perience.”s Based on this, three conditions can
be determined to contextualize a work as art,
and these conditions are met by all three piec-
es. Each presents a clear intention that is re-
flected in the formal elements of the piece and
manifested in the process of creating the work,
establishes some sort of connection between
the work itself and the audience, and involves
an agreement that the piece is aesthetically en-
joyable. Importantly, these themes are consis-
tent with common language and discussion sur-
rounding art in western society and therefore
are a useful guide in discussing the essential
attributes of the “Mona Lisa,” “Fiir Elise,” and
”Zone de Sensibilité Picturale Immatérielle.”

The “Mona Lisa” provides an excellent
example of a work that is both generally consid-
ered to be a work of art and follows the essential

4 - Bond, 177-183.
5 - Bond, “Nature of Art” 128.
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attributes of art. Painted in 1506 and current-
ly worth around $800 million, the “Mona Lisa”
is highly regarded for being very realistic and
carefully executed. It uses subtle graduations
of light and shadow and shows a “skillful han-
dling” of the artistic technique sfumato.® Many
art critics suggest that the formal elements of
the work show da Vinci’s complete understand-
ing of the subject and argue that to complete
the work would have required “inexhaustible
patience.”” It is clear from this that the piece is
widely considered to be aesthetically pleasing
and that there is some sort of agreement that
the piece is aesthetically enjoyable.® Addition-
ally, the detailed realism in the piece and the
subtle detailed depiction of Mona Lisa’s facial
features creates a sense of connection between
the woman in the painting and the viewer. Fur-
thermore, the Mona Lisa has a clear intention
that is reflected in the formal elements of the
piece and is manifested in the process of cre-
ating the work. The soft facial features and
the famous eyes of Mona Lisa are examples
of the technical skill involved in creating the
piece and speak to the artist’s deep understand-
ing of the subject. In all of this, it is clear that
the “Mona Lisa” is both a piece of art, and the
attributes outlined can be found in the piece.

Another well recognized example of art
is the classical song “Bagatelle No. 25” more
commonly known as “Fiir Elise” by Ludwig van
Beethoven. This piece is particularly relevant
to this discussion as it is both considered to be
art and is immaterial. “Fiir Elise” has a very
famous opening phrase which helped it to be-
come recognized as an exceptional form of art
around the world and across generations, and it
is aesthetically appreciated by a large portion of
the population. Many critics argue that it is the
simplicity and clear intention behind the piece
that makes it so brilliant. With its simple right
hand melody and accompaniment of a series of
broken chords in the left hand, the piece is not
only catchy and aesthetically enjoyable, but also
accessible to a wide range of audiences. The

6 - Zelazko.
7 - Richmann.
8 - Lind, 117-129.

piece features a “huge amount of tension and
forward momentum to build up to a dramatic
climax”® and eventually leads to a simple res-
olution that “gives the piece charm.”*® Anoth-
er quality that defines “Fiir Elise” as art is the
fact that it evokes a response from the listener,
establishing that there is some sort of connec-
tion between the work itself and the listener.
This is seen in the fact that the piece is so wide-
ly known and is considered by many to be a fa-
vorite piece. “Fiir Elise” as an immaterial piece
of art fulfills all three outlined attributes of art.

Having established that the three con-
ditions essential to works of art can and are
found in widely accepted examples of art, it
is now possible to examine these attributes in
relation to “Zone de Sensibilité Picturale Im-
matérielle” in order to determine whether it
also should be considered art. First, “Zone de
Sensibilité Picturale Immatérielle” has a clear
intention which is reflected in the formal el-
ements of the piece and is manifested in the
process of creating the work. Though the for-
mal elements of the piece are not material, the
transaction between the artist and the partici-
pant can be seen to be these elements. In every
aspect of the transaction, including the ‘Ritual
Rules’, the intention of the artist to deconstruct
the traditional notions of commodified art is
clear. Given that the transaction is somewhat
like a live performance, the process of creating
the work is the formal elements of the work. In
this regard, the piece is art.

Second, “Zone de Sensibilité Picturale
Immatérielle” clearly establishes a connection
to the audience. Not only does the piece neces-
sitate the engagement of an audience, but it di-
rectly challenges the concept of the audience’s
participation in that the work itself is a critique
of the transactional commodification of art. In
other words, when a person purchases a piece
of the void in this context they are validating
its existence as an artwork and are reinforcing
that immaterial artworks have value. This pur-
chase is a cyclical reinforcement of “Zone de

9 - Classical FM.
10 - Ibid. “‘Fiir Elise”.

g




LY

H

18 Sophia -Spring 2022-

Sensibilité Picturale Immatérielle” as a piece of
artwork. The fact that someone is willing to
purchase it may in fact be the very point the
artist is trying to make. After understanding
the centrality of the audience to both the formal
elements of the piece as well as the idea behind
the piece itt becomes clear that “Zone de Sensi-
bilité Picturale Immatérielle” invokes a strong
connection to its audience.

Finally, there is an agreement that the
piece is aesthetically enjoyable. As discussed,
this work is described as one of the earliest and
more challenging examples of early conceptual
art movement. In just three years, eight zones
of the void were sold for significant quantities
of gold and three elaborate rituals were per-
formed." This buying of the work is evidence
of the fact that at least some found it to be aes-
thetically pleasing. Klein’s work received much
media attention and was seen as somewhat
scandalous for the way it challenged the tra-
ditional notions of art. This scandal and me-
dia coverage is part of what cemented it as
one of the earliest pieces in the conceptual art
movement. While many did not understand it
as art, it was considered aesthetically pleasing
by some. This fulfills the third attribute of art.

11 - Cras, “Investment and Artistic Shareholding”

Overall, the fact that “Zone de Sensibilité Pic-
turale Immatérielle” is immaterial does not dis-
count it as a work of art. When compared to
other essential attributes of other paradigmatic
examples of art, it fulfills these same attributes.
Furthermore, music, such as “Fiir Elise,” is con-
sidered to be art and is immaterial. This analysis
does not extend to all immaterial works in gener-
al, but instead applies only to this specific piece.
Similar work can be done, though, to determine
the artistic value of other immaterial works.

- Tallulah Farrow -
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HoOwW WORDS REFER:
A RESPONSE TO ALFRED MACKAY’S
CRITIQUE OF DONNELLAN

- Conor Thomas -

Why must we be explicit about what we intend to refer to?...
Definitions of linguistic phenomena should be a result of linguistic norms
rather than a precondition that our norms must adhere to.

When we talk, we expect the words we use to
pick out and refer to objects in the world. If I
am at a party and I say “The man over there
with the wine glass,” then I expect that my
words will have the effect of picking out the
man across the room who does, in fact, have
a wine glass. But what if I have described him
incorrectly? What if he is holding a glass of
grape juice and not wine? Can I expect that my
words, despite being incorrect descriptions,
still refer to him? Two philosophers that dis-
agree on the answer to this question are Keith
Donnellan and Alfred Mackay. In his essay Ref-
erence and Definite Descriptions, Keith Donnel-
lan distinguishes between two types of linguis-
tic reference: attributive and referential. An
attributive use is when we state a real property
that something has, and pick it out. Referen-
tial, on the other hand, is when the words we
use to pick out the object of our sentence are
inaccurate. This would be like the case where
the man had grape juice and not wine. Don-
nellan argues we refer in either case. Mackay’s
response to this work is a disagreement with
Donnellan’s characterization of the referential
use.! In his view, Donnellan’s referential use
makes the need to use a correct “objectively re-
ferring expression” arbitrary. Mackay argues
that we need to explicitly describe the thing

1 - Mackay, “Mr. Donnellan and Humpty Dumpty
on Referring.”

we intend to refer to, in order to successful-
ly refer. Because Donnellan’s referential cate-
gory involves no description, it does not refer.

In this essay, I argue that Mackay’s in-
terpretation of Donnellan’s referential use is
inaccurate. Donnellan’s theory does not treat
objectively referring expressions as arbitrary.
Rather, Donnellan makes the claim that these
descriptions can be flexible depending on the
context of use. I will also argue that Donnellan’s
view is more representative of the way ordi-
nary reference is intuitively thought to happen;
it allows for the context of the situation to play
a large role in what words we use to refer to.
Finally, I will argue that Mackay’s definition of
reference is problematic.

Donnellan is concerned with how we are
to understand definite descriptions in language.
Using Bertrand Russell and P.F. Strawson’s the-
ories as a backdrop, he notes that definite de-
scriptions are referring to an object that they
are said to describe. But, as mentioned above,
there seem to be cases in which what has been
referred to does not match the description that
has been given by the speaker. Yet, the object
has been referred to nonetheless. So, Donnel-
lan makes a distinction between two different
ways we can use definite descriptions to refer.
This first is the “attributive use.” This is how
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we typically refer to an object that is in cor-
respondence with the definite description you
use. For example, I might say, “The founder of
Facebook died today.” If I am using an attrib-
utive reference, I am saying whoever has the
property of having founded Facebook died. I
am pointing out a defining feature in the ob-
ject I mean to refer to. I may not know who
this person is or anything else about him, but I
have successfully referred to him attributively.?

The second type, referential use, is ig-
nored by Strawson and Russell, and yet is a
regularly occurring phenomenon in language.
The referential use occurs when someone uses
a definite description that does not represent
the object they are trying to point out. Rather it
allows the audience to make a judgment about
the thing being referred to. The reference is
successful, despite the description being inac-
curate. For simplicity, I will use one of Donnel-
lan’s examples (Mackay uses this same example
to refute Donnellan). Suppose I enter the court
of a man that I do not believe is a king, but
an imposter. I might ask one of his servants,
“Is the king in the courthouse?” His servants
will know who I am talking about. My reference
is successful despite me not actually believing
that he is a king. Even the servants themselves
do not have to believe the man is the rightful
king to know whom I am talking about. They
also might know that I do not believe he is the
king, and I might know that they don’t either.
King does not have to be a word that anyone
in this example would say fits the description
of the object that has been referred to, but we
are all able to identify that object. The refer-
ential use is not specifying an actual property,
it is simply a tool that helps call attention to a
certain object.? Reference occurs nonetheless.

It is the referential use that Mackay takes
issue with. To him, there is no actual reference
happening in Donnellan’s king example (or any
of his referential examples). But to Mackay,
just making what you are talking about known
to your audience is not reference. This would
make reference too dependent on the audience,

2 - Donnellan, 285..
3 - Ibid.
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and not dependent enough on the speaker and
their words. So, Mackay argues that reference
must involve a description of some kind. In his
words, reference is “making knowable what
we are talking about, by way of using an ex-
pression which correctly describes the object
in question.”* He uses Donnellan’s king exam-
ple to distinguish four elements that are im-
portant for reference in this situation. They are
(1) the speaker’s intentions; (2) what the os-
tensibly referring expression is (hereafter re-
ferred to as o.r.e.); (3) the object of intended
reference; and (4) the audience. Mackay claims
that Donnellan’s referential use emphasizes (1)
and (4), but “downgrade[s] the importance” of
(2). Deemphasizing (2), as he argues Donnellan
does, brings us to problems of reference being
too dependent on the audience. So, a speaker
calling a man a king while not believing he is
king is not reference. Essentially, he thinks that
Donnellan’s view makes the preferred o.r.e. un-
important. Donnellan is saying that it does not
matter what word you use, as long as every-
one understands what you mean to refer to.>

The reason why Mackay thinks this is
a problem is because it makes the words we
use arbitrary. He illustrates this with a passage
from Lewis Carroll’s Through the Looking Glass.
In the passage, Humpty Dumpty uses the word
“glory” to mean “a nice knockdown argument.”
When Alice points out that the word “glory”
does not mean that, Humpty Dumpty says, “it
means just what I choose it to mean -- neither
more nor less.”® Mackay says this is what Don-
nellan’s view brings us to, and this makes nat-
ural language unworkable. We need a shared
basis of the definitions of words to make lan-
guage useful in communication. If we could just
make our own personal definitions of words on
a whim, then we could not use words to reliably
transfer information or express ideas. Donnel-
lan says that if I have a book and a rock on a
table, and I, intending to refer to the book, say,
“Bring me the rock on the table,” then I have
referred to the rock, not the book. Mackay sums
up his issue with this in one sentence: “If one

4 - Mackay, 198.
5 - Ibid., 198-199.
6 - Ibid., 200.
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can refer to a book using “the rock,” then one
can refer to a book by using any o.r.e., and so
the actual o.r.e. becomes irrelevant.”” This is a
dangerous devaluation of language to Mackay,
and to avoid the problems it would cause, he is
led to conclude that accurate descriptions are
the only things with power to actually refer.

In what follows, I will focus on two er-
rors that Mackay makes in his argument. First,
I will show that he has misinterpreted Donnel-
lan’s view. The referential use does not make
all descriptors arbitrary; rather, it shows that
successfully referring is a function of more
than just our spoken language. This is more
consistent with our intuitive notions of refer-
ence. Second, I will show that Mackay’s attempt
to constrict the definition of reference creates
a problem of its own, and may even be an un-
necessary restriction on reference altogether.

First, in his essay, Mackay quietly transi-
tions from the view that referential use “down-
grade[s] the importance” of o.r.e.s, to the view
that referential use makes o.r.e.s “irrelevant.”
This is a significant step and not one that goes
unnoticed. It is the conclusion he is brought
to by comparing Donnellan’s view to Humpty
Dumpty changing the definition of glory and
someone calling a book a rock. In these exam-
ples there is a clear miscommunication happen-
ing. We are not surprised when Alice had to
question what Humpty Dumpty means by “glo-
ry,” and we would not be surprised if the man
who asked for the rock was brought a rock. But
Donnellan does not say that any possible o.r.e.
will work to refer to any possible object; he is
simply saying that there are o.r.e.s that work
to refer to objects they do not describe. Mackay
does not see the difference here and thus cre-
ates a straw man.

Despite this, Mackay may be right that
Donnellan has downgraded the importance of
o.r.e.s. But Donnellan’s model is more repre-
sentative of the way we use ordinary language.
Words are not spoken in a vacuum. The con-
text of a given situation plays a major role in
how reference occurs. In the above example,

7 - Ibid., 201.

not only was the o.r.e. incorrect, but there was
no possible contextual way for Alice to infer
what Humpty Dumpty meant. The referen-
tial use shows that the minimum requirement
for linguistic reference can be very small be-
cause of the way context factors into the
description used.

For example, we sometimes choose to re-
fer to things very generally -- so generally, in
fact, that the definite description we use does
not represent the object whatsoever. Suppose
we have a scenario where there are three items
on a table in another room: a book, a rock, and a
lighter. I might refer generally, and say, “Bring
me that thing on the table in there.” Without
context, it would be hard to know what is being
referred to. But say I had just picked up what
you know are my reading glasses, or say this is
the time of day that I normally spend reading.
Given this, you would know that the “thing” I
am referring to is the book on the table. Now
suppose that I had just taken out a pack of cig-
arettes. With this context, you would know to
grab the lighter from the table, rather than the
book. This is a linguistic norm we often ad-
here to, and we are frequently able to commu-
nicate this way. We make no attempt to refer
in the way that Mackay suggests because we
know that the context of the situation makes
up for our lack of an explicit description. We
have not mistakenly mis-referred by using a
term as general as “thing.” We have actually
referred quite successfully if we understand
the context that we are speaking in accurately.

However, Mackay is right that the words
we use matter, and that the referential use may,
in some scenarios, make it harder for my au-
dience to know what I am referring to. If I at-
tempt to refer to a man in white Nike shoes,
but he is wearing white Adidas shoes, it is more
difficult to know what’s been referenced. Here
I am making a distinction. In some cases (like
the “thing” case), we can successfully refer
with our use of vague terminology because of
sufficient contextual clues. In other cases (like
this white shoe one), confusion may arise if
the context is not able to make up for the in-
accuracy of the words used. This is especially

21 £
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true given that in this example, the o.r.e. is not
simply vague, but contradictory to the actual
properties of the object. My audience may be
looking for a large white check mark on some-
one’s shoes, and be confused when they only see
stripes. But even in this case, it is highly coun-
terintuitive to say that no reference happened.
We can imagine that enough information was
given for my audience to eventually figure out
who I was referring to, despite being wrong.
Mackay’s narrowing of the definition of refer-
ence neglects this intuitive notion. The idea that
reference can happen only “by way of using an
expression which correctly describes the object
in question” is contrary to what we normally
think of the power our language has to refer.®

Second, Mackay’s definition of reference
as an accurate description encounters phil-
osophical problems of its own. No attempt is
made in his argument to justify the definition.
Mackay simply offers it in an attempt to save us
from the chaos of devaluing the referring pow-
er that words themselves have. But giving his
new definition without justification leaves him
vulnerable to clear objections. For example,
there are situations in which I might perfectly
describe an object, but context is still needed
in order to fully understand what I am saying.
I might say, “Here is a thing with four equal
lines, all connected and fixed at a ninety degree
angle to one another.” I have just perfectly de-
scribed a square, and if I were sitting in my ge-
ometry class one would know I am referring to
the theoretical shape. However, if I had said the
same thing in my woodshop class, I might more
reasonably be referring to the picture frame
I was making. So, even when we do refer in
an explicit and accurate way like Mackay says
we need to, context changes what we might
be referring to. It seems that language cannot
be fully isolated from the situation we are in.

This prompts a more fundamental ques-
tion about Mackay’s view that we need to
describe an object in order to really refer to
it: Why? If language that is general, or even
somewhat inaccurate, gets your point across to
your audience, then why must we be explicit

8 - Ibid., 198.
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about what we intend to refer to? In most of
the cases I have outlined, the effect of refer-
ring is the same whether or not we provide an
exact description. I can describe a book as a
“thing” and rely on context clues to do most
of the work of referring, or I can describe the
thing accurately. The message is received and
there is no difference in the end result of my
language. Mackay’s narrow definition of ref-
erence suggests that we are not referring in
scenarios where our use of language does its
intended job. This calls into question not only
the accuracy but the necessity of delineating
reference in the way that Mackay does. Defi-
nitions of linguistic phenomena should be a
result of linguistic norms rather than a pre-
condition that our norms must adhere to.

In conclusion, Donnellan’s referential use
gives insight into an intuitive ability that words
have to refer to things they do not describe.
Mackay misrepresents Donnellan’s position,
and neglects the role that context plays in help-
ing our language refer. We do not have to be as
explicit as Mackay would like us to be in order
to refer. Also, he offers a definition of reference
that pulls us farther from an accurate view of
linguistic reference. This definition is not jus-
tified and begs questions about its own neces-
sity. Much more care must be taken if we at-
tempt to define a concept as broad as reference.

- Conor Thompson -

g
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DEBATE AND DIALOGUE:
WHAT ADULT PHILOSOPHERS CAN LEARN
FROM COMMUNITIES OF INQUIRY

- Rylan Garwood -

...the Socratic method must be replaced by a more intellectually honest and cooperative
dialogical pedagogy which allows participants to comfortably change positions without

the fear of appearing less intelligent.

When leading a classroom discussion, Philos-
ophy for Children (P4C) practitioners seek to
maintain the correct pedagogy. A notable ap-
proach is Lipman’s community of inquiry, which
encourages productive, dialogical, and peaceful
communication.’ Unfortunately, the communi-
ty of inquiry pedagogy is scarcely utilized out-
side of P4C contexts. Instead, it is overshad-
owed by the famous Socratic method. In this
paper, I will explore which qualities ought to
be promoted not only within P4C discussions,
but within academic philosophy as a whole.
Then, I will determine which mode of commu-
nication is best suited for said qualities. I ar-
gue that the community of inquiry approach is
more appropriate, intellectually honest, pro-
ductive, and peaceful than the Socratic method.

Recently, I had the wonderful opportuni-
ty of leading several remote P4C sessions along
with my coinstructors. The sessions were ar-
ranged through the help of the Biochemistry
Literacy for Kids organization and Dr. Amy
Reed-Sandoval at the University of Nevada, Las
Vegas. I was consistently amazed by the intel-
lectual capabilities of those who attended. Not
only did they easily grasp the abstract concepts
found within philosophy, but they also reached
conclusions similar to some influential think-
ers. For example, during a discussion about
whether we had any innate skills, one of our
students suggested that the acquisition of lan-
guage is an innate skill, mirroring the contem-
porary works of Noam Chomsky.>

1 - Lipman, 84-85.
2 - Chomsky, Rules and Representations.

Throughout this paper, I will be inserting
examples much like the one above in order to
illustrate my argument. The examples will pro-
vide insight into the atmosphere of the P4C ses-
sions and give realistic accounts of the strengths
and weaknesses of the methods being discussed.

THE ESSENTIALS OF PHILOSOPHICAL

DISCUSSIONS

In order for a discussion to be truly philosoph-
ical and productive, it must have a handful of
specific qualities. Most obviously, the discus-
sion must be of a topic pertaining to philos-
ophy; however, this is not enough. “Discus-
sions” in which all participants merely share
their views can be easily mistaken as “doing
philosophy.” This is not the case. While the dis-
cussion may have a philosophical topic, such
as the nature of knowledge, the discussion it-
self fails to be philosophical until the partici-
pants focus on the arguments rather than the
conclusions. In other words, participants need
to be engaging in “meta-talk” by making state-
ments about the discussion and the logical
steps within it.3 This “meta-talk” necessitates
that there be momentum within the discus-
sion—the discussion must be making progress.
To paraphrase Lipman, the goal of the discus
sion is to walk, with each contribution acting
as a footstep.*

3 - Kuhn, Zillmer, and Khait, 263.

4 - Lipman, 87: “In a dialogue, on the other hand,
disequilibrium is enforced in order to compel for-
ward movement. One cannot help thinking of the
analogy with walking, where you move forward
by constantly throwing yourself off balance. When
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Our students began to expect the week-
ly discussions to have momentum and quickly
became bored if everyone was simply sharing
opinions. However, if it was to be declared that
these discussions must be heading somewhere,
a destination was established. As stated above,
the goal should be more substantive than mere-
ly sharing views. Instead, to mirror philosophy
as a whole, the ideal discussion operates in or-
der to bring the participants closer to the truth.
Therefore, the qualities that maximize the
truth-finding potential of the discussion, such
as revising previous contributions and eliminat-
ing views that do not hold, are highly desired.

In order for this to occur, views must be
separated from individuals. This is not to say
that we should not acknowledge that a person
can hold a particular view; however, it is to say
that, upon eliminating a subpar view, the per-
son who held said view remains and continues
to adapt to the mobile nature of the conversa-
tion. Thus, the ideal discussion involves an at-
mosphere in which participants are able to ad-
mit when their current view does not hold, as
the discussion would be sacrificing truth-find-
ing potential otherwise.

During one of the first sessions of our P4C
course, our students were asked to agree upon
a list of adjustable conversational rules for fu-
ture discussions. They decided the following:

1. Speak your mind.

2. Respect other’s opinions.

3. Tell others when you think their idea

is better.

4. Tell others when you think that they

are wrong.

5. Let others finish before you talk.

6. Be kind when you say something about
someone’s idea.

These rules show that our students were con-
cerned with not only respecting each other, but

you walk, you never have both feet solidly on the
ground at the same time. Each step forward makes
possible a further step forward; in a dialogue,
each argument evokes a counterargument that
pushes itself beyond the other and pushes the oth-
er beyond itself.”
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also truth-finding. Rules one, three, and four
were created to promote honesty during conver-
sations. As truth-finding is increased through
the addition of unique ideas, it is encouraged
that individuals do not feel forced to conform to
the majority’s thoughts within a discussion and
honestly share their ideas instead. Rules two,
five, and six also promoted truth-finding as
well. As will be later argued, promoting coop-
erative practices and discouraging combative-
ness greatly increases truth-finding potential.

To summarize, philosophical discussions
need to: be centered around a topic pertaining
to philosophy, focus on meta-talk, always be in
motion, be concerned with truth-finding, and
eliminate any practices that hinder truth-find-
ing potential. While this list is not meant to be
exhaustive, it offers guidance towards a bene-
ficial framework for discussion.

FINDING A MODE OF COMMUNICATION
Now that the fundamental qualities for the ide-
al discussion have been illustrated, the mode of
communication best suited to bring about these
qualities must be identified. By “mode of commu-
nication,” I am referring to the various instances
within the broad category of “communication.”
For example, conversations, talks, chats, mono-
logues, dialogues, and debates are all modes of
communication. Since the ideal philosophical
discussion is concerned with truth-finding, the
appropriate mode of communication must be as
well. This eliminates modes such as conversa-
tion where, as Lipman says, “the personal note
is strong, but the logical note is weak.”> Debates
and dialogues are the modes of communication
that most encourage truth-finding. While both
are extremely popular within academic philos-
ophy, they are marked by numerous differences.

Dialogues can be thought of best as brain-
storming sessions that are concerned with shar-
ing and learning from diverse views. In con-
trast to conversations, which are cooperative,
dialogues are collaborative—there is a shared
goal of answering a pre-established issue.® As
an illustration, I began many of my sessions by
5 - Lipman, 87.

6 - Ibid, 88.
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showing my students a short film before asking
them to share any questions they might have
had while viewing it. After this, I would ask a
random student to pick one of the offered ques-
tions as our goal. The rest of the session was
then spent attempting to answer said question.
As well as this, dialogues are always in motion,
developing as they progress through the anal-
ysis of arguments.” They also have many excel-
lent qualities that promote truth-finding. For
example, in order to function properly, many
of my sessions required active participation,
which can force a wide variety of views to be
presented. This is necessary for truth-finding,
as truth can hide in places hidden from myo-
pic discussions. A truth-finding quality heavily
advocated for by P4C practitioners and present
within proper dialogues is equality. Individuals,
such as Paulo Freire, have worried about the hi-
erarchical structure of classrooms, stating that
it devalues the useful views of the students by
treating them as receptacles of knowledge in-
stead of coinquirers.®

Hopefully, it is clear that dialogues share
many qualities with the ideal philosophical dis-
cussion. Debates, on the other hand, fail to do so.
They are the inverse of dialogues in many ways.
Firstly, the goals are not equivalent. Where dia-
logues are concerned with finding an answer to
a preestablished question, the goal of debates is
to win. Specifically, the goal is to win by defeat-
ing your opponent. Thus, truth-finding is next
to no importance within a debate. Even with no
preestablished goal of finding the truth, debates
still hold qualities that discourage truth-finding.

These qualities stem from the previous-
ly mentioned concept of having an opponent—
something foreign to proper dialogues. Debates
have the back-and-forth movement of conver-
sations, but never have actual momentum, as a
counter from an opponent must be followed by a
defense ad infinitum. As there is no movement,
debates consist of foot-stomping without taking
any steps. In order to create movement, unsatis-
factory views must be abandoned much like how
the old position of a step must be abandoned for

7 - Ibid, 87.
8 - Freire, Pedagogy of the Oppressed.

a new, progressive step. This never happens in
debates. Admittance of a faulty position would
be contradictory to the goal of winning. Thus,
debates create an atmosphere in which honest-
ly evaluating views is akin to being defeated.

In his 1947 book, Martin Buber argued
that, within debates, individuals are not “re-
garded in any way present as persons.”® While I
would agree that debates are dehumanizing to
some extent, this view is not correct. Debaters
must view their opponents as persons in order
to defeat them. A stroll through a platform such
as YouTube will reveal a plethora of debate clips
in which one individual “destroys” or “owns”
their opponent. From my experience, it is usu-
ally not the case that a convincing argument is
generated. Rather, “destroying” an opponent in-
volves responding with a snarky jab in which
the debater merely reaffirms their position
(usually by mocking their opponent’s view). As
the views of the participants within a debate
are set before it begins, they are concretely con-
nected to the participants such that, if one “de-
stroys” a view, one “destroys” the person hold-
ing said view. If truth-finding is desired, it is
of utmost importance that individuals have the
ability to change their mind without the fear
of defeat or being viewed as less intelligent.

When writing this paper and engaging in
philosophical thinking in general, I am usual-
ly the creator and the critic of my own views. I
may develop a theory only to construct a coun-
terexample to my theory shortly after. In this
sense, philosophizing on my own is akin to host-
ing a dialogue with myself. There is momen-
tum, the goal of truth-finding, and the aban-
donment of views that fail to hold. However,
and most importantly, I do not feel a sense of
defeat. In fact, it is quite the opposite—I feel
a sense of accomplishment. Although my orig-
inal views usually fail to hold, the act of re-
placing them is not devastating, as I am a sort
of coinquirer with myself and the dismissal
of my views originates from my own volition.

Ideally, this is the relationship partici-
pants within a dialogue should have. As the pre-

9 - Buber, Between Man and Man, 22-23
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established goal is concerned with truth-find-
ing, abandonment of a lackluster view ought
not to result in a feeling of defeat, but rather a
shared feeling of accomplishment. During my
sessions, it never appeared as though anyone
felt defeated after realizing a potential issue
with their theory. Instead, my students seemed
to become engrossed in the pursuit of finding
a solution to our preestablished question. This
caused them to nearly joyfully abandon a theo-
ry in the presence of a more superior solution.
For example, during a discussion about whether
or not too much love could be a negative thing,
many of the students were concluding that it
could be through the use of hypothetical exam-
ples. However, one student brought up the point
that, within the hypotheticals, it might not be
the love that was causing any negative out-
comes, but something about the way in which
one individual was loving another. After this,
nearly all of the students quickly concurred
with these comments, completely contradicting
the last ten minutes of unanimous discussion,
and began imagining how the way in which
one’s love for another could be misguided.

DIALOGICAL PEDAGOGIES
Hopefully, it is clear that dialogues are a much
more effective mode of communication than de-
bates when concerned with the qualities of the
ideal philosophical discussion. However, there
are multiple ways in which to engage in a di-
alogue. Notably, the Socratic method and the
community of inquiry approaches have been
largely influential. While both share many qual-
ities, there are important differences to high-
light. When referring to the qualities of the
ideal philosophical discussion, these differenc-
es determine whether or not said qualities are
met. In the end, the Socratic method will be
shown to be a less-pure form of dialogue than
the community of inquiry approach.

The Socratic method involves analyzing
the propositions given by the dialogical partner
through the use of calibrated questions in order
to develop a clearer understanding of a prees-
tablished concept. Already, the Socratic meth-
od has many positive qualities. Firstly, Socratic
dialogues usually refer to a topic pertaining to
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philosophy. Secondly, meta-talk is nearly al-
ways the focus. As the Socratic method revolves
around analyzing concepts within one’s prop-
osition, there is a focus on how a conclusion
was reached. Finally, there is momentum with-
in a Socratic dialogue. Views are consistently
revised as needed in order to respond to the
calibrated questions.

Unfortunately, the Socratic method has
a few subtle, yet important qualities that lim-
it its truth-finding potential. These qualities
seem to stem from the lack of two, previous-
ly discussed concepts: dialogues ought to be
non-combative and promote equality. The So-
cratic method fails to obtain these concepts by
implementing qualities that are found within
debates and monologues.

Martin Buber describes monologues as:

disguised as dialogue, in which two or
more men, meeting in space, speak each
with himself in strangely tortuous and
circuitous ways and yet imagine they have
escaped the torment of being thrown back
on their own resources."
Monologues act as if they are dialogical and pro-
mote equality, when they are in fact self-serving.
Dialogues are always mutual—all participants
are students. Monologues involve the opposite.
The Socratic method is a form of monologue
disguised as dialogue. The participants are not
equal, rather there is a subject and an inter-
rogator. By asking questions and claiming they
“know nothing,” interrogators are able to hide
as lecturers in inquirer’s clothing.” The cali-
brated questions of the Socratic method are of-
ten structured as questions but lack the interest
of a genuine question. Instead, they are mere-
ly counterexamples hidden within the question
itself, as the answer to the calibrated question
knowingly functions as the counterexample.

10 - Ibid., 22.

11 - It must be noted that the interrogators with-
in Socratic dialogues further reflect the tradition-
al, hierarchical pedagogy, for, in order to generate
an effective, calibrated question, the interrogator
must usually be well-versed within the given topic.
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These counterexamples are easily used to
guide the subject towards the desired conclu-
sion. This raises a huge issue for P4C instruc-
tors when put into practice. As P4C instructors
wish to promote equality and distance them-
selves from hierarchical models of education,
it is in their best interest to avoid guiding their
students towards a desired answer through the
use of calibrated questions. Unfortunately, this
is not limited to the Socratic method and can be
found within communities of inquiry as well.
For example, there are times in which the stu-
dent-led dialogue flickers out and must be re-
ignited by a question from the instructor. In
one of my recent P4C sessions, I had my stu-
dents view the Pixar short film, For the Birds.
They had many excellent questions arise from
their viewing, but eventually ran out of conver-
sational material. I took the opportunity to ask
them a question about the relationship between
the birds within the film. Within the next three
questions, I had guided my students towards
a discussion about moral skepticism. Because
For the Birds has very little or nothing to do
with moral skepticism, this should show that
an instructor can guide her students to whatev-
er conclusion she wishes through the use of cal-
ibrated questions. This is not a matter to brag
about, but it is a danger for equality, which, as
mentioned above, is a danger for truth-finding.

The Socratic method also hosts the com-
bative qualities of debate. Unlike communities
of inquiry, the Socratic method often produces
feelings of defeat within the subject being ques-
tioned. This is due in part to the hierarchical
structure of the method. One participant is in
the “hot seat,” while the other is the interroga-
tor. It must be mentioned that the interrogator
is nearly always viewed as the victor. Euthy-
phro is never praised for his contributions. It is
the intelligent Socrates who takes the credit as
the truth-finder. As bell hooks states, “There is
much obsession in academic circles about the
ownership of ideas. Competition for academ-
ic regard leads individuals to have a desperate
need to be seen as the ‘one’ who first thought
of an idea.”* It seems that academic philosophy

12 - bell hooks, Teaching Critical Thinking: Practi-
cal Wisdom, 47.

is especially plagued by a need to demonstrate
how intelligent one is. This can be manifest-
ed in many ways. For example, it is rather cu-
rious how many philosophers just so happen
to sit in front of their bookshelves during this
time of remote learning. This form of competi-
tion can also be exhibited through elements of
monologuing or lecturing, as if to show the vast
knowledge one has acquired.”

CONCLUSION

When existing in the shadows of intel-
lectual giants such as Kant and Hume, profes-
sional philosophers can often divert their atten-
tion from the truth and become more concerned
with “fitting into” philosophy’s immensely in-
tellectual atmosphere. Philosophers are often
regarded as individuals who ought to always
have something innovative and wise to share.
These expectations seem to have spawned an
academic culture in which individuals are con-
stantly attempting to demonstrate how intelli-
gent they are. Instead of using professional phi-
losophers as role models, future philosophers
ought to be inspired by individuals like my stu-
dents, who will gladly admit when they are mis-
taken in order to move closer towards the truth.
To encourage this mindset, the Socratic method
must be replaced by a more intellectually hon-
est and cooperative dialogical pedagogy which
allows participants to comfortably change po-
sitions without the fear of appearing less intel-
ligent. While communities of inquiry have the-
oretical limitations as well, they are a correct
step towards an ideal philosophical discussion.*

- Rylan Garwood -

13 - Ibid., 65.

14 - I would like to extend many thanks to Dr. Amy
Reed-Sandoval for her wonderful instruction and
support. She is a source of inspiration not only in
her excellent writing and teaching, but in her con-
duct as well.
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FREIRE EN LA FRONTERA:
PHILOSOPHY LESSONS FROM EL PASO

- Iram Gonzalez -

The path forward demands a new pedagogy from teachers, one in which they stand on
equal footing with their students... Reconnecting with the repressed culture serves as
the first step toward recognizing oneself as fully human.

The Mexico-US border represents one of the
most dynamic culture clashes globally, which
presents unique challenges to schools in the re-
gion. Standing just a few meters away from el
Rio Bravo, Bowie High School serves students
who live on both sides of the border. Here, Abra-
ham Monteros teaches a Mexican-American
studies course incorporating Chicanx culture
and history in his classroom. Several of his lec-
tures involve subversive and hidden histories of
Mexican American culture, narratives that often
counter the traditional Anglo-American beliefs.
He gave me an opportunity to apply pedagogi-
cal theories to the real world, as he, too, incor-
porates philosophical concepts in his classroom.
In my brief time with Mr. Monteros, I drew par-
allels with the philosophy of critical pedagogy,
inspired by ideas like social justice and criti-
cal theory. Paulo Freire argues for a radical ap-
proach to education, and much of Mr. Monteros’
class material echoes the work of Freire. First,
the philosophical background of both Monteros’
curriculum and Freire’s framework will be ex-
plained to explore the applications of academ-
ic pedagogy. Next, within a tragic history les-
son of a massacre, the classroom examined the
various meanings of justice, along with finding
inspiration from a local hero. Following that,
the concept of fairness will be explored in an-
other session, facilitated through a lesson bor-
rowed from pedagogic philosopher David Shap-
iro. Students likewise investigated the nature of
stereotypes through discussion and education-
al exercises. Each class session draws numer-

ous parallels to much of Freire’s commentary
on educational practices and outcomes. Despite
the comparisons, some criticisms can be lobbied
toward the application of a 20th-century Bra-
zilian pedagogy onto contemporary American
schooling. In the end, Freirean pedagogy can
empower students from oppressed backgrounds
to fully realize their humanity.

One should note the context of my essay,
as Abraham’s class provides a unique setting for
the application of philosophy for children. As
mentioned above, Mr. Monteros teaches a Mex-
ican American studies course at Bowie High
School, one of the oldest operating schools in El
Paso. The student body is comprised of teenag-
ers from both sides of the US-Mexico border, so
the students are intimately aware of the topic
of immigration. The ages of the students range
from 16-18 years old, and some work to sup-
port themselves and their families. Much of the
philosophy lessons discussed in this paper oc-
curred via Zoom during the Spring of 2021, with
me communicating from Las Vegas. The philo-
sophical approach taken with the students was
greatly inspired by the views of Matthew Lip-
pman. He aims for an education that “enrich-
es, enlightens, and liberates, that fosters un-
derstanding, strengthens judgment, improves
reasoning, and imparts a clear sense of the rel-
evance of inquiry to the enlargement of humani-
ty.”* Along these lines, I approached these class-
es with a similar intent. We sought to cultivate

1 - Lipman, Thinking in Education, 6.
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an environment that enabled the students to de-
velop their critical thinking skills and curiosi-
ty on their own terms. Philosophy for children,
as we practiced, introduced abstract concepts
through engaging lesson plans and relatable
topics to assist in student reasoning and instill-
ing a communal view of living. The principles
in philosophy for children generally mesh well
with the radical thinking of Freire.

Furthermore, to understand the argu-
ment at hand, one should first be familiar with
Freire’s main argument in Pedagogy of the Op-
pressed. Although complex, Freire’s thesis re-
volves around a rather straightforward goal. He
summarizes his overall aim concisely, “a ped-
agogy which must be forged with, not for, the
oppressed (whether individuals or peoples) in
the incessant struggle to regain their human-
ity.”? He avoids a detached and paternalistic
framework for education, an attitude already
impacting underprivileged communities. The
Freirean pedagogy works on the same level as
the oppressed, allowing individuals within the
affected community to shape the direction of
their education. A similar correspondence aris-
es in Monteros’ class, as he is a Chicano teach-
ing Mexican American history. Traditional his-
tories of Anglo-America dominate Texan high
schools, so a Chicanx studies course defies the
dehumanization of marginalized people on the
border. Freire notes on the topic, “Dehumaniza-
tion, which marks not only those whose human-
ity has been stolen, but also. . . those who have
stolen it, is a distortion of the vocation of be-
coming more fully human.”? The willful avoid-
ance of this history in schools demonstrates the
attempts by the US cultural hegemony to de-
humanize Mexican Americans. Chicanx histo-
ries, then, become relegated to specialized top-
ics in schools. Thus, the addition of cultural
studies unites the abstract connotations of the
classroom with the personal aspects of identity.
These intimate details of one’s life hold weight
outside their day-to-day living, as American sys-
tems of law and justice maintain a frayed rela-
tionship with the identity of marginalized people.

2 - Freire, Pedagogy of the Oppressed, 48.
3 - Ibid., 44

In our first philosophy for children les-
son, I related the topic of justice to the Por-
venir Massacre. The tragic incident involved
white Texas Rangers, the U.S. military, and
local ranchers invading Mexican and Mexican
American in Porvenir, Texas.4 Fifteen men and
boys died at the hands of these white men, who
were blindly retaliating for raids from Mexi-
co during the Mexican Revolution. The lesson
plan included a basic introduction to philoso-
phy and an exploration of the concept of justice.
Our aim was to create a working definition of
justice for the class so that a common under-
standing could be used in our discussion. Once
the students reached a consensus, they then
applied their definition to their recent lesson
regarding the massacre. The topic hit close to
home for the students, as the younger victims
of the massacre were around the same age as
the teenagers in the class. The theme of justice
stood out as particularly relevant to the racial
discrimination against Mexican communities in
El Paso. Though the discourse was slightly ham-
pered through Zoom’s chat feature, the students
reexamined their previous definition of justice
through a new and personal lens. Their justice
discussion highlighted aspects of community
interactions I never considered, which in turn
taught me about new possibilities for other so-
cial issues like police reform. In many ways, the
students taught this guest instructor some les-
sons about living on the border, akin to Freire’s
demand that educators be learners as well.

The student discussion on justice be-
came filtered through a Chicanx view, bring-
ing the conversation closer to both their home-
town and Freire’s philosophy. Freire remarks
on the supposed divide between objectivity and
subjectivity, “one cannot conceive of objectivity
without subjectivity. Neither can exist without
the other, nor can they be dichotomized.”> The
field of history typically presents itself as an ob-
jective study, as the research of historians de-
pends on historical facts and records. However,
Freire points out that ostensibly objective fields
of study, such as history, nonetheless cover the

4 - Jasmine Aguilera, “Descendants of 1918 Porve-
nir Massacre Fight For Recognition”.
5 - Freire, Pedagogy, 50.
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deeply personal territory of the human expe-
rience. Philosophy lessons with the purpose of
incorporating culture must contend with the
“subjectivity and objectivity in constant dialec-
tical relationship.”® For example, the discussion
on the Porvenir Massacre inevitably drew paral-
lels with the 2019 El Paso shooting at a popular
Walmart on the border. Much of the class, in-
cluding myself, shared our previous experiences
at that Walmart whenever we crossed the bor-
der. Rather than being blinded by the personal
aspect, the conversation led to ideas concerning
community-driven police reform. The students
guided the lesson toward the topic of crime pre-
vention and community protection, without the
encouragement of any instructor. The students
began asking for an objective transformation
of their reality based on their subjective expe-
rience both at the hands of individual prejudice
and suppressed history. Furthermore, the edu-
cators were brought to the level of students, en-
abling a more democratic relationship between
teacher and student. This was done through ex-
amining examples from their community fight-
ing for recognition and liberation.

Freire stresses the necessity for the op-
pressed to engage with their struggles toward
liberation, and Monteros’ class provides oppor-
tunities for students to find role models for pos-
itive resistance. Freire writes, “The oppressed
must be their own example in the struggle for
their redemption.”” He argues the pedagogy,
and overall struggle, of the oppressed must be
driven by the same members of the community
affected by systemic coercion. The people of any
movement need relatable role models to guide
and provide examples of worthwhile resistance.

In Mr. Monteros’ class, students covered
the 1917 Bath riots and other racial unrest at
the time. As one journalist described the injus-
tice, “For decades, U.S. health authorities used
noxious, often toxic chemicals to delouse Mex-
icans seeking to cross the border into the Unit-
ed States.”® Mexicans travelling the border at

6 - Ibid., 50.

7 - Ibid., 54.

8 - Burnett, “The Bath Riots: Indignity Along the
Mexican Border”.
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the time needed to undergo “disinfection” be-
fore accessing the American side. The travel-
ers underwent kerosene baths and DDT sprays
in an area that once belonged to Mexico and
various indigenous communities before them.
Several women were sexually assaulted as well,
which led to discomfort among students in the
class. The shared history of prejudicial repres-
sion helped tie my struggles as a Chicano with
the lived experience of Monteros’ students. In
our search for fairness, the students and I found
common ground in a local hero from El Paso.

In this reprehensible narrative, the stu-
dents found a Chicana role model struggling
for liberation, leading to an investigation of the
idea of fairness. Carmelita Torres initiated the
1917 Bath riots, gaining her the title of “Latina
Rosa Parks.” The students witnessed the pow-
er of their culture, as the incident began with
“a Mexican maid who crossed every day. . . to
clean American homes.”® I utilized Torres and
the riots in our second lesson plan regarding
fairness, originally from philosopher David Sha-
piro’s Plato was Wrong! called the “Hand Dealt”
exercise. Shapiro’s activity explores the concept
of fairness. He claims the activity “[gives] stu-
dents an opportunity to assume different char-
acters. .. and wonder about the most equitable
way to distribute social benefits.”*® We extend-
ed the focal point of Shapiro’s lesson to focus
on the oppression of Mexican migrants like Car-
melita, adding new dimensions to the student
discourse. After assigning them randomized
identities, we asked the students to wonder,
from their character’s perspective, “Is life fair?”
Several students provided detailed responses to
the unique challenges and opportunities pre-
sented to their characters, which shed new light
on their previous definitions of fairness. We
then randomly selected certain students to re-
ceive social benefits and harms, and more stu-
dents opined on the fairness of aid and disas-
ters. Some students gave an egalitarian view,
but some held individualistic responses to ques-
tions about social aid. Although some students

9 - Pham, “Injecting Racist Hysteria: Race, Not
Symptoms: A Historical Analysis of Conceptualiz-
ing Mexico as the ‘Diseased Carrier.”

10 - Freire, Pedagogy, 177.
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did not change their views, I brought an ethi-
cal and personal facet to a historical discussion.

The lessons in Mr. Monteros’ class also
started to take a personal note, as the class
shifted toward the topic of stereotypes. Abra-
ham displayed a video depicting how American
media portrays Mexican Americans, as well as
a few instances of overt racism. Students were
asked to report the stereotypes that stood out
to them, and the majority of the high schoolers
concentrated on the comments regarding lan-
guage barriers and accusations of being dirty.
Furthermore, Abraham asked his students to
write down stereotypes concerning Bowie High
School, which suffers from discriminatory la-
bels. The high schoolers frequently mentioned
the idea that they only speak Spanish and that
students at Bowie have low intelligence. Mr.
Monteros spoke on the harmful effects inherent
to such labels, as these students face discrimi-
nation on a daily basis. Abraham concluded that
stereotypes, whether “positive” or negative, im-
print biased and imperfect images on the minds
of others.

The discussion of stereotypes reflects
another aspect of Freire’s humanistic thesis,
the myths of the oppressed. Freire writes, “the
oppressed unveil the world of oppression and
through the praxis commit themselves to its
transformation.”" Freire argues the oppressed
must overcome false narratives imposed by the
ruling class through a humanist and liberatory
approach. Stereotypes and other related labels
harm any progress made by the oppressed, as
these false ideas place limits on the capabilities
of individuals and communities. He continues,
“this confrontation occurs through the change
in the way the oppressed perceive the world of
oppression.””? The confrontation between the
culture of domination and the oppressed re-
veals inaccurate myths and stereotypes about
the oppressed. Addressing issues of prejudice
allow one to prevail over the divisive frame-
work of the oppressive class, which are some-
times readily adopted by marginalized commu-
nities. We must begin to ask in what ways can

11 - Ibid., 54.
12 - Ibid., 54-55.

this community on the border readily adopt
Freire’s schema. Specifically, how can this spe-
cific subculture create noticeable reform and
combat oppression in their own context?

Abraham’s method of teaching mirrors the
pedagogical strategy that Freire advocates. The
Brazilian philosopher expounds in Pedagogy:

Teachers and students (leadership and peo-
ple), co-intent on reality, are both Subjects,
not only in the task of unveiling that re-
ality, and thereby coming to know it crit-
ically, but in the task of re-creating that
knowledge. As they attain this knowledge
of reality through common reflection and
action, they discover themselves as its per-
manent re-creators.*
He advocates for an equal, open space for learn-
ing, wherein no one holds dominion over anoth-
er person. Everyone holds the potential to learn
and recreate knowledge, which serves to hu-
manize a dehumanized population. The meth-
ods Abraham and I used thus offer the students
ample opportunities to express themselves
with like-minded peers. The cloud-based soft-
ware Padlet gives students in the class a chance
to express their emotions. We allow students
to make comments through whatever means
they are comfortable with operating in class,
whether it be vocally, via Zoom chat, or direct
message. Ultimately, the students dictate the
direction of the lesson plans, as they lead the
exploration of new ideas and themselves. They,
through their own creativity, end up revealing
more about their complicated and ever-chang-
ing world and ideas more than the instructors
ever could. We were constantly reminded of
how much we needed to learn to understand the
complex struggles of the students. Thus, they
were teaching us as often as we taught them.

A few issues arise when applying Freire’s
critical pedagogy to a social studies class in an
American high school during a pandemic. Freire
remarks, “I don’t want to be imported or ex-
ported. It is impossible to export pedagogi-

13 - Ibid., 69.
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cal practices without reinventing them.”*¢ He
wrote Pedagogy with a Brazilian audience in
the mid-twentieth century, so his concept does
not translate perfectly to the current American
context during a pandemic. Online education
has been difficult for all of the students due to
a variety of reasons. The Organization for Eco-
nomic Co-operation and Development reports
a “lack of adequate preparation among teach-
ers and students for the unique demands that
online teaching learning pose.”*s Freire offers
little advice concerning technological issues in
education and much less on the personal suf-
ferings of students in a global crisis. Because
of the new terrain of online learning, educators
must constantly adapt to the changing circum-
stances while remaining within the widely ac-
ceptable curriculum.

American culture remains less responsive
toward a radical view like Freire’s pedagogy. Due
to the pressures of modern American schooling,
students may not be interested in changing the
education system. As one study observes, “Feel-
ing unable to overcome academic difficulties
or manage demanding school events can easi-
ly lead adolescents to develop burnout.”*® High
schoolers already undergo strict demands from
all aspects of their lives, and the pandemic has
only heightened everyone’s stress levels. Freire,
for all his experience, never dealt with the is-
sues of contemporary learning in the US, so to-
day’s students tread on unexplored territory.

There is still, however, a way to bridge
the gap between Freire’s philosophy and con-
temporary education in the United States. Fari-
na et al assert, “These findings point up the key
importance of fostering positive relationships
at high school, especially between students and
teachers.””” The path forward demands a new
pedagogy from teachers, one in which they
stand on equal footing with their students. This

14 - Freire, Teachers as Cultural Workers: Letters
to Those Who Dare Teach.

15 - Manca and Meluzzi, “Strengthening Online
Learning... during the COVID-19 Crisis,”

16 - Farina et al, “High School Student Burnout: Is
Empathy a Protective or Risk Factor?”

17 - Ibid.
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tactic becomes crucial in schools like Bowie,
as the majority of these students come from
oft-forgotten communities. As such, classes re-
volving around Chicanx culture affirm the hu-
man desire for recognition, as Freire put it, “the
yearning of the oppressed for freedom and jus-
tice, and by their struggle to recover their lost
humanity.”*® Reconnecting with the repressed
culture serves as the first step toward recogniz-
ing oneself as fully human.

Freire’s pedagogical framework works
well in conjunction with courses dedicated to
the lived experiences of a subculture, such as
Mr. Monteros’ class. Specifically, Abraham’s
syllabus expands on the notion of humaniza-
tion, and the P4C activities refine the direction
of liberatory practices. Monteros and I created
lesson plans with the aim of working with the
students, not with a particular result in mind.
The class is structured around the culture of the
predominantly Mexican American demographic
of El Paso and our exercises regularly incor-
porate local history. The Porvenir Massacre,
though shameful, presents an engaging oppor-
tunity to explore the concept of justice with an
intimately close historical event. Likewise, the
race riots of El Paso provide an example to ap-
ply ideas of fairness in an unfair world. Figures
like Carmelita Torres help to break down the
stereotypes often held against Mexican Amer-
ican youth, which guide students toward un-
veiling the world behind harmful myths about
their heritage. Although from another era, the
philosophy of Paulo Freire remains a key ref-
erence point for teachers and philosophers to
stand on equal footing.

- Iram Gonzalez -

18 - Freire, Pedagogy, 44.
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APPLYING HEIDEGGER TO
ARENDTIAN CLIMATE DISCOURSE

- Christian Whisenant -

...to try and place our work into the context of the Anthropocene is to conceal the world...
our action cannot integrate a worldly (i.e. Anthropocentric) view, as to do so would

be to lose sight of the project.

Hannah Arendt’s argument in Labor, Work, and
Action outlines three facets of our life that im-
pact the way we encounter and engage with
the world. These divisions have recently been
used to help understand the nature of climate
change, and our social and political relationship
to it. In this paper, I will argue that much like
the majority of work done on this topic would
suggest, Arendt’s work is helpful for discuss-
ing the politics of the environment; Arendt’s
work is deepened, however, by incorporating
Heidegger’s world/earth distinction into her
argument. While thinkers such as David Ott,
Ari-Elmeri Hyvonen, and Jake Greear all point
out interesting ways to reconceptualize Ar-
endt’s framework, they also point us towards a
deeper Arendtian concern. In this essay, I will
argue that integrating Heiddegger’s work while
pairing it with some of the work done by other
Arendt scholars can show us that, in an Arend-
tian framework, we are unable to completely
get the issue of climate change into view as na-
ture contains an enclosed/earthy element.

Arendt’s main argument is applicable to
environmental concerns. In the text, Arendt
develops a distinction between the active life
on the one hand, and the contemplative life
on the other. She explains how philosophy has
historically focused on the contemplative life,
but she goes on to claim that this focus is mis-

guided. More specifically, this focus on the con-
templative life fails to capture the true nature
of our being in the world. Our being is more
accurately described by three types of engage-
ment: labor, work and action. Labor is a cycli-
cal engagement in which we work on the earth
for sustenance. These engagements are repeti-
tive, and do not last particularly long after they
have been completed (e.g. food rotting). In Ar-
endt’s own words, “labor is an activity which
corresponds to the biological processes of the
body... the metabolism between man and na-
ture”.! Work, on the other hand, is best distin-
guished by the Greek word techne. With techne,
we shape things into a lasting form and derive
meaning from objects according to their utility.
Work is not cyclical, and it provides a basis for
the world in which action is possible. Work’s
“sum total constitutes the human artifice, the
world we live in.”2 Work, in short, creates the
objects that underlie our world, though our
world is not merely limited to work. Action is
another component of our world.

Action draws heavily from Heidegger’s
conception of mit-sein, the “with-being” or be-
ing with others. Our engagement with others
is a key part of the phenomenological world
for both Heidegger and Arendt. However, Ar-

1 - Arendt, 365.
2 - Ibid., 366.
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endt goes a step further than Heidegger and
claims that our engagement with others in the
social world is the ultimate mode of being. It
allows us to engage in projects that are uncer-
tain while also giving us and the world mean-
ing. Arendt explains that “wherever men live
together, there exists a web of human relation-
ships... every deed and every act new beginning
falls into an already web.”3 Action, in short, is
the way we work with others in a projective
manner. Projective here refers to any projects
we engage in. When we are with others, we are
able to create and work on a project via action.
These projects have multiple aims and indefi-
nite outcomes, but they are important in part
because they also simulate the death of societ-
ies. This relates to Heidegger, who claims that
death is what gives life meaning insofar as we
cannot project ourselves into it nor can we proj-
ect past it (An interesting example of this atti-
tude comes from page 311 of Being and Time,
where Heidegger explains when Dasein faces
death, they find themselves “in an impassioned
freedom towards death -- a freedom which... is
faactical, certain of itself, and anxious”). Ar-
endt, in short, develops a subtle Heideggarian
picture of the world in which we engage at a cy-
clical, constructive and social level. The social
and constructive levels are also referred to as
the vita activa.

A fair amount of work has been done
on the applicability of Arendt’s framework to
climate questions. More specifically, Arendt’s
framework is helpful in answering the question
of how we should act to solve the destruction
of the Anthropocene.* Many have pointed out
that Arendt’s framework is able to sidestep a
multitude of problems that arise in discussions
surrounding climate, because her vision of the
world is not purely physical. This allows her to
step outside a reductionist framework and dev-

3 - Ibid., 366.

4 - The Anthropocene refers to the time-frame in
which Humans began and continued to impact
their environment. I use Anthropocene here as it
emphasizes the impact humans have on their envi-
ronment. Not only does this mesh nicely with the
concept of labor and work, it also keeps us orient-
ed towards climate change.
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elop a more phenomenological understand-
ing of our relationship to nature. David Ott,
a lecturer of philosophy at Loyola University,
explains that “Our goal is to balance human
worldly existence with a healthy nature; and
it must be recognized that these two goals are
somewhat at odds with each-other.”> In other
words, Arendt shows us that our relationship to
nature is not one of kinship or existence-with-
in, but of extraction. Accepting this truth, or a
version of it, allows us to step outside of reduc-
tionist frameworks and consider our world as
such. By viewing the world the way Ott outlines
it, we come closer to understanding why the
Anthropocene is being destroyed - it is for our
work - and why it is difficult to solve the prob-
lem - the world is phenomenological in nature.
Paired with the benefits of looking at nature in
this way, then, is a new way of looking at the
world itself. Jake Greear, an instructor at Johns
Hopkins, claims that we have been separated
from the world. In this detached state, “if the
‘environment’ is conceived as something like
the Arendtian world, these [political] concerns
appear quite inadequate to a true environmen-
tal politics.”® This relationship, in other words,
allows us to see that it is the world’s meaning
for us that creates certain ethical relationships
to nature that we often ignore.

Furthermore, Arendt’s framework helps
us understand, again, the difficulty of consid-
ering these questions when the world is con-
sidered phenomenologically rather than in re-
ductionist, physical terms. It is important to
note that Arendt’s framework does not emerge
unscathed from these applications. Different
points mutate depending on the nature of the
discussion. However, work constitutes a type
of violence against the natural world, accord-
ing to Arendt, and labor provides an important
gateway to understanding why the political and
ethical changes we should make in relation to
the environment are so difficult to implement
and/or grasp. Ari Hyvonen, a Professor of Phi-
losophy at the University of Jyvaskyld in Fin-

5 - Ott, “The World and Earth: Hannah Arendt and
the Human Relationship to Nature”.

6 - Greear, “Hannah Arendt and the Geopolitics

of Ecology”.
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land, provides a satisfying example of this sort
of mutation. He suggests re-conceptualizing la-
bor as a type of action, insofar as labor is some-
thing with political consequences. More than
that, labor today affects our ability to carry out
projects, and has come to replace work. For
Hyvonen, then, labor can be considered action
as it has real political implications and affects
our project. This again leads us to the conclusion
that labor should be considered action because
of its political consequences since it impacts
the objective grounding of the world.” Arendt’s
framework, in short, forces us to re-concep-
tualize the world and can be used to re-ori-
ent the discourse around the Anthropocene,
albeit with small changes to her framework.

Even though Arendt’s work can be ap-
plied to environmental questions as-is, incorpo-
rating Heidegger’s world earth distinction helps
deepen the relationship between Arendt and
the Anthropocene while also explaining how
labor, work and action are interlinked. Such an
application is useful whether Arendt intended
it or not, and is itself implicit in Arendt’s work.
Heidegger introduces his own world/earth dis-
tinction in On the Origin of the Work of Art in
which he argues that art occupies a space that
contains a mediation of both world and earth.
The world is an inherently open phenomenon,
in which we are able to project possibilities
through things and others. Earth, on the other
hand, is something that conceals itself from us,
because it is both closed to us and in the pro-
cess of enclosing itself. It remains closed, and
yet worlds are built on earth. In the context
of art, for example, color is something which
opens a world to us, but if we reduce color to
its material nature, we interpret it merely as
a physical phenomenon. This world which art
potentially opens remains closed to us, and the
earthly nature of art closes the world for us,
as we are no longer considering art in a projec-
tive sense.® A key part of this discussion is the
question of what constitutes art’s work, which
is distinct from Arendt’s concept of work, and

7 - Hyvonen, “Labor as Action: The Human Condi-
tion in the Anthropocene”™.
8 - Heidegger, “The Origin of the Work of Art”

Heidegger concludes that art’s work is to dis-
close truth. This disclosure requires an opening
via world, and an enclosing via earth.

This distinction is not only helpful for
understanding art, but also for understanding
Arendt’s work at large. This is present both in
her work explicitly, and in the secondary lit-
erature regarding Arendt’s relationship to the
environment. In Labor, Work, and Action, Ar-
endt briefly explores the nature of art. She ex-
plains that “the inherent purpose of a work of
art... is to attain permanence... nowhere else
does the sheer durability of the man-made
world appear in such clarity.”® She goes on to
explain that work and art have a lot in com-
mon, and “the same workmanship” is required
for each. This workmanship seems to rely on
nature, which shows us that art and workman-
ship share a common ground. Thus we see how
art and work share a grounding; nature is the
grounding for Arendt, on the one hand, and the
earth for Heidegger on the other. Both Arendt
and Heidegger give art - and by a shared quality
Arendt also gives work - a dual character. One
side is open to projection, the other cuts the
world off and conceals it from us.

The secondary literature also maintains
Heidegger’s world/earth distinction, whether
knowingly or not. Greear’s work, for example,
makes the explicit claim that Arendt is lean-
ing on this sort of description and describes
Arendt’s earth as a “meaningless, unstable
compost heap”.’ While less explicit, the same
distinction also exists in the other two works.
Ott, for example, claims that Arendt sees a dis-
tinction between the human and natural world
which leads to the clarity of evaluation outlined
above. HyvOnen also notices this distinction,
outlining Arendt’s work at times as “our capac-
ity to act into nature.”*> Both Arendt’s work and
the secondary literature, in short, support the
application of Heidegger’s world earth distinc-
tion to Arendt’s work.

9 - Arendt, 370.

10 - Ibid., 370.

11 - Greear, 99.

12 - HyvOnen, 250.




This distinction is already implicit in
both Arendt’s work and the literature surround-
ing it, but making it explicit allows us to see the
relationship between labor, work, and action
more clearly. The vita activa, i.e. work and ac-
tion, are similar to the work of art insofar as
they contain both earthly and worldly aspects.
Work is required to build a world of objects we
can project ourselves into. This worldly aspect
of work is best encompassed by Heidegger’s
idea of readiness-to-hand. A chair receives its
essence from our relationship to it, i.e. our rec-
ognition of it as a tool. This same chair made of
wood is one which “if expelled from the human
world...will again become wood.”*3 In relation
to the Anthropocene, then, work takes on a vio-
lent relationship to nature but only in its earth-
liness. We must cut down trees to make chairs,
but this characterization misses what it is to be
a chair. Objects that come from work are in re-
lation to nature/the Anthropocene, but viewing
objects in this manner conceals the world to us.

Labor is a trickier concept to integrate
into this framework. Our labor acts on nature
in a cyclical manner, allowing us to continue
living. Much of the work done on Arendt’s rela-
tionship to the Anthropocene focuses on labor
in different ways. Several scholars, for example,
claim that labor becomes action insofar as our
labor has started to impact the world we are
able to project ourselves into (Hyvonen, e.g.).
The world/earth distinction, however, makes la-
bor’s relationship to action clearer. Even though
Arendt claims labor opens us to “the blessing of
life as a whole”*4, it remains something we do
not understand in terms of our project. Labor is
required to keep the subject of Being alive, but
it is not the basis of projection or of a world.
Rather, it is work that is the basis of projec-
tion. Labor, then, is an encounter with earth,
but because of earth’s act of concealment, it is
not available to us for/in our projects. Labor is
an encounter with earth we cannot integrate
into action because it is inherently enclosing.
Labor has an enclosed element because we are
unable to consider labor in its entirety while

13 - Arendt, 367.
14 - Ibid., 366.
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still keeping our project in view (just as art
has a dual aspect, part of which is enclosing).

There are a few potential objections to
this reading of Arendt, the most pressing of
which is the claim that applying Heidegger’s
distinction here is unwarranted. Though we
touched on the justification for using this dis-
tinction above, it requires a more clear anal-
ysis. Not only does Arendt introduce this dis-
tinction via her brief discussion on art, she also
introduces it in her discussion on work. Above
we saw that work can be viewed in its rela-
tionship to nature, but this obfuscates the role
work plays in relation to action. As Ott points
out, work provides the basis for action in some
ways. More generally, it seems that applying
Heidegger to Arendt’s concept of work may
be criticized on the grounds that such a read-
ing limits the scope of action. Arendt seems
to think action opens up a myriad of ways of
looking at the world. If we read her in a Heide-
ggerian way, however, there are some things
we cannot talk about when it comes to action.
This creates a problem in both Arendt’s proj-
ect in general and the secondary literature sur-
rounding Arendt’s relationship to the Anthro-
pocene. Such a reading is, however, justified.
Even though Arendt focuses on action’s capacity
for freedom she already accepts limits to it in
certain ways. She allows for uncertainty in all
our actions's, and centers the political around
the human. There is a sense in which the
world, for Arendt, is already limited in scope.
Therefore, the world only has meaning in re-
lation to humans. This becomes clearer when
one applies Heidegger and the Anthropocene.

While such a reading of Arendt seems
justified, it is not clear how it impacts the in-
terpretations of the relationship between her
view and the Anthropocene. Reading Arendt’s
work this way is more helpful for situating the
discussion around the Anthropocene, but makes
implementation much more difficult. Greear,
Hyvonen, and Ott all agree that Arendt pro-
vides a framework that allows us to criticize

15 - Ibid., 372.
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the problem more appropriately. Starting with
labor and work, for example, allows us to un-
derstand the nature of our engagement with
the world. Where these pieces miss the point,
however, and where Heidegger becomes use-
ful is in our understanding of fully approach-
ing and viewing the problem. A consequence
of Arendt’s work is that we cannot grasp the
Anthropocene in its entirety without losing the
world. To reduce objects of work to earthliness,
for example, is to ignore the role they actual-
ly play in our world. In a similar vein, even
though we know nature plays a role in work,
and by extension action, trying to get that na-
ture into view is near impossible. Labor comes
the closest, and even that leaves us separat-
ed from the social projects that give our lives
meaning. While it’s true that Arendt is able to
side-step common problems with climate/An-
thropocene discourse, this leaves her unable to
bring the whole problem into view. That being
said, obfuscation is not necessarily a problem
in this case. If we accept nature as secondary
in the dialectic of our experience, we can still
care for it without bringing it into view. A good
example is Hyvonen’s work. Viewing labor as
action, as HyOvnin does, is still possible but we
must understand that this view is limited in
some ways. We cannot situate the nature labor
circulates through in the context of our larg-
er projects, because to do so is to lose those
projects (as we would lose sight of the proj-
ect by focusing on its enclosed aspect). Con-
versely, viewing labor as something projective
doesn’t completely work as we lose its earthy/
concealed aspect i.e. its relation to nature-as-
such. Still, we can be aware that enclosing is
part of “the blessing of life,” and do our best to
defend it on those grounds. While a lot of the
solutions grounded in Arendt’s work are com-
pelling, it is false to say that Arendt manages to
bring the Anthropocene into view. Instead, she
shows us that part of our experience is out of
view. This does not mean we shouldn’t protect
nature, as nature is required for both labor and
in determining work, but it does mean a clear
and concise defense of nature is in some ways
out of the question.

To conclude, Arendt’s work in Labor,
Work, and Action is invaluable. She provides
an interesting way of looking at the world/An-
thropocene that can be deepened by applying
Heidegger’s world/earth distinction. Work, in
short, contains earthly and worldly aspects but
to try and place our work into the context of the
Anthropocene is to conceal the world. Action,
which takes place in a world of both people and
things, also addresses these earthly and worldly
parts. The world is built on these objects, which
contain both aspects as outlined above. Not
only that, but action is an inherently projective
way of engaging with the world, for we take on
a project which is built on earth and has world-
ly aspects. This means that our action cannot
integrate a worldly (i.e. Anthropocentric) view,
as to do so would be to lose sight of the project.
Both work and action have earthly and world-
ly aspects, and the dual nature of work helps
us understand the nature of action with more
depth. Labor, while an integral part of how we
engage in the world, does not necessarily open
itself to action/the political; instead, it is a way
of engaging with nature and as such is also
closed off. Because of the way our work and
action are structured, in other words, climate
change remains an issue we cannot grasp com-
pletely. This does not completely do away with
the conversation around our responsibility/re-
lationship with the Anthropocene, but it does
limit it in many ways.

- Christian Whisenant -
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MORAL INTUITION:
NON-HUMAN ANIMALS AS MORAL PATIENTS

- Brett Clark -

While it would be wrong to hold them morally responsible to the same degree as
full moral agents, the evidence has shown that non-human animals are and should be
considered moral agents in some relative sense.

Morality has been contested by philosophers
since the early Greeks and continues to be an
ever-present debate in contemporary society.
Likewise, the question as to who is deserving
of moral attributes has been debated for just as
long. Topics of morality are multifaceted, often
controversial, and focus heavily on whether an
action—or behavior—is right or wrong. It is dif-
ficult to pinpoint wherein exactly morality lies,
how it is exercised, and who is deserving of be-
ing considered a moral agent. Inquiries such
as these have helped shape human’s attempt at
understanding morality and how it is exercised.
For example, Plato argued that happiness—or
rather—well-being, is the highest aim of moral
thought and conduct." Aristotle argued that a hu-
man’s function is to exercise the soul’s activities
according to reason.? It is ultimately true that
one could exercise their soul badly; however,
Plato would hold that this would not be a char-
acteristic of a moral person. Oppositely, Aristo-
tle would argue that the exercising of one’s soul
badly is nevertheless still reason based. These
conceptions of morality as reason based set the
stage for many to follow in their philosophy and
argue that the ability to engage in moral behav-
ior was dependent upon one’s ability to reason.

1 - Parry, “Ancient Ethical Theory”.
2 - Ibid.

Moral psychologists Jonathan Haidt and
John Doris reject the notion that humans fa-
cilitate moral behavior solely through reason.
Rather, they argue that moral judgments are
made first according to intuitions and that rea-
son is then used to reaffirm the moral position.3
If this is the case, then humans would not be the
only beings capable of moral behavior. Studies
conducted by Brosnan and De Waal, and inves-
tigations by Beckoff and Pierce appear to affirm
this notion and argue that non-human animals
similarly engage in moral behavior through cer-
tain “gut level” intuitions—much like humans.
Beckoff and Pierce argue that social play grants
insight into morality insofar as it is a voluntary
activity that requires participants to under-
stand and abide by the rules.* Any play outside
of the rules will be corrected and can even re-
sult in brief ostracization. Whereas De Waal’s
study of Capuchin monkeys supports early evo-
lutionary origins of inequity aversion.> These
cases upset the notion that humans are the only
beings experiencing moral behavior. If this is
true, then humans may need to look to other
social queues to explain moral behavior. Fur-
thermore, non-human animals would be worthy

3 - Haidt, The Righteous Mind: Why Good People
Are Divided by Politics and Religion.

4 - Ibid., 116.

5 - Brosnan and de Waal, “Monkeys Reject
Unequal Pay”.
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of moral consideration and would thus be con-
sidered moral patients.

This paper will be broken into four sec-
tions that assert an alternative approach to how
moral judgments are made. Moreover, it will
display how non-human animals could be con-
sidered moral agents in a relative sense. The
first section will work to upset the common-
ly held belief that humans are the only beings
capable of experiencing moral behavior, inso-
far as this behavior is predicated upon reason
and self-reflection. Once this belief has been
disrupted, the second section will offer an al-
ternate approach to making moral judgments;
one that coincides with empirical evidence and
suggests that humans base their moral behavior
on intuitions. After providing evidence to as-
sert social intuitionism, the argument will then
be extended to non-human animals and affirm
that non-human animals do engage in similar
intuitions. If this is true, then non-human ani-
mals could be considered moral agents in a rel-
ative sense. The final part of this paper will
solidify this argument and address the moral
theories of philosophers such as Kant, Mill, and
Bentham, who assert that moral agents are also
moral patients. Therein, the paper will examine
the potential objection that humans would have
to hold animals morally responsible for their
actions. Subsequently, an adequate response re-
futing this common argument will be presented
before concluding that on all moral theories,
non-human animals are also moral patients.

HUMANS AS MORAL AGENTS
It has long since been the rhetoric that humans
are the only beings capable of engaging in mor-
al behavior. This assertion is based primarily
on the notion that what separates humans from
non-human animals is their ability to critical-
ly self-reflect and thereby posit rational belief
changes.® Furthermore, this ability is often what
constitutes human’s rationalization that they
are superior to non-human animals. The theory
that backs this notion is referred to as reflectiv-
ism and can be understood as the ability to think
about one’s own mental processes from a first

6 - Doris, “Reflection”.

person point of view.” Reflectivism has been at-
tributed to morality insofar as it is the exercise
of human agency in judgements and behavior
that is being ordered by self-conscious reflec-
tion about what to think and do.® While reflec-
tivism may be a useful tool in changing moral
attitudes, it is not, however, the first step in the
process of making moral decisions. If reflectiv-
ism is true, then it would require that a think-
ing moral agent be constantly aware of their
own mental processes even down to the most
mundane of tasks such as wiping one’s nose.

The empirical evidence provided by Hen-
ry Roediger’s study of implicit memory sug-
gests that humans engage in actions where con-
scious remembering is unlikely to play much of
arole.? It has been observed that when a person
is placed in situations where little conscious ef-
fort is required the person will perform better
in these situations than situations requiring a
more conscious effort. It is not until a person
begins to self-reflect on how a complicated sit-
uation should be approached that performance
deteriorates.* If this is true, as the evidence
suggests, then it would be inaccurate to claim
that reflection is the sole action necessary for
moral judgments. Thus, an alternate approach
to how humans engage in moral behavior will
need to be addressed.

SOCIAL INTUITION AND MORALITY
Jonathan Haidt’s social intuitionism model of
moral judgments argues that humans do not fa-
cilitate moral judgments and behaviors through
reflection, but rather through rapid intuitive
processes followed by post hoc reasoning.™
The ability to self-reflect on a moral judgment,
while possible, is not a sufficient faculty to be
used when adjusting moral attitudes.> A more
appropriate approach says that other people,
such as friends and family, are more likely to
trigger new intuitions, thus influencing a shift

7 - Kornblith, On Reflection.

8 - Doris, “Reflection”, 19.

9 - Roediger, “Implicit Memory: Retention without
Remembering”, 1043.

10 - Ibid., 1043.

11 - Haidt, Righteous Mind, 55.

12 - Mill, On Liberty, 45.
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in one’s moral judgements and behaviors. In a
group setting, this can be used to influence or
correct another’s intuitions and judgments.™
This is often achieved by a peer’s ability to pro-
vide sufficient reasoning and arguments that
contradict one’s post-hoc reasoning. Evidence
suggests that intuitions are the brain's evalu-
ation of situations in terms of potential threat
or benefit to the self."* Wundt’s doctrine of af-
fective primacy reaffirms this notion by sug-
gesting that emotions (positive or negative) are
the underlying factors that constitute wheth-
er something is to be approached or avoid-
ed.’> Moreover, each emotion has an affective
reaction that ultimately decides whether one
likes or dislikes something the moment it is no-
ticed; often these reactions occur before one
can cognize what is happening. This evidence
is contrary to the popular belief that humans
are rational beings who first perceive, then cat-
egorize, and then react. The evidence suggests
rather that humans first perceive, then react,
and then categorize. So, moral judgments would
more accurately be defined as a product of our
intuitions, and that exterior influences are the
driving force behind correcting moral behaviors.

NON-HUMAN ANIMALS AND MORALITY
Non-human animals operate on a similar sys-
tem. They have a central level of “gut-level”
intuitions. These intuitions are primarily used
to evaluate whether something should be ap-
proached or avoided. The previous section
demonstrated that human minds are constant-
ly reacting intuitively to everything in terms of
potential threat or benefit to the self. A non-hu-
man animal’s brain will make these same eval-
uations thousands of times a day to optimize
benefits to the self in a way void of conscious
reasoning. Non-human animal minds, much like
human minds, are constantly reacting intuitive-
ly to everything they perceive, and, much like
human minds, they apply appropriate respons-
es based on these intuitive reactions.

13 - Ibid., 45.
14 - Haidt, Righteous Mind, 64.
15 - Wundt, Outlines of Psychology.
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In Wild Justice, Beckoff and Pierce seek to
provide evidence that suggests morality is not
a mere human phenomenon.*® Their approach
is to define morality as a suite of other-regard-
ing behaviors falling into the three rough clus-
ters of cooperation, empathy, and justice.” If
the basis for moral behavior is predicated on
these behavioral clusters, it would mean that
the behavior of social non-human animals falls
within these boundaries. In their study, Beckoff
and Pierce observe social play in wolves, coy-
otes, and domesticated dogs as the function of
morality in that it provides opportunities for
participating individuals to gain a sense of ac-
ceptable behavior.' For example, individuals in
wolf packs will teach their cubs correct behav-
iors through social play* in order to establish
their role within the community as a fair and
cooperative member.?° Moreover, social play
can assist in the overall efficacy of the group so
long as the individual’s utility is maximized for
the overall good of the group through coopera-
tive behaviors. Wolves on a hunt will engage in
cooperative behaviors for the overall benefit of
the group. If one wolf exerts more effort for the
kill, they intuitively feel they are deserving of
a greater portion and will engage in behaviors
that defend the intuition of fairness. Oppositely,
the other wolves in the group will intuitively
see this as an inequity and engage in behaviors
that attempt to correct the entitled individual.
This behavior is based on the notion of ineq-
uity aversion. These behaviors illustrate that
these animals have a conception of morality.

In a more controlled study, Brosnan and
De Waal tested five female capuchin monkeys
in an attempt to show that non-human animals
have a general preference for fairness and an
overall resistance to inequalities.?* Capuchin
monkeys are highly sociable and cooperative
primates where, like most other non-human
primates, food sharing is a common occurrence.

16 - Bekoff and Pierce, "Justice: Honor and Fair
Play Among Beasts”.

17 - Ibid., 138.

18 - Ibid., 116.

19 - Ibid., 124.

20 - Ibid., 120.

21 - Brosnan, “Monkeys”.
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The tests consisted of training two monkeys to
exchange a pebble for a reward. Once the mon-
keys had successfully accomplished the task, the
same reward (a cucumber slice) was given to
them both in return for their efforts. Soon how-
ever, the experimenters switched the reward.
The first monkey received a slice of cucumber,
whereas the second monkey received a grape.
Eager to participate again in hopes for a similar
payoff, the first monkey hastily accomplished
the task expecting the higher reward, i.e. a
grape. Instead, the first monkey again received
the cucumber, while the second monkey was
once again presented with a grape. Noticing the
inequity between the rewards, the first monkey
began to refuse the cucumber and, by exten-
sion, would refuse to cooperate altogether. The
capuchin monkeys noticed the unfairness by
comparing the rewards to those around them.
It was not until a higher, more desirable reward
was offered that the grape became more coveted
than the cucumber. Now, one could argue that
the monkeys are not recognizing a sense of in-
equity but are rather manifesting symptoms of
greed. While they are in fact showing envy and
greed over the greater reward of their coun-
terpart, these emotions are not possible with-
out an intuitive sense of justice and fairness.

These same behaviors can be found in
children when deciding who they wish to al-
low in their social groups and by extension who
they choose to play with. Children, much like
non-human animals, intuitively look to moral
behaviors within others that share the same
intuitive beliefs. In an attempt to unlock the
origins of morality, experimenters presented a
cohort of children with scenes of a puppet at-
tempting to open a box. As the puppet worked
to open the box, it was either assisted by anoth-
er puppet who sought to cooperate or thwarted
by one who wished to obstruct the progress of
the puppet. Researchers found that children as
young as three months old would choose the
puppet who assisted in opening the box, as op-
posed to the puppet who slammed the box shut.?>

22 - Stahl, “Born good? Babies help unlock the ori-
gins of morality”.

Sociable non-human animals, much like human
children and adults, engage in moral behaviors
like cooperation, fairness, and justice by utiliz-
ing similar intuitions. If this is true, as the evi-
dence suggests, it would follow that non-human
animals do engage in moral behavior through
intuitions; much like a child recognizing fair-
ness and cooperation. As such, it is clear that
animals are moral agents.

A MESSAGE NOT WELL RECEIVED

The declaration that non-human animals en-
gage in moral behaviors and should thus be
considered moral agents is a position that is
generally not well received. Despite its recep-
tion, the evidence suggests that non-human
animals do engage in basic moral behavior
through “gut-level” intuitions, much like that
of a human child. Must moral theories reflect
a conception of morality based on these intu-
itions. Hume held that sentiment—or rather in-
tuition—is the driving force for the moral life
of a person.?? Bentham was in agreement with
Hume and insisted further that what constitutes
a person’s moral worth is the maximization
of pleasure, and the avoidance of pain.** Mill
agreed with Bentham’s hedonism, yet argued
that an individual’s capacity to suffer is what
grants them moral worth.?> While Kant’s Cat-
egorical Imperative insists that reason is what
governs moral agents—as well as what grants
them their worth?°*—he did acknowledge that
sentiments are essential for describing why
people behave morally.>” Moreover, Schopen-
hauer maintained that sentiments such as sym-
pathy, and intuitive reactions to suffering are
what grant moral patiency.?® From these moral
theories it follows that moral agents are also
moral patients. Therefore, non-human animals
are moral agents in a relative sense.

23 - Haidt, Righteous Mind, 134.

24 - Driver, “The History of Utilitarianism”.
25 - Ibid.

26 - Johnson and Cureton, “Kant's

Moral Philosophy”.

27 - Haidt, Righteous Mind, 139.

28 - Schopenhauer, “A Critique of Kant".
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MORAL AGENTS AS MORAL PATIENTS
Although the empirical evidence presented in
this paper suggests that non-human animals
are moral patients, there are some who would
insist further that allowing non-human animals
into the realms of moral agency is not possible.
This assertion is predicated on the argument
that if non-human animals are moral agents,
then humans would have to hold non-human an-
imals morally responsible for their actions. Fol-
lowing this assumption to its logical end would
require that humans remove children and the
mentally handicapped from being considered
moral agents. However, most would agree that
young children are moral agents in some rela-
tive sense. Additionally, most would agree that
mentally handicapped who are high-functioning
adults are also moral agents in some relative
sense. Still, both parties lack full agency insofar
as they are dependent upon full agents. Other
humans, then, do not hold them morally respon-
sible to the same degree as full moral agents. It
follows then that animals can be considered in
a similar way. While it would be wrong to hold
them morally responsible to the same degree
as full moral agents, the evidence has shown
that non-human animals are and should be con-
sidered moral agents in some relative sense.

The evidence in this paper has shown
that humans do not operate on the faculty of
reason when making moral judgments; rather,
moral judgments are made through rapid in-
tuitive judgements where post-hoc reasoning
is used to justify the initial judgement or be-
havior. Similarly, non-human animals operate
on a series of ‘gut-level’ intuitions, thus allow-
ing them to engage in moral behaviors much
like those exhibited in human children. Be-
cause human children are not considered full
moral agents, it would be erroneous to hold
non-human animals to the same standards.
Still, human children, as well as non-human
animals, are considered moral patients insofar
as they are dependent upon full moral agents.
Their patiency is extended further insofar as
non-human animals, much like human chil-
dren, are conscious, sentient beings capable of

Sophia -Spring 2022-

suffering who possess a level of cognitive abili-
ties.?9 According to the moral theories described
here, all moral agents are also moral patients.
In short, it is consistent with all moral theories
that non-human animals are also moral patients.

- Brett Clark -

29 - Regan, “Indirect Duty Views”.
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End of Essays
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	Dear reader, 
	Dear reader, 

	It is always a proud moment to see another issue of our undergraduate   
	It is always a proud moment to see another issue of our undergraduate   
	philosophy journal published – or maybe I should just say it’s a moment I’m 
	grateful to be a part of given that the editors did all the heavy lifting. 

	However, witnessing the publication of this issue of 
	However, witnessing the publication of this issue of 
	Sophia
	 makes me feel 
	particularly grateful and also proud of all our student volunteers. 

	Everyone who worked on this did it without any recompense and in     
	Everyone who worked on this did it without any recompense and in     
	addition to their school work, their jobs and their family obligations.  
	Putting out a call for papers, reading lots of submissions and making              
	decisions about them, and working with the authors to edit their paper is 
	hard work in the best of times. However, the (ongoing) pandemic is not 

	the best of times. It took about two years to publish another issue of         
	the best of times. It took about two years to publish another issue of         
	Sophia
	. It wasn’t for lack of trying. The current editing team built on the 
	work of previous editors who ran into obstacles that delayed the 

	publication. I want to thank those previous editors in addition to thanking 
	publication. I want to thank those previous editors in addition to thanking 
	the current excellent editing staff. I also want to thank the authors for their 
	patience – both those whose work got published in this issue and those who 
	hopefully will try again another time. This issue is the result of passion and  
	dedication that shows a true commitment to philosophical scholarship, to 
	UVU, and to the department of Philosophy and Humanities. It thus gives me 
	tremendous joy to write this introductory note to this fine collection of 

	essays. I hope that the readers will find some pleasure and insight in  
	essays. I hope that the readers will find some pleasure and insight in  
	reading these essays representing a wide range of different approaches, 
	thinkers and schools of thought. I hope readers will agree that this shows 
	that the heart of philosophy is still beating strong at UVU and our 

	surrounding communities. 
	surrounding communities. 

	Warmest regards,
	Warmest regards,
	 

	Dr. Thomas H. Bretz
	Dr. Thomas H. Bretz

	Assistant Professor of Environmental Philosophy, UVU
	Assistant Professor of Environmental Philosophy, UVU
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	Anaxagoras’ 
	Anaxagoras’ 
	Anaxagoras’ 
	νοῦς
	: A Motive Force 

	Existing Among Things
	Existing Among Things

	- Madeline Brenchley -
	- Madeline Brenchley -


	“Mind, which always is, is very much present now where everything else is, 
	“Mind, which always is, is very much present now where everything else is, 
	in the vast surroundings and in both the things that have been aggregated and 
	those that have been separated.” 
	“ὁ δέ νοῦς, ὅς ἀεὶ ἐστι, τό κάρτα καὶ νῦν ἐστιν ἳνα καὶ τὰ ἂλλα πάντα, ἐν τῶι πολλῶι περιέχοντι, καί ἐν 
	“ὁ δέ νοῦς, ὅς ἀεὶ ἐστι, τό κάρτα καὶ νῦν ἐστιν ἳνα καὶ τὰ ἂλλα πάντα, ἐν τῶι πολλῶι περιέχοντι, καί ἐν 
	τοῖς προσκριθεῖσι καί ἐν τοῖς ἀποκεκριμένοις.”

	-Anaxagoras of Clazomenae

	Anaxagoras of Clazomenae, born in 500 BCE, fled from civil strife in his native land and ended up in Athens, wherein he began philosophizing at the age of 20. He was the first of the presocratic philosophers to clearly posit a motive force: νοῦς, a force which sets into motion all existence from out of a mixed, infinitely divisible state of stagnant togetherness. While fragments of Anaxagoras’ state that νοῦς is motive force—revolving and causing the motion of all existence their explanation of the nature o
	Anaxagoras of Clazomenae, born in 500 BCE, fled from civil strife in his native land and ended up in Athens, wherein he began philosophizing at the age of 20. He was the first of the presocratic philosophers to clearly posit a motive force: νοῦς, a force which sets into motion all existence from out of a mixed, infinitely divisible state of stagnant togetherness. While fragments of Anaxagoras’ state that νοῦς is motive force—revolving and causing the motion of all existence their explanation of the nature o
	-
	-
	1
	1

	1 - Nietzsche, 
	1 - Nietzsche, 
	1 - Nietzsche, 
	The Pre-Platonic Philosophers
	 94


	-
	-
	2
	2

	2 - “…before these things were separated, when 
	2 - “…before these things were separated, when 
	2 - “…before these things were separated, when 
	they were all together…” Graham, 281, B4(b).
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	-
	-
	-
	-
	-
	3
	3

	3 - Graham, 293, B14.
	3 - Graham, 293, B14.
	3 - Graham, 293, B14.


	4
	4

	4 - Liddell, 
	4 - Liddell, 
	4 - Liddell, 
	English-Greek Lexicon.



	 In order to support a retranslation of B14, I first demonstrate that prominent translations of B14—translating “ἐν” as “in”—allow for readers to conceive of Anaxagoras’ νοῦς as that which can be contained within or mixed with other things. Interpreting νοῦς as contained within or mixed with other things is problematic insofar as Anaxagoras explicitly describes νοῦς as “unmixed with other objects” and, “alone, autonomous, and boundless in itself”. Translating “ἐν” as “in” obscures the boundless and autonomo
	-
	-
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	5
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	5 - Graham, 291, B12.
	5 - Graham, 291, B12.
	5 - Graham, 291, B12.
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	The Motive Role of 
	The Motive Role of 
	Nοῦς
	: 

	The 
	The 
	Standard View

	Anaxagoras conceives of a world made up of countless stuffs that neither come to be nor pass away but, rather, exist eternally. Unlike Parmenides, his predecessor, these eternal and countless things are in motion rather than stagnant. But, let us not get ahead of ourselves: before motion occurred, all things were stagnant: “before these things were separated, when they were all together”. At some non-specified moment, “νοῦς began to cause motion …as a result of everything being in motion there was a separat
	6
	6

	6 - Ibid. 285, B14.
	6 - Ibid. 285, B14.
	6 - Ibid. 285, B14.
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	7 - Ibid. 281, B4(b).
	7 - Ibid. 281, B4(b).
	7 - Ibid. 281, B4(b).
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	8 - Ibid. 293, B13.
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	9 - Ibid. 293, A41.
	9 - Ibid. 293, A41.
	9 - Ibid. 293, A41.
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	10 - Ibid. 291, B12.
	10 - Ibid. 291, B12.
	10 - Ibid. 291, B12.



	 For example, water has some portion of other “things” in it, but when water appears to us as wet, it is because water is mostly comprised of wet things. In B14, Anaxagoras uses the word “προσκριθεῖσι,” translated as “aggregated,” to describe this phenomenon of combination. Like separation, the aggregation of like things requires the influence of νοῦς. Let us refocus our attention: it is clear that νοῦς influences things, separating and aggregating them due to its own motion, but how does this influence hap
	-
	-
	-
	-
	-
	-

	Clarifying the Difficulties that Arise 
	Clarifying the Difficulties that Arise 
	from Translating B14’s “
	ἐν
	” 
	as “in”

	According to Anaxagoras, νοῦς is not like the rest of existence. He states that “Everything else has a portion of everything, but Mind[νοῦς] is boundless, autonomous, and mixed with no object, but alone in itself”. Unlike everything else, νοῦς is not mixed with other portions of things. In the same fragment, he goes on to explain that, “the things mixed with it[νοῦς] would hinder it from ruling any object in the way it does when it is alone by itself”. Here we have Anaxagoras’ explicit distinction between ν
	11
	11

	11 - My emphasis; Ibid. 291, B12.
	11 - My emphasis; Ibid. 291, B12.
	11 - My emphasis; Ibid. 291, B12.
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	12 - Ibid. 291, B12.
	12 - Ibid. 291, B12.
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	13 - Get it, a pun!
	13 - Get it, a pun!
	13 - Get it, a pun!
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	 Graham translates B14 as follows:        “Mindwhich always is, is very much present now where everything else is, in the vast surrounding and in both the things that have been aggregated and those that have been separated”. In Greek, the fragment reads: Using Graham’s translation as
	[νοῦς], 
	14
	14

	14 - My emphasis; Graham, 293, B14.
	14 - My emphasis; Graham, 293, B14.
	14 - My emphasis; Graham, 293, B14.


	ὁ 
	δέ νοῦς… ἐν τῶι πολλῶι περιέχοντι, καί ἐν τοῖς 
	προσκριθεῖσι καί ἐν τοῖς ἀποκεκριμένοις. 

	our key example, ἐν translated as “in” could suggest a location within other things. Yet, if νοῦς is in other things, isn’t it mixed with those things? If not, it is at least contained within those other things. Allowing for νοῦς to be in the same location of other things—mixed with or contained within those things—clouds our understanding of Anaxagoras’ νοῦς. Nοῦς, we must remember, is both alone in itself and boundless. As that which is alone in itself, νοῦς cannot be mixed with the things that it sets in
	15
	15

	15 - 
	15 - 
	Translating the “
	ἐν
	” within fragment B14 as 
	“in” is not Graham’s choice alone. The following 
	collections also translate the “
	ἐν
	” within fragment 
	B14 as “in”: 
	The Loeb edition of Early Greek Phi
	-
	losophy
	; Kirk, Raven, and Schofield’s T
	he Presoc
	-
	ratic Philosophers
	; Curd & McKirahan’s 
	Presocratic 
	Reader
	; and John Burnett’s 
	Early Greek Philosophy
	.
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	Demonstrating Alternative and 
	Demonstrating Alternative and 

	Era-Appropriate Translation Paradigms 
	Era-Appropriate Translation Paradigms 
	for the Sentence Construction: 

	‘nominative singular subject + 
	‘nominative singular subject + 
	ἐν
	 + 

	dative 
	dative 
	plural object’

	In order to escape the imprecise implications that arise by translating ἐν as “in,” I suggest that we look at Anaxagoras’ contemporaries to discover an alternate, era-appropriate translation paradigm for the portion of Anaxagoras’ B14 fragment that reads, “ δέ … προσκριθεῖσι...”. In other words, throughout the rest of this essay, I elaborate Greek sentences given by other ancient thinkers in which a nominative singular subject relates to a group of dative plural objects through the preposition ἐν: ‘nom. sin
	-
	ὁ
	νοῦς
	ἐν τοῖς 
	16
	16

	16 - My emphasis; “Mind[
	16 - My emphasis; “Mind[
	16 - My emphasis; “Mind[
	νοῦς
	] is… in the things 
	that have been aggregated,” Graham, 293, B14.


	-

	Born in 484 BCE, roughly sixteen years after Anaxagoras, Euripides was a contemporary of Anaxagoras, living in Athens until 408 BCE. According to Diogenes Laertius, Anaxagoras was philosophizing in Athens in 480 BCE. Offering an amendment to Diogenes Laertius’ Lives of Eminent Philosophers, Nietzsche claims that Anaxagoras stayed in Athens for 50 years, thereby leaving in 430 BCE. Regardless of their precise dates of residence, it is clear that Anaxagoras and Euripides shared geographical and temporal proxi
	17
	17

	17 - O. Taplin, “Euripides”.
	17 - O. Taplin, “Euripides”.
	17 - O. Taplin, “Euripides”.
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	18 - Nietzsche, 96.
	18 - Nietzsche, 96.
	18 - Nietzsche, 96.


	-

	 While Euripides was a Tragedian, scholar John Dillon claims that Euripides was also well known for discussing “philosophical doctrines, both ethical and ‘physical’”. Dillon argues that the philosophical doctrines which were hidden in the contents of his plays were, in fact, particularly influenced by Anaxagoras himself. Diogenes Laertius also establishes a relationship between Euripides and Anaxagoras, describing Euripides as being Anaxagoras’ student. While the specific influence that Anaxagoras had on Eu
	19
	19

	19 - Dillon, “Euripides and the Philosophy of 
	19 - Dillon, “Euripides and the Philosophy of 
	19 - Dillon, “Euripides and the Philosophy of 
	His Time”.
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	20 - Graham, 275, A1.
	20 - Graham, 275, A1.
	20 - Graham, 275, A1.
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	21 - Dillon, 50.
	21 - Dillon, 50.
	21 - Dillon, 50.
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	 From lines 735-755 of Euripides’ Orestes, the character Orestes talks with his friend Plydies. Plydies has seen the citizens of Taurus assembling and has heard the news of their intentions—they have set out to kill Orestes and his sister, Iphigeneia. When prompted by Plydies, who hopes to better understand why people have set out to kill Orestes, Orestes explains that it is Menelaus, the brother of his father and his own uncle, who has incited the townspeople to kill both him and his sister. The plot of th
	-
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	-
	-
	-
	-
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	ἄλκιμος
	22
	22

	22 - My emphasis; G. Murray, 
	22 - My emphasis; G. Murray, 
	22 - My emphasis; G. Murray, 
	Euripidis fabulae.


	23
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	23 - 
	23 - 
	My emphasis. The bolded words indicate the 
	nominative subject, preposition 
	ἐν
	, and dative plu
	-
	ral object respectively.
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	24 - LSJ.
	24 - LSJ.
	24 - LSJ.



	 Euripides provides us with another example of this alternate translation paradigm for ἐν in fragment 703 of an fragmented Euripidean text. According to the LSJ, the Greek reads: µή µοι φθονήσητ’, ἄνδρες Ἑλλήνων ἄκροι εἰ πτωχὸς ὢν τέτληκ’ . This instance of a ‘nom. sing. subject + ἐν + a plur. dat. adjective’ is cited within the same LSJ section as the previous Euripides fragment we examined, both being instances of “Dative of Place,” broadly meaning “among”. The Loeb edition of Euripdes’ Fragments translat
	-
	-
	25
	25

	25 - Collard, 
	25 - Collard, 
	25 - Collard, 
	Euripides
	, fragment 703.


	ἐν ἐσθλοῖσιν λέγειν
	26
	26

	26 - My emphasis; LSJ.
	26 - My emphasis; LSJ.
	26 - My emphasis; LSJ.
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	27

	27 - This particular instance exists within a sub
	27 - This particular instance exists within a sub
	27 - This particular instance exists within a sub
	-
	section of the section 5 LSJ entry for 
	ἐν
	, specifical
	-
	ly meaning “in the presence of.”.


	-

	when I am a beggar”. In this translation paradigm, the dative plural adjective “nobles []” is being used substantively. Here, Euripedes uses a dative plural substantive adjective in place of a dative plural noun within the ‘nom. sing. subject + ἐν + dat. plur. object’ sentence construction. In other words, a subject can exist among[ἐν] a dative plural adjective. This Euripidean usage demonstrates that the sentence construction we are exploring is somewhat flexible. Taking this Euripidean example one step fu
	28
	28

	28 - Collard.
	28 - Collard.
	28 - Collard.


	ἐσθλοῖσιν
	-
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	29
	29

	29 - 
	29 - 
	“
	ἐν τῶι πολλῶι περιέχοντι
	” Graham, 292-93, B14.


	-

	 Bidding Euripides farewell for now, we meet another contemporary of Anaxagoras whom the LSJ cites as using “among” as a translation paradigm for a ‘nom. sing. subject + ἐν + dat plur. object’ construction: Empedocles. There is some debate over the birth date of Empedocles. Apollodorus lists him as being born in 475 BCE, while Neanthes lists him as being born in 492 BCE. Regardless, most thinkers agree that he died no later than 415 BCE, thereby overlapping considerably with Anaxagoras in lived years. As fo
	-
	-
	-
	-
	30
	30

	30 - Nietzsche, 107.
	30 - Nietzsche, 107.
	30 - Nietzsche, 107.
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	31 - Ibid. 111.
	31 - Ibid. 111.
	31 - Ibid. 111.
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	32 - Burnet, 203.
	32 - Burnet, 203.
	32 - Burnet, 203.
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	33 - Graham, 337, 
	33 - Graham, 337, 
	33 - Graham, 337, 
	Suda, s.v. Akron.



	 As we know, Nietzsche explains that Anaxagoras lived in the city of Athens for 50 years and was philosophizing there at the age of 20 (in 480 BCE). In this case, Anaxagoras would have been there from 480-430 BCE. Insofar as Empedocles went into Athens at some point within those fifty years—either before he was 55 years old or before he was 62 years old—it is likely that he crossed paths with Anaxagoras. Graham indicates the possibility that Empedocles was influenced by Anaxagoras: “Empedocles seems to have
	34
	34

	34 - Nietzsche, 95.
	34 - Nietzsche, 95.
	34 - Nietzsche, 95.
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	35 - Graham, 427.
	35 - Graham, 427.
	35 - Graham, 427.
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	36 - Ibid. 333, A1.
	36 - Ibid. 333, A1.
	36 - Ibid. 333, A1.



	 Outside of the bounds of this paper, much has been written about the philosophical relationship between Empedocles and Anaxagoras. Regardless of whether or not these two thinkers were in direct communication with each other, their geographical and temporal proximity has linguistic implications. Empedocles and Anaxagoras communicated within the context of the same language at the same time, and near the same place, discussing physical and philosophical theories; they likely had similar linguistic tendencies
	-
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	καί Φιλὸτης ἐν τοῘσιν,
	37
	37

	37 - Given by Graham as “(B17) + Strasbourg 
	37 - Given by Graham as “(B17) + Strasbourg 
	37 - Given by Graham as “(B17) + Strasbourg 

	Papyrus a(i) + a(ii)”; Graham, 350, B17.
	Papyrus a(i) + a(ii)”; Graham, 350, B17.
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	38 - My emphasis; Graham, 351, B17.
	38 - My emphasis; Graham, 351, B17.
	38 - My emphasis; Graham, 351, B17.



	Conclusion
	Conclusion

	The Euripidean and Empedoclean passages cited in this essay—sharing a temporal, geographical, and potential philosophical connection with Anaxagorean texts—should inform our understanding of Anaxagoras’ fragment B14. Accepting Euripides and Empedocles usages of the ‘nom. sing. subject + ἐν + dat. plur. object’ sentence construction, wherein both the LSJ and Graham translate “ἐν” as “among,” we have found etymological support for a retranslation of Anaxagoras’ Fragment B14:
	-
	-

	Mind[Nοῦς] which always is, is very much present now where everything else is, among the vast surroundings, among the things that have been aggregated and among the things that have been separated.
	-
	39
	39

	39 - My translation, my emphasis.
	39 - My translation, my emphasis.
	39 - My translation, my emphasis.



	Avoiding the difficulties that follow from using “in” to translate “,” this retranslation clarifies and preserves Anaxagoras’ explicit distinction between  and all other things: —while “among” other things—remains unmixed, autonomous, and boundless. 
	ἐν
	νοῦς
	νοῦς
	-
	40
	40

	40 - The implications for this alternate translation 
	40 - The implications for this alternate translation 
	40 - The implications for this alternate translation 
	may allow for us to conceive of 
	νοῦς
	 as a motive 
	force that incites motion externally.
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	The Completeness of Aristotle’s Logic
	The Completeness of Aristotle’s Logic
	The Completeness of Aristotle’s Logic

	- Colby Gardner -
	- Colby Gardner -

	considering Aristotle’s logic to be complete in its own sphere allows for 
	...

	the perpetuation of his logic alongside, and not in rivalry with, other logical systems.

	Concerning the most recent progress of logic, much of it occurred between the time of Gottlob Frege (1848-1925) and Bertrand Russell (1872-1970). Its foundation, however, was established millennia before by Aristotle (384-322 BC), who secured himself the title “The Father of Logic” when he became the first to develop a formalized system for constructing and appraising arguments. This system, referred to as syllogistic or categorical logic, has survived the passage of time and remains a viable form of argume
	Concerning the most recent progress of logic, much of it occurred between the time of Gottlob Frege (1848-1925) and Bertrand Russell (1872-1970). Its foundation, however, was established millennia before by Aristotle (384-322 BC), who secured himself the title “The Father of Logic” when he became the first to develop a formalized system for constructing and appraising arguments. This system, referred to as syllogistic or categorical logic, has survived the passage of time and remains a viable form of argume
	-
	-
	-
	-

	 One such individual is German philosopher, Immanuel Kant (1724-1804). In his Critique of Pure Reason, he infamously writes that “Since Aristotle . . . logic has not been able to advance a single step, and is thus to all appearance a closed and complete doctrine”. This single quote, more than the logical system it is referring to, has been the target of intense criticism. Some have interpreted Kant as meaning that the entirety of logic has been utterly realized in Aristotelian logic, thus it cannot advance 
	-
	-
	-
	1
	1

	1 - Mosser, 36.
	1 - Mosser, 36.
	1 - Mosser, 36.
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	-
	-
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	2 - Lu-Adler, 6.
	2 - Lu-Adler, 6.
	2 - Lu-Adler, 6.


	-

	 In what follows, I will explore these two interpretations to determine the implications of each. For if by the first interpretation, Aristotle’s logic is utterly complete, then no other system of logic (e.g. Truth-Functional, Predicate) is necessary. On the other hand, if by the second interpretation, Aristotle’s logic was complete only in its own sphere, then there is substantial value in allowing it to coexist alongside other ancillary logical systems. Exploring this dilemma will hopefully provide clarit
	-
	-
	-

	 For the issue at hand, an essential distinction to make is whether Immanuel Kant considered logic to be a body of knowledge or a philosophical instrument. Historically, some logicians (e.g. Stoics) maintained that logic was a part of philosophy, whereas others (e.g. the school of Aristotle) considered it a valuable hermeneutical tool. Immanuel Kant, as argued by Huaping Lu-Adler, viewed logic as a science, requiring its own separate study. As such, Aristotle’s logic would be “complete in the quantitative s
	-
	-
	-
	-
	-
	3
	3

	3 - Ibid., 6.
	3 - Ibid., 6.
	3 - Ibid., 6.


	-

	improvement on the “exactness, determinateness, and distinctness”. To this, Lu-Adler adds that Kant believed Aristotle’s logic to be complete in content only, not with respect to its formalized display or presentation. In fact, Immanuel Kant notes that the style of Leibniz’s and Wolffius’ logical systems were both more appealing and refined than Aristotle’s. As Kant’s devotion to Aristotelian logic was primarily due to its content, it is reasonable to assume that Lu-Adler’s claim that Kant viewed his logic 
	-
	4
	4

	4 - Ibid., 4.
	4 - Ibid., 4.
	4 - Ibid., 4.
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	5 - Kant, 4.
	5 - Kant, 4.
	5 - Kant, 4.


	-
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	 This seems to lend credence to the latter of the two interpretations. If the former were to be correct, a contradiction would arise: Aristotle’s logic cannot advance a single step, yet it can in ways of presentation. Then again, Kant stated that logic, as a whole, has not been able to advance. This then raises a modal question: If logic has not been able to advance, must it then follow that it cannot advance? Intuitively, concluding this requires a fallacious understanding of modal logic, where a simply po
	-
	-
	-
	-

	 Nevertheless, in his second preface to his Critique of Pure Reason, Kant writes that logic (since Aristotle) “has not had to retrace any step” and “has also been unable to take any step forward”. Thus, to avoid the aforementioned modal fallacy, Kant must not only prove that it has not advanced, but also that such progression is impossible according to its already-complete nature. Such a proof is informally outlined by Lu-Adler:
	-
	6
	6

	6 - Lu-Adler, 6.
	6 - Lu-Adler, 6.
	6 - Lu-Adler, 6.
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	(a) Logic deals solely with the form 
	(a) Logic deals solely with the form 
	of thinking.

	(b) It includes nothing other than the for
	(b) It includes nothing other than the for
	-
	mal rules of thinking in general.

	(c) Consequently, its content is 
	(c) Consequently, its content is 
	quickly exhaustible.

	(d) Aristotle’s logic has not left out any of 
	(d) Aristotle’s logic has not left out any of 
	those rules.

	Therefore, (e) to this extent, it is complete.
	According to (e), the content of Aristotle’s logic comprises the entirety of logic in general. If Kant were to adopt this proof and empirically prove (d), it would follow that the nature of logic—irrespective of time—would have been complete since its formal development by Aristotle. 
	-
	-
	-

	 That being said, proving (d) is a difficult task and one only presumed by Kant. In reality, there are several forms of thinking which do not conform to Aristotle’s logic. In categorical logic, all statments contain either an affirmation or a denial. For instance,
	-
	7
	7

	7 - In Analytics Book I, Aristotle defines a prem
	7 - In Analytics Book I, Aristotle defines a prem
	7 - In Analytics Book I, Aristotle defines a prem
	-
	ise as “A sentence affirming or denying one thing 
	of another. This is either universal or particular or 
	indefinite.”, 24a16-17.



	All humans are mortal.
	All humans are mortal.

	Some men are wise.
	Some men are wise.

	Some men are not wise.
	Some men are not wise.

	No humans are immortal.
	No humans are immortal.

	However, consider disjuncts:
	Either the sky is clear, or it is cloudy. 
	Either the sky is clear, or it is cloudy. 

	Neither the door is closed, nor the window 
	Neither the door is closed, nor the window 
	is open.

	In these two examples, no affirmation or denial is present, and no categorical statement can be formed. Truly, our minds sometimes entertain thoughts of disjuncts. Additionally, we think (and we often do) with conditions:
	If I leave now, I’ll be on time.
	If I leave now, I’ll be on time.

	If I go to sleep now, I’ll get 8 hours of sleep.
	If I go to sleep now, I’ll get 8 hours of sleep.

	The reality of these two types of thoughts or logical statements is sufficient to disprove (d). As a result, this attempt to preserve the interpretation that the entirety of logic cannot advance fails. 
	-
	-

	As demonstrated, there is substantial evidence against Aristotle’s logic as being complete in that sense. Furthermore, there are other definite limits to syllogistic logic—limits imposed by Aristotle himself. One such limitation is the restriction of his logic to categorical statements 
	-

	and syllogisms. In Prior Analytics, Aristotle defines a syllogism as follows:
	-

	When three terms are so related to one another that the last is in the middle as in a whole and the middle either is or is not in the first as in the whole, it is necessary that there is a syllogism of the extremes . . . For if A is predicated of all B and B of all C, it is necessary that A is predicated of all C
	8
	8

	8 - Aristotle, 25b32-39.
	8 - Aristotle, 25b32-39.
	8 - Aristotle, 25b32-39.



	The purpose of this restriction was mainly 
	9
	9

	9 - Another definition of a syllogism is provid
	9 - Another definition of a syllogism is provid
	9 - Another definition of a syllogism is provid
	-
	ed earlier on: “A syllogism is discourse in which, 
	certain things being stated, something other than 
	what is stated follows of necessity from their be
	-
	ing so”, Aristotle 24b18-20.



	ontological. The ultimate goal (and thus its ultimate limitation) is its design to understand scientific demonstration. If a categorical statement fails to align with reality, then it cannot be incorporated into a demonstrative syllogism. In this way, imaginary or unrealistic hypotheticals such as the following would not be seriously considered, by Aristotle, to be a sound argument:
	-
	-
	-

	All unicorns are cute.
	All unicorns are cute.

	All cute things are small.
	All cute things are small.

	Therefore, all unicorns are small.
	Therefore, all unicorns are small.

	That is because with demonstrative syllogisms, their validity is contingent on its soundness. In other logical systems, an argument can be valid without being sound, though not vice-versa. The utility of such syllogisms, then, could only be in describing reality, discovering causations, and explaining effects—and nothing else.
	-

	 On the other hand, Aristotle did allow for syllogisms which are not scientific or demonstrative in nature. In his own words, “Syllogism is the more general: the demonstration is a sort of syllogism, but not every syllogism is a demonstration” (Prior Analytics, Book I, Chapter 4, 25b29-31)). With this classification, he permits the symbolization of syllogisms which can be both unsound and hypothetical (or imperfect). This may be because Aristotle recognized that not all thought is coherent or sound since hi
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	∀x(Ax→Bx)
	∀x(Ax→Bx)

	∀x(Bx→Cx)
	∀x(Bx→Cx)

	∀x(Ax→Cx)
	∀x(Ax→Cx)

	Syllogisms of this form are those which “[need] either one or more propositions, which are indeed the necessary consequences of the terms set down, but have not been expressly stated as premises”. In this specific example, C is a logical consequence of A but only if term A is somehow introduced to the argument. 
	-
	10
	10

	10 - Aristotle, 24b-26.
	10 - Aristotle, 24b-26.
	10 - Aristotle, 24b-26.



	 It is interesting that Aristotle would extend his classification of syllogisms to include arguments of which the conclusion does not necessarily follow. This extension seems to contradict his original definition of a syllogism. Yet, there are two restrictions imposed upon a syllogism which cannot be violated: (1) requiring logical statements which either affirm or deny and (2) requiring a shared middle term to connect the argument’s extremes. In all of these examples, both conditions have been met—even by 
	-
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	11 - Refer to the quote 25b32-39. Also, an explo
	11 - Refer to the quote 25b32-39. Also, an explo
	11 - Refer to the quote 25b32-39. Also, an explo
	-
	ration of why Aristotle would extend the scope of 
	his logic to include hypothetical or imperfect syl
	-
	logisms would make for an interesting discussion 
	but is tangential to the purpose of this paper.
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	12 - These two conditions are explicitly laid out in 
	12 - These two conditions are explicitly laid out in 
	12 - These two conditions are explicitly laid out in 
	Chapter 4.


	-
	-

	 With these limitations in mind, it is clear that the former interpretation of Kant cannot be correct. But what about the latter? Currently, there are logical systems and extensions which contribute much to syllogistic logic. Some examples of this are the introduction of disjuncts and propositional conditions (Truth-Functional), of quantifiers to propositions (Predicate), and of modal operators to propositional and predicate statements (Modal). Having these advancements in our toolset, it is clear that syll
	-
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	13 - Within Analytics Book XIII, Aristotle does 
	13 - Within Analytics Book XIII, Aristotle does 
	13 - Within Analytics Book XIII, Aristotle does 
	present a basic analysis of modality, specifically of 
	possibility and necessity, though only for categori
	-
	cal statements and not propositions in general.


	-
	-
	-
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	 One philosopher who subscribes to this interpretation is Kurt Mosser. He argues against the common interpretation of Kant that “For any given judgment, all the rules we need for that judgement to be syntactically well-formed are in place; not only is there no need for others, the sufficiency condition indicates that there can be no others”. Instead, he believes that the conception of Aristotle’s logic should not be viewed as “committed to [such a] strong sense of completeness” and should only refer to a se
	14
	14

	14 - Mosser, 91.
	14 - Mosser, 91.
	14 - Mosser, 91.


	-

	 In its own sphere, Aristotle’s logic can prove every valid argument which can be symbolized in a syllogism, barring those restrictions which were described above. As the latter interpretation claims, this is the reason why and the context in which his logic can be considered complete. Despite the indisputable fact that some statements and arguments cannot be symbolized categorically and syllogistically, respectively, it is sufficient that it can prove all those arguments which it intends to prove. In fact,
	-
	-
	-
	-
	-
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	15 - Ebrey, 186.
	15 - Ebrey, 186.
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	 In this paper, I have explored the implications of both interpretations of Immanuel Kant about Aristotelian logic. Because we could not prove the necessity of Aristotle’s logic to be incapable of advancement, we discarded the interpretation that Kant viewed Aristotelian logic as being perfectly aligned with logic in general. Instead, we traced the implications of the interpretation that his logic was complete in its own sphere and thus could not advance in content. Ultimately, the conclusion we derived was
	-
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	Temperance, Aristotelian Virtue Ethics, 
	Temperance, Aristotelian Virtue Ethics, 
	Temperance, Aristotelian Virtue Ethics, 

	and the Role of Individual Variance
	and the Role of Individual Variance

	- Trevor Woodward -
	- Trevor Woodward -

	It may not be intelligible, on Aristotle’s account, how an agent can achieve 
	all the moral virtues, including temperance, at once.

	In much of the discussion surrounding Aristotle’s theory of moral virtue, it is often emphasized that, for Aristotle, a moral virtue may be faithfully represented as a point near the middle of a spectrum of possible traits, where the traits on the spectrum are ordered by the degree to which they exemplify a certain passion or passions. On one end of such a spectrum is the “excess vice” trait, which corresponds to the highest-degree manifestation of the passion(s) in question. On the other end is the “defici
	In much of the discussion surrounding Aristotle’s theory of moral virtue, it is often emphasized that, for Aristotle, a moral virtue may be faithfully represented as a point near the middle of a spectrum of possible traits, where the traits on the spectrum are ordered by the degree to which they exemplify a certain passion or passions. On one end of such a spectrum is the “excess vice” trait, which corresponds to the highest-degree manifestation of the passion(s) in question. On the other end is the “defici
	-
	-
	-
	-
	-
	-

	 I will argue, however, that the moral virtue of temperance, on Aristotle’s account, has the potential to upset this analysis. Temperance is unique in that, prima facie, it appears to range over all passions; all the states which may accompany pleasure and pain. I will argue that this appearance is erroneous, for it renders the concept of temperance unintelligible on Aristotle’s account. I solve this problem by arguing that there are “temperance-candidate” pleasures and pains which form a proper subclass of
	-
	-
	-
	-
	-
	-
	-
	-

	Aristotle’s Theory of 
	Aristotle’s Theory of 

	Moral 
	Moral 
	Virtue: Background

	Aristotle claims that moral virtue is the product of conscious habituation, i.e., one becomes morally virtuous though the repeated exercise of morally virtuous activities. These moral virtues, Aristotle finds, are characteristics: “those things in reference to which we are in a good state in relation to the passions”. In other words, a characteristic is a standard by which one can determine the moral status of a passion. Passions are “those things that pleasure or pain accompany”. For example, suppose that 
	-
	-
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	1 - Aristotle, “Nicomachean Ethics”, 1103a15-26.
	1 - Aristotle, “Nicomachean Ethics”, 1103a15-26.
	1 - Aristotle, “Nicomachean Ethics”, 1103a15-26.
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	2 - Ibid., 1105b23-27.
	2 - Ibid., 1105b23-27.
	2 - Ibid., 1105b23-27.
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	3 - Ibid., 1103a21-23.
	3 - Ibid., 1103a21-23.
	3 - Ibid., 1103a21-23.
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	4 - Ibid., 1109a9-11.
	4 - Ibid., 1109a9-11.
	4 - Ibid., 1109a9-11.
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	 The crucial features to flag in the forgoing case are as follows. Attending every moral virtue is a passion or passions; every passion is “that which pleasure and pain accompany”; and whether one’s behavior exemplifies virtue (more carefully: whether one’s behavior at some time is habituating them in the direction of virtue) is determined by the extent to which that behavior exemplifies the passion(s) in question. Notice that, for Aristotle, passions are “accompanied” by pleasures and pains, in the sense t
	-
	-
	-
	-
	-
	-

	Temperance-Candidate Pleasure
	Temperance-Candidate Pleasure

	In Book II, Aristotle introduces the moral virtue of temperance with the following remark: 
	-

	With regard to pleasures and pains—not all of them, and not so much with regard to the pains—the mean is temperance, the excess self-indulgence. Persons deficient with regard to the pleasures are not often found; hence such persons have received no name. But let us call them ‘insensible.
	5
	5

	5 - Ibid., 1107b.
	5 - Ibid., 1107b.
	5 - Ibid., 1107b.



	This characterization of temperance may seem untendentious. However, I claim, it does not immediately square with Aristotle’s metaphysics of moral virtues and passions. Recall that, on Aristotle’s account, to be a moral virtue is, inter alia, to be a standard of assessment for the propriety of one’s exemplifying specific passions in certain circumstances. If that’s right, then anything that doesn’t serve as such a standard for at least one passion simply is not a moral virtue. In other words, being such a s
	-
	-
	-
	-
	-
	-
	-

	 In sum, the moral virtue of temperance is not, by Aristotle’s own lights, a moral virtue, for it does not, prima facie, have a genuine passion attending it. That said, I will argue that the account can be fixed: there are passions attending temperance, but one must be careful in spelling out what these passions are. 
	-
	-
	-

	 The first step to repair is the following: instead of interpreting Aristotle as saying that “pleasures and pains” are themselves the passion(s) of temperance, one can instead interpret him as saying that every “state” which is accompanied by pleasures and pains is one of the temperance passions. This is to say that temperance is a standard of assessment for all passions. This move is a step in the right direction, but it immediately runs into a major problem: if temperance ranges over all the passions, the
	-
	-
	-
	-

	 Consider the passion of confidence. Recall that Aristotle finds that courage, the moral virtue with respect to confidence, is located much closer to foolhardiness on the spectrum of confidence-ordered traits. Presumably, the high degree of confidence required for courage gives rise to a correspondingly high degree of confidence-pleasure: the characteristic pleasure of confidence which accompanies it qua passion. However, on the present conception, temperance is a standard of assessment to which one’s confi
	-
	-
	-
	-
	-
	-
	-

	 This result is to be rejected, for it is inconsistent with the eudaimonic aspirations of Aristotle’s theory of moral virtue. To habituate oneself according to Aristotelian ethics is to attempt to live the good life; it is not to pursue one of several co-equal alternative forms of life. It is not to choose between a courage-oriented good life or a temperance-oriented good life. Hence, the present conception of temperance will not do, for it entails a tension with the Aristotelian’s higher-order commitments 
	-
	-

	 The second step toward repair is to restrict the present conception; it is to say that temperance ranges over some, but not all, the passions. This move seems intuitive, for confidence pleasure, in normal circumstances, seems like it should be exempt from the considerations that determine whether one is temperate. To be confident is to experience a great deal of pleasure, but it is not, prima facie, to experience the kind of pleasure that makes one self-indulgent. Moreover, it seems that Aristotle anticipa
	-
	-
	-
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	-

	 In what follows, I will argue that there is no general answer to these questions in the following sense: the passions that temperance ranges over, for Aristotle, are to be determined on a case-by-case basis by appeal to the agent in question’s socioeconomic role in the city-state. I will argue for this claim by appeal to the case of Milo the Wrestler.
	Milo 
	Milo 
	the Wrestler

	For readers of Aristotle, the case of Milo the Wrestler is likely quite familiar. The account is as follows. Suppose that ten pounds of food is an excess, and two pounds of food is a deficiency. The mean of moral virtue is not necessarily the arithmetic mean of six pounds—for Milo, a strong, successful wrestler, that would not be enough food, and for a non-wrestler, that would be far too much. It seems uncontroversial that the case of Milo the wrestler demonstrates this much: that Aristotle believes that on
	-
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	7 - Ibid., 1106a35-1106b7.
	7 - Ibid., 1106a35-1106b7.
	7 - Ibid., 1106a35-1106b7.
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	 However, I wish to extend the case of Milo to answer the question of the forgoing section: Which pleasures and pains, and their associated states, are candidates for temperance on Aristotle’s account? My claim is this: for Milo the wrestler, the passions over which temperance ranges do not include the pleasures attending food consumption. In order to secure the possibility that Milo can be fully virtuous, the notion of temperance to which he is subject must differ from that of the average citizen. To deter
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
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	 Suppose I am trying to determine the moral virtuosity of Avery. Avery is so laid back that they “never take offense at anything.” I will treat one’s “taking offense” to mean one’s feeling and expression of visceral anger in circumstances in which their beliefs or character is unjustly called into disrepute. In regard to the passion of anger, Aristotle views the mean of moral virtue to be that of “gentleness”. The vice of deficiency, unirascibility, occurs when one fails to feel and express anger in the app
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	8 - Ibid., 1125b26.
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	 Such an assessment, of course, has failed to weigh the importance of information about Avery’s individual-specific role in the city-state. Suppose that Avery works as a public servant. Suppose also that this specific public servant position requires, above all else, a resolve to never express anger in any context, regardless of how difficult or insensitive the demands of the clients may be. In this case, Aristotle would be committed to calling Avery morally virtuous, since their individual work, in stride 
	 It is crucial to emphasize that, In Avery’s case, their passion of anger is assessed according to a universal metric. To be unirascible is, by definition, to express a low degree of anger in contexts in which that reaction is inappropriate. This much is true for all agents; individual variance seeps into the analysis only in order to determine the contexts in which expressions of anger are appropriate and inappropriate.
	-
	-

	 In sharp contrast, consider whether Avery is temperate. If being temperate requires that one exemplify a middling degree of anger and its associated pleasures and pains, then Avery cannot be perfectly temperate insofar as they exemplify gentleness. Due to Avery’s socioeconomic role in the city-state, the standard of temperance to which they are subject simply cannot be said to range over the passion of anger; for otherwise, Avery would be insensible on pain of their complete lack of indulgence in the passi
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	-
	-
	-
	-
	-
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	Conclusion
	Conclusion

	Given the example above, I conclude that Aristotle’s qualification in his introduction of temperance—”not all of them, and not so much with regard to the pains”—is best interpreted as intending to exclude precisely the sorts of pleasures that, in individual cases, are called upon in extremes for other moral virtues. Otherwise, it may not be intelligible, on Aristotle’s account, how an agent can achieve all the moral virtues, including temperance, at once.
	-
	-
	-
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	 Most commonly, the Milo the wrestler case is interpreted merely as a companion to Aristotle’s central argument for moral virtue—a bit of conceptual space for air to facilitate specific application. Instead, I have argued that the case yields a form of radical individual-variance. As such, it is imperative that individual-specific work be emphasized as a necessary consideration when evaluating virtue ethics cases, as well as the most textually motivated solution to the “determination of temperance-candidate
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	“Zone de Sensibilité Picturale Immatérielle” 
	“Zone de Sensibilité Picturale Immatérielle” 
	“Zone de Sensibilité Picturale Immatérielle” 
	as an Art Object

	- Tallulah Farrow -
	- Tallulah Farrow -

	Klein’s work received much media attention and was seen as somewhat scandalous for the way it challenged the traditional notions of art... many did not understand it as art...

	One of the foundational questions of aesthetics is what can be considered art. Common conceptions of art as it is taught in primary, secondary and even tertiary schools are often centred around material objects. While some academic conversations around niche genres of art include immaterial projects, such as the conceptual art movement, the common understanding of art in western society is still very much related to a work’s existence as a physical object. In aesthetics, like in other fields, there is enorm
	One of the foundational questions of aesthetics is what can be considered art. Common conceptions of art as it is taught in primary, secondary and even tertiary schools are often centred around material objects. While some academic conversations around niche genres of art include immaterial projects, such as the conceptual art movement, the common understanding of art in western society is still very much related to a work’s existence as a physical object. In aesthetics, like in other fields, there is enorm
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	 Immaterial works can be considered as a part of the broader and well-established conceptual art movement which emerged during the mid 1960’s and ended in the 1970’s. During this post-war era, the art world saw the emergence of abstract expressionism, surrealism, minimalism as well as fauvism in response to the intense capitalist and communist propaganda that existed everywhere during the Cold War. These movements of art shifted the focus away from the aesthetic object of art, transforming art from a commod
	-
	-
	-
	-
	-
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	art forms and would center around a liberation of ideas.
	1
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	1 - Barcio.
	1 - Barcio.
	1 - Barcio.



	The Dematerialization of the Art Object can be understood as a record of this movement in which “art no longer relied solely upon its physical embodiment within a specific object [and] rather, art could become a lexical definition, a set of instructions, a spoken word, or even a mere idea”.
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	2 - Hirshhorn Museum.
	2 - Hirshhorn Museum.
	2 - Hirshhorn Museum.



	 
	 Despite immaterial art’s acceptance in some artistic circles, the general conception of art is only really considered to exist in the material realm. Though philosophers are yet to agree on a single definition for art, common, everyday discussions about art in western society and throughout history have largely excluded immaterial works. The question of whether ”Zone de Sensibilité Picturale Immatérielle”, an immaterial work that came out of the conceptual period, should actually be considered art is then 
	-
	-
	-
	-
	-

	 
	 It is now possible to describe ”Zone de Sensibilité Picturale Immatérielle.” The artwork is a performance by Yves Klein that occurred in 1959 involving a transaction between Klein and members of the public. It involved the sale of documentation of the ownership of empty space in the form of cheques in exchange for gold. This performance was inspired by Klein’s fascination with the void. Klein established “ritual rules” to follow during the transaction. Each buyer could either pay the amount of gold agreed 
	-
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	3 - Cras, 2-23.
	3 - Cras, 2-23.
	3 - Cras, 2-23.
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	action itself that is the important part of the work, but instead it is the idea that challenges the traditional monetary commodification of art as a material possession that is important. Understanding the process and intent of this performance allows for an argument as art.
	 
	 To understand if ”Zone de Sensibilité Picturale Immatérielle” should be considered art, the essential attributes of the “Mona Lisa” and “Für Elise” as paradigmatic examples of art will be discussed. Both of these works, despite being different types of art forms--painting and music--are widely accepted works of art. Of course, what should be considered essential properties of anything is up for interpretation. In their article The Essential Nature of Art, Bond outlines several conditions for what should be
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	 The “Mona Lisa” provides an excellent example of a work that is both generally considered to be a work of art and follows the essential 
	-

	attributes of art. Painted in 1506 and currently worth around $800 million, the “Mona Lisa” is highly regarded for being very realistic and carefully executed. It uses subtle graduations of light and shadow and shows a “skillful handling” of the artistic technique sfumato. Many art critics suggest that the formal elements of the work show da Vinci’s complete understanding of the subject and argue that to complete the work would have required “inexhaustible patience.” It is clear from this that the piece is 
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	 Another well recognized example of art is the classical song “Bagatelle No. 25” more commonly known as “Für Elise” by Ludwig van Beethoven. This piece is particularly relevant to this discussion as it is both considered to be art and is immaterial. “Für Elise” has a very famous opening phrase which helped it to become recognized as an exceptional form of art around the world and across generations, and it is aesthetically appreciated by a large portion of the population. Many critics argue that it is the s
	-

	climax” and eventually leads to a simple resolution that “gives the piece charm.” Another quality that defines “Für Elise” as art is the fact that it evokes a response from the listener, establishing that there is some sort of connection between the work itself and the listener. This is seen in the fact that the piece is so widely known and is considered by many to be a favorite piece. “Für Elise” as an immaterial piece of art fulfills all three outlined attributes of art.
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	 Having established that the three conditions essential to works of art can and are found in widely accepted examples of art, it is now possible to examine these attributes in relation to “Zone de Sensibilité Picturale Immatérielle” in order to determine whether it also should be considered art. First, “Zone de Sensibilité Picturale Immatérielle” has a clear intention which is reflected in the formal elements of the piece and is manifested in the process of creating the work. Though the formal elements of t
	-
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	-
	-
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	 Second, “Zone de Sensibilité Picturale Immatérielle” clearly establishes a connection to the audience. Not only does the piece necessitate the engagement of an audience, but it directly challenges the concept of the audience’s participation in that the work itself is a critique of the transactional commodification of art. In other words, when a person purchases a piece of the void in this context they are validating its existence as an artwork and are reinforcing that immaterial artworks have value. This p
	-
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	purchase it may in fact be the very point the artist is trying to make. After understanding the centrality of the audience to both the formal elements of the piece as well as the idea behind the piece itt becomes clear that “Zone de Sensibilité Picturale Immatérielle” invokes a strong connection to its audience.
	-

	 
	 Finally, there is an agreement that the piece is aesthetically enjoyable. As discussed, this work is described as one of the earliest and more challenging examples of early conceptual art movement. In just three years, eight zones of the void were sold for significant quantities of gold and three elaborate rituals were performed. This buying of the work is evidence of the fact that at least some found it to be aesthetically pleasing. Klein’s work received much media attention and was seen as somewhat scand
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	Overall, the fact that “Zone de Sensibilité Picturale Immatérielle” is immaterial does not discount it as a work of art. When compared to other essential attributes of other paradigmatic examples of art, it fulfills these same attributes. Furthermore, music, such as “Für Elise,” is considered to be art and is immaterial. This analysis does not extend to all immaterial works in general, but instead applies only to this specific piece. Similar work can be done, though, to determine the artistic value of other
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	A Response to Alfred Mackay’s
	A Response to Alfred Mackay’s

	critique of Donnellan
	critique of Donnellan

	- Conor Thomas -
	- Conor Thomas -

	Why must we be explicit about what we intend to refer to?... 
	Definitions of linguistic phenomena should be a result of linguistic norms
	rather than a precondition that our norms must adhere to.

	When we talk, we expect the words we use to pick out and refer to objects in the world. If I am at a party and I say “The man over there with the wine glass,” then I expect that my words will have the effect of picking out the man across the room who does, in fact, have a wine glass. But what if I have described him incorrectly? What if he is holding a glass of grape juice and not wine? Can I expect that my words, despite being incorrect descriptions, still refer to him? Two philosophers that disagree on th
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	 In this essay, I argue that Mackay’s interpretation of Donnellan’s referential use is inaccurate. Donnellan’s theory does not treat objectively referring expressions as arbitrary. Rather, Donnellan makes the claim that these descriptions can be flexible depending on the context of use. I will also argue that Donnellan’s view is more representative of the way ordinary reference is intuitively thought to happen; it allows for the context of the situation to play a large role in what words we use to refer to.
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	 Donnellan is concerned with how we are to understand definite descriptions in language. Using Bertrand Russell and P.F. Strawson’s theories as a backdrop, he notes that definite descriptions are referring to an object that they are said to describe. But, as mentioned above, there seem to be cases in which what has been referred to does not match the description that has been given by the speaker. Yet, the object has been referred to nonetheless. So, Donnellan makes a distinction between two different ways 
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	 The second type, referential use, is ignored by Strawson and Russell, and yet is a regularly occurring phenomenon in language. The referential use occurs when someone uses a definite description that does not represent the object they are trying to point out. Rather it allows the audience to make a judgment about the thing being referred to. The reference is successful, despite the description being inaccurate. For simplicity, I will use one of Donnellan’s examples (Mackay uses this same example to refute 
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	 It is the referential use that Mackay takes issue with. To him, there is no actual reference happening in Donnellan’s king example (or any of his referential examples). But to Mackay, just making what you are talking about known to your audience is not reference. This would make reference too dependent on the audience, and not dependent enough on the speaker and their words. So, Mackay argues that reference must involve a description of some kind. In his words, reference is “making knowable what we are tal
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	 The reason why Mackay thinks this is a problem is because it makes the words we use arbitrary. He illustrates this with a passage from Lewis Carroll’s Through the Looking Glass. In the passage, Humpty Dumpty uses the word “glory” to mean “a nice knockdown argument.” When Alice points out that the word “glory” does not mean that, Humpty Dumpty says, “it means just what I choose it to mean -- neither more nor less.” Mackay says this is what Donnellan’s view brings us to, and this makes natural language unwor
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	 In what follows, I will focus on two errors that Mackay makes in his argument. First, I will show that he has misinterpreted Donnellan’s view. The referential use does not make all descriptors arbitrary; rather, it shows that successfully referring is a function of more than just our spoken language. This is more consistent with our intuitive notions of reference. Second, I will show that Mackay’s attempt to constrict the definition of reference creates a problem of its own, and may even be an unnecessary 
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	 First, in his essay, Mackay quietly transitions from the view that referential use “downgrade[s] the importance” of o.r.e.s, to the view that referential use makes o.r.e.s “irrelevant.” This is a significant step and not one that goes unnoticed. It is the conclusion he is brought to by comparing Donnellan’s view to Humpty Dumpty changing the definition of glory and someone calling a book a rock. In these examples there is a clear miscommunication happening. We are not surprised when Alice had to question w
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	 Despite this, Mackay may be right that Donnellan has downgraded the importance of o.r.e.s. But Donnellan’s model is more representative of the way we use ordinary language. Words are not spoken in a vacuum. The context of a given situation plays a major role in how reference occurs. In the above example, not only was the o.r.e. incorrect, but there was no possible contextual way for Alice to infer what Humpty Dumpty meant. The referential use shows that the minimum requirement for linguistic reference can 
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	 For example, we sometimes choose to refer to things very generally -- so generally, in fact, that the definite description we use does not represent the object whatsoever. Suppose we have a scenario where there are three items on a table in another room: a book, a rock, and a lighter. I might refer generally, and say, “Bring me that thing on the table in there.” Without context, it would be hard to know what is being referred to. But say I had just picked up what you know are my reading glasses, or say thi
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	 However, Mackay is right that the words we use matter, and that the referential use may, in some scenarios, make it harder for my audience to know what I am referring to. If I attempt to refer to a man in white Nike shoes, but he is wearing white Adidas shoes, it is more difficult to know what’s been referenced. Here I am making a distinction. In some cases (like the “thing” case), we can successfully refer with our use of vague terminology because of sufficient contextual clues. In other cases (like this 
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	 Second, Mackay’s definition of reference as an accurate description encounters philosophical problems of its own. No attempt is made in his argument to justify the definition. Mackay simply offers it in an attempt to save us from the chaos of devaluing the referring power that words themselves have. But giving his new definition without justification leaves him vulnerable to clear objections. For example, there are situations in which I might perfectly describe an object, but context is still needed in ord
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	 This prompts a more fundamental question about Mackay’s view that we need to describe an object in order to really refer to it: Why? If language that is general, or even somewhat inaccurate, gets your point across to your audience, then why must we be explicit about what we intend to refer to? In most of the cases I have outlined, the effect of referring is the same whether or not we provide an exact description. I can describe a book as a “thing” and rely on context clues to do most of the work of referri
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	 In conclusion, Donnellan’s referential use gives insight into an intuitive ability that words have to refer to things they do not describe. Mackay misrepresents Donnellan’s position, and neglects the role that context plays in helping our language refer. We do not have to be as explicit as Mackay would like us to be in order to refer. Also, he offers a definition of reference that pulls us farther from an accurate view of linguistic reference. This definition is not justified and begs questions about its o
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	...the Socratic method must be replaced by a more intellectually honest and cooperative 
	dialogical pedagogy which allows participants to comfortably change positions without the fear of appearing less intelligent.

	When leading a classroom discussion, Philosophy for Children (P4C) practitioners seek to maintain the correct pedagogy. A notable approach is Lipman’s community of inquiry, which encourages productive, dialogical, and peaceful communication. Unfortunately, the community of inquiry pedagogy is scarcely utilized outside of P4C contexts. Instead, it is overshadowed by the famous Socratic method. In this paper, I will explore which qualities ought to be promoted not only within P4C discussions, but within acade
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	 Recently, I had the wonderful opportunity of leading several remote P4C sessions along with my coinstructors. The sessions were arranged through the help of the Biochemistry Literacy for Kids organization and Dr. Amy Reed-Sandoval at the University of Nevada, Las Vegas. I was consistently amazed by the intellectual capabilities of those who attended. Not only did they easily grasp the abstract concepts found within philosophy, but they also reached conclusions similar to some influential thinkers. For exam
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	students suggested that the acquisition of language is an innate skill, mirroring the contemporary works of Noam Chomsky.
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	 Throughout this paper, I will be inserting examples much like the one above in order to illustrate my argument. The examples will provide insight into the atmosphere of the P4C sessions and give realistic accounts of the strengths and weaknesses of the methods being discussed.
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	Discussions

	In order for a discussion to be truly philosophical and productive, it must have a handful of specific qualities. Most obviously, the discussion must be of a topic pertaining to philosophy; however, this is not enough. “Discussions” in which all participants merely share their views can be easily mistaken as “doing philosophy.” This is not the case. While the discussion may have a philosophical topic, such as the nature of knowledge, the discussion itself fails to be philosophical until the participants foc
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	To paraphrase Lipman, the goal of the discus
	sion is to walk, with each contribution acting
	as a footstep.
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	analogy with walking, where you move forward 
	by constantly throwing yourself off balance. When 



	 Our students began to expect the weekly discussions to have momentum and quickly became bored if everyone was simply sharing opinions. However, if it was to be declared that these discussions must be heading somewhere, a destination was established. As stated above, the goal should be more substantive than merely sharing views. Instead, to mirror philosophy as a whole, the ideal discussion operates in order to bring the participants closer to the truth. Therefore, the qualities that maximize the truth-find
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	 In order for this to occur, views must be separated from individuals. This is not to say that we should not acknowledge that a person can hold a particular view; however, it is to say that, upon eliminating a subpar view, the person who held said view remains and continues to adapt to the mobile nature of the conversation. Thus, the ideal discussion involves an atmosphere in which participants are able to admit when their current view does not hold, as the discussion would be sacrificing truth-finding pote
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	 During one of the first sessions of our P4C course, our students were asked to agree upon a list of adjustable conversational rules for future discussions. They decided the following:
	-

	1. Speak your mind.
	2. Respect other’s opinions.
	3. Tell others when you think their idea is better.
	4. Tell others when you think that they are wrong.
	5. Let others finish before you talk. 
	6. Be kind when you say something about someone’s idea.
	These rules show that our students were concerned with not only respecting each other, but also truth-finding. Rules one, three, and four were created to promote honesty during conversations. As truth-finding is increased through the addition of unique ideas, it is encouraged that individuals do not feel forced to conform to the majority’s thoughts within a discussion and honestly share their ideas instead. Rules two, five, and six also promoted truth-finding as well. As will be later argued, promoting coop
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	 To summarize, philosophical discussions need to: be centered around a topic pertaining to philosophy, focus on meta-talk, always be in motion, be concerned with truth-finding, and eliminate any practices that hinder truth-finding potential. While this list is not meant to be exhaustive, it offers guidance towards a beneficial framework for discussion.
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	Finding a Mode 
	of Communication

	Now that the fundamental qualities for the ideal discussion have been illustrated, the mode of communication best suited to bring about these qualities must be identified. By “mode of communication,” I am referring to the various instances within the broad category of “communication.” For example, conversations, talks, chats, monologues, dialogues, and debates are all modes of communication. Since the ideal philosophical discussion is concerned with truth-finding, the appropriate mode of communication must 
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	each argument evokes a counterargument that 
	pushes itself beyond the other and pushes the oth
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	 Dialogues can be thought of best as brainstorming sessions that are concerned with sharing and learning from diverse views. In contrast to conversations, which are cooperative, dialogues are collaborative—there is a shared goal of answering a pre-established issue. As an illustration, I began many of my sessions by showing my students a short film before asking them to share any questions they might have had while viewing it. After this, I would ask a random student to pick one of the offered questions as 
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	 Hopefully, it is clear that dialogues share many qualities with the ideal philosophical discussion. Debates, on the other hand, fail to do so. They are the inverse of dialogues in many ways. Firstly, the goals are not equivalent. Where dialogues are concerned with finding an answer to a preestablished question, the goal of debates is to win. Specifically, the goal is to win by defeating your opponent. Thus, truth-finding is next to no importance within a debate. Even with no preestablished goal of finding 
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	 These qualities stem from the previously mentioned concept of having an opponent—something foreign to proper dialogues. Debates have the back-and-forth movement of conversations, but never have actual momentum, as a counter from an opponent must be followed by a defense ad infinitum. As there is no movement, debates consist of foot-stomping without taking any steps. In order to create movement, unsatisfactory views must be abandoned much like how the old position of a step must be abandoned for a new, prog
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	 In his 1947 book, Martin Buber argued that, within debates, individuals are not “regarded in any way present as persons.” While I would agree that debates are dehumanizing to some extent, this view is not correct. Debaters must view their opponents as persons in order to defeat them. A stroll through a platform such as YouTube will reveal a plethora of debate clips in which one individual “destroys” or “owns” their opponent. From my experience, it is usually not the case that a convincing argument is gener
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	 When writing this paper and engaging in philosophical thinking in general, I am usually the creator and the critic of my own views. I may develop a theory only to construct a counterexample to my theory shortly after. In this sense, philosophizing on my own is akin to hosting a dialogue with myself. There is momentum, the goal of truth-finding, and the abandonment of views that fail to hold. However, and most importantly, I do not feel a sense of defeat. In fact, it is quite the opposite—I feel a sense of 
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	 Ideally, this is the relationship participants within a dialogue should have. As the preestablished goal is concerned with truth-finding, abandonment of a lackluster view ought not to result in a feeling of defeat, but rather a shared feeling of accomplishment. During my sessions, it never appeared as though anyone felt defeated after realizing a potential issue with their theory. Instead, my students seemed to become engrossed in the pursuit of finding a solution to our preestablished question. This cause
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	Hopefully, it is clear that dialogues are a much more effective mode of communication than debates when concerned with the qualities of the ideal philosophical discussion. However, there are multiple ways in which to engage in a dialogue. Notably, the Socratic method and the community of inquiry approaches have been largely influential. While both share many qualities, there are important differences to highlight. When referring to the qualities of the ideal philosophical discussion, these differences deter
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	 The Socratic method involves analyzing the propositions given by the dialogical partner through the use of calibrated questions in order to develop a clearer understanding of a preestablished concept. Already, the Socratic method has many positive qualities. Firstly, Socratic dialogues usually refer to a topic pertaining to philosophy. Secondly, meta-talk is nearly always the focus. As the Socratic method revolves around analyzing concepts within one’s proposition, there is a focus on how a conclusion was 
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	 Unfortunately, the Socratic method has a few subtle, yet important qualities that limit its truth-finding potential. These qualities seem to stem from the lack of two, previously discussed concepts: dialogues ought to be non-combative and promote equality. The Socratic method fails to obtain these concepts by implementing qualities that are found within debates and monologues.
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	 Martin Buber describes monologues as:
	disguised as dialogue, in which two or 
	more men, meeting in space, speak each with himself in strangely tortuous and 
	circuitous ways and yet imagine they have escaped the torment of being thrown back on their own resources.
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	Monologues act as if they are dialogical and promote equality, when they are in fact self-serving. Dialogues are always mutual—all participants are students. Monologues involve the opposite. The Socratic method is a form of monologue disguised as dialogue. The participants are not equal, rather there is a subject and an interrogator. By asking questions and claiming they “know nothing,” interrogators are able to hide as lecturers in inquirer’s clothing. The calibrated questions of the Socratic method are of
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	 These counterexamples are easily used to guide the subject towards the desired conclusion. This raises a huge issue for P4C instructors when put into practice. As P4C instructors wish to promote equality and distance themselves from hierarchical models of education, it is in their best interest to avoid guiding their students towards a desired answer through the use of calibrated questions. Unfortunately, this is not limited to the Socratic method and can be found within communities of inquiry as well. For
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	 The Socratic method also hosts the combative qualities of debate. Unlike communities of inquiry, the Socratic method often produces feelings of defeat within the subject being questioned. This is due in part to the hierarchical structure of the method. One participant is in the “hot seat,” while the other is the interrogator. It must be mentioned that the interrogator is nearly always viewed as the victor. Euthyphro is never praised for his contributions. It is the intelligent Socrates who takes the credit
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	in Socratic dialogues further reflect the tradition
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	al, hierarchical pedagogy, for, in order to generate 
	an effective, calibrated question, the interrogator 
	must usually be well-versed within the given topic.
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	Conclusion
	Conclusion

	 When existing in the shadows of intellectual giants such as Kant and Hume, professional philosophers can often divert their attention from the truth and become more concerned with “fitting into” philosophy’s immensely intellectual atmosphere. Philosophers are often regarded as individuals who ought to always have something innovative and wise to share. These expectations seem to have spawned an academic culture in which individuals are constantly attempting to demonstrate how intelligent they are. Instead 
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	14
	14

	13 - Ibid., 65.
	13 - Ibid., 65.
	13 - Ibid., 65.



	- Rylan Garwood -
	- Rylan Garwood -

	14 - I would like to extend many thanks to Dr. Amy 
	14 - I would like to extend many thanks to Dr. Amy 
	Reed-Sandoval for her wonderful instruction and 
	support. She is a source of inspiration not only in 
	her excellent writing and teaching, but in her con
	-
	duct as well.


	24
	24
	24


	        25
	        25
	        25


	26
	26
	26


	        27
	        27
	        27


	28
	28
	28


	Freire en la Frontera:
	Freire en la Frontera:
	Freire en la Frontera:

	Philosophy Lessons from El Paso
	Philosophy Lessons from El Paso

	- Iram Gonzalez -
	- Iram Gonzalez -

	The path forward demands a new pedagogy from teachers, one in which they stand on equal footing with their students... Reconnecting with the repressed culture serves as 
	the first step toward recognizing oneself as fully human.

	The Mexico-US border represents one of the most dynamic culture clashes globally, which presents unique challenges to schools in the region. Standing just a few meters away from el Río Bravo, Bowie High School serves students who live on both sides of the border. Here, Abraham Monteros teaches a Mexican-American studies course incorporating Chicanx culture and history in his classroom. Several of his lectures involve subversive and hidden histories of Mexican American culture, narratives that often counter 
	The Mexico-US border represents one of the most dynamic culture clashes globally, which presents unique challenges to schools in the region. Standing just a few meters away from el Río Bravo, Bowie High School serves students who live on both sides of the border. Here, Abraham Monteros teaches a Mexican-American studies course incorporating Chicanx culture and history in his classroom. Several of his lectures involve subversive and hidden histories of Mexican American culture, narratives that often counter 
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	 One should note the context of my essay, as Abraham’s class provides a unique setting for the application of philosophy for children. As mentioned above, Mr. Monteros teaches a Mexican American studies course at Bowie High School, one of the oldest operating schools in El Paso. The student body is comprised of teenagers from both sides of the US-Mexico border, so the students are intimately aware of the topic of immigration. The ages of the students range from 16-18 years old, and some work to support them
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	 Furthermore, to understand the argument at hand, one should first be familiar with Freire’s main argument in Pedagogy of the Oppressed. Although complex, Freire’s thesis revolves around a rather straightforward goal. He summarizes his overall aim concisely, “a pedagogy which must be forged with, not for, the oppressed (whether individuals or peoples) in the incessant struggle to regain their humanity.” He avoids a detached and paternalistic framework for education, an attitude already impacting underprivil
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	These intimate details of one’s life hold weight outside their day-to-day living, as American systems of law and justice maintain a frayed relationship with the identity of marginalized people.
	-
	-

	 In our first philosophy for children lesson, I related the topic of justice to the Porvenir Massacre. The tragic incident involved white Texas Rangers, the U.S. military, and local ranchers invading Mexican and Mexican American in Porvenir, Texas. Fifteen men and boys died at the hands of these white men, who were blindly retaliating for raids from Mexico during the Mexican Revolution. The lesson plan included a basic introduction to philosophy and an exploration of the concept of justice. Our aim was to c
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	 The student discussion on justice became filtered through a Chicanx view, bringing the conversation closer to both their hometown and Freire’s philosophy. Freire remarks on the supposed divide between objectivity and subjectivity, “one cannot conceive of objectivity without subjectivity. Neither can exist without the other, nor can they be dichotomized.” The field of history typically presents itself as an objective study, as the research of historians depends on historical facts and records. However, Frei
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	 Freire stresses the necessity for the oppressed to engage with their struggles toward liberation, and Monteros’ class provides opportunities for students to find role models for positive resistance. Freire writes, “The oppressed must be their own example in the struggle for their redemption.” He argues the pedagogy, and overall struggle, of the oppressed must be driven by the same members of the community affected by systemic coercion. The people of any movement need relatable role models to guide and prov
	-
	-
	-
	7
	7

	7 - Ibid., 54.
	7 - Ibid., 54.
	7 - Ibid., 54.



	 In Mr. Monteros’ class, students covered the 1917 Bath riots and other racial unrest at the time. As one journalist described the injustice, “For decades, U.S. health authorities used noxious, often toxic chemicals to delouse Mexicans seeking to cross the border into the United States.” Mexicans travelling the border at the time needed to undergo “disinfection” before accessing the American side. The travelers underwent kerosene baths and DDT sprays in an area that once belonged to Mexico and various indig
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	 In this reprehensible narrative, the students found a Chicana role model struggling for liberation, leading to an investigation of the idea of fairness. Carmelita Torres initiated the 1917 Bath riots, gaining her the title of “Latina Rosa Parks.” The students witnessed the power of their culture, as the incident began with “a Mexican maid who crossed every day. . . to clean American homes.” I utilized Torres and the riots in our second lesson plan regarding fairness, originally from philosopher David Shapi
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	 The lessons in Mr. Monteros’ class also started to take a personal note, as the class shifted toward the topic of stereotypes. Abraham displayed a video depicting how American media portrays Mexican Americans, as well as a few instances of overt racism. Students were asked to report the stereotypes that stood out to them, and the majority of the high schoolers concentrated on the comments regarding language barriers and accusations of being dirty. Furthermore, Abraham asked his students to write down stere
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	 The discussion of stereotypes reflects another aspect of Freire’s humanistic thesis, the myths of the oppressed. Freire writes, “the oppressed unveil the world of oppression and through the praxis commit themselves to its transformation.” Freire argues the oppressed must overcome false narratives imposed by the ruling class through a humanist and liberatory approach. Stereotypes and other related labels harm any progress made by the oppressed, as these false ideas place limits on the capabilities of indivi
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	 the oppressed. Addressing issues of prejudice allow one to prevail over the divisive framework of the oppressive class, which are sometimes readily adopted by marginalized communities. We must begin to ask in what ways can this community on the border readily adopt Freire’s schema. Specifically, how can this specific subculture create noticeable reform and combat oppression in their own context?
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	 Abraham’s method of teaching mirrors the pedagogical strategy that Freire advocates. The Brazilian philosopher expounds in Pedagogy:
	Teachers and students (leadership and people), co-intent on reality, are both Subjects, not only in the task of unveiling that reality, and thereby coming to know it critically, but in the task of re-creating that knowledge. As they attain this knowledge of reality through common reflection and action, they discover themselves as its permanent re-creators.
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	He advocates for an equal, open space for learning, wherein no one holds dominion over another person. Everyone holds the potential to learn and recreate knowledge, which serves to humanize a dehumanized population. The methods Abraham and I used thus offer the students ample opportunities to express themselves with like-minded peers. The cloud-based software Padlet gives students in the class a chance to express their emotions. We allow students to make comments through whatever means they are comfortable 
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	 A few issues arise when applying Freire’s critical pedagogy to a social studies class in an American high school during a pandemic. Freire remarks, “I don’t want to be imported or exported. It is impossible to export pedagogical practices without reinventing them.” He wrote Pedagogy with a Brazilian audience in the mid-twentieth century, so his concept does not translate perfectly to the current American context during a pandemic. Online education has been difficult for all of the students due to a variety
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	 American culture remains less responsive toward a radical view like Freire’s pedagogy. Due to the pressures of modern American schooling, students may not be interested in changing the education system. As one study observes, “Feeling unable to overcome academic difficulties or manage demanding school events can easily lead adolescents to develop burnout.” High schoolers already undergo strict demands from all aspects of their lives, and the pandemic has only heightened everyone’s stress levels. Freire, fo
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	 There is still, however, a way to bridge the gap between Freire’s philosophy and contemporary education in the United States. Farina et al assert, “These findings point up the key importance of fostering positive relationships at high school, especially between students and 
	-
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	teachers.” The path forward demands a new pedagogy from teachers, one in which they stand on equal footing with their students. This tactic becomes crucial in schools like Bowie, as the majority of these students come from oft-forgotten communities. As such, classes revolving around Chicanx culture affirm the human desire for recognition, as Freire put it, “the yearning of the oppressed for freedom and justice, and by their struggle to recover their lost humanity.” Reconnecting with the repressed culture se
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	 Freire’s pedagogical framework works well in conjunction with courses dedicated to the lived experiences of a subculture, such as Mr. Monteros’ class. Specifically, Abraham’s syllabus expands on the notion of humanization, and the P4C activities refine the direction of liberatory practices. Monteros and I created lesson plans with the aim of working with the students, not with a particular result in mind. The class is structured around the culture of the predominantly Mexican American demographic of El Pas
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	...to try and place our work into the context of the Anthropocene is to conceal the world... 
	our action cannot integrate a worldly (i.e. Anthropocentric) view, as to do so would 
	be to lose sight of the project.

	Hannah Arendt’s argument in Labor, Work, and Action outlines three facets of our life that impact the way we encounter and engage with the world. These divisions have recently been used to help understand the nature of climate change, and our social and political relationship to it. In this paper, I will argue that much like the majority of work done on this topic would suggest, Arendt’s work is helpful for discussing the politics of the environment; Arendt’s work is deepened, however, by incorporating Heid
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	 Arendt’s main argument is applicable to environmental concerns. In the text, Arendt develops a distinction between the active life on the one hand, and the contemplative life on the other. She explains how philosophy has historically focused on the contemplative life, but she goes on to claim that this focus is misguided. More specifically, this focus on the contemplative life fails to capture the true nature of our being in the world. Our being is more accurately described by three types of engagement: la
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	 Action draws heavily from Heidegger’s conception of mit-sein, the “with-being” or being with others. Our engagement with others is a key part of the phenomenological world for both Heidegger and Arendt. However, Arendt goes a step further than Heidegger and claims that our engagement with others in the social world is the ultimate mode of being. It allows us to engage in projects that are uncertain while also giving us and the world meaning. Arendt explains that “wherever men live together, there exists a 
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	 A fair amount of work has been done on the applicability of Arendt’s framework to climate questions. More specifically, Arendt’s framework is helpful in answering the question of how we should act to solve the destruction of the Anthropocene. Many have pointed out that Arendt’s framework is able to sidestep a multitude of problems that arise in discussions surrounding climate, because her vision of the world is not purely physical. This allows her to step outside a reductionist framework and dev-
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	elop a more phenomenological understanding of our relationship to nature. David Ott, a lecturer of philosophy at Loyola University, explains that “Our goal is to balance human worldly existence with a healthy nature; and it must be recognized that these two goals are somewhat at odds with each-other.” In other words, Arendt shows us that our relationship to nature is not one of kinship or existence-within, but of extraction. Accepting this truth, or a version of it, allows us to step outside of reductionist
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	 Furthermore, Arendt’s framework helps us understand, again, the difficulty of considering these questions when the world is considered phenomenologically rather than in reductionist, physical terms. It is important to note that Arendt’s framework does not emerge unscathed from these applications. Different points mutate depending on the nature of the discussion. However, work constitutes a type of violence against the natural world, according to Arendt, and labor provides an important gateway to understand
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	 Even though Arendt’s work can be applied to environmental questions as-is, incorporating Heidegger’s world earth distinction helps deepen the relationship between Arendt and the Anthropocene while also explaining how labor, work and action are interlinked. Such an application is useful whether Arendt intended it or not, and is itself implicit in Arendt’s work. Heidegger introduces his own world/earth distinction in On the Origin of the Work of Art in which he argues that art occupies a space that contains 
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	Heidegger concludes that art’s work is to disclose truth. This disclosure requires an opening via world, and an enclosing via earth.
	-

	 This distinction is not only helpful for understanding art, but also for understanding Arendt’s work at large. This is present both in her work explicitly, and in the secondary literature regarding Arendt’s relationship to the environment. In Labor, Work, and Action, Arendt briefly explores the nature of art. She explains that “the inherent purpose of a work of art… is to attain permanence… nowhere else does the sheer durability of the man-made world appear in such clarity.” She goes on to explain that wor
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	 The secondary literature also maintains Heidegger’s world/earth distinction, whether knowingly or not. Greear’s work, for example, makes the explicit claim that Arendt is leaning on this sort of description and describes Arendt’s earth as a “meaningless, unstable compost heap”. While less explicit, the same distinction also exists in the other two works. Ott, for example, claims that Arendt sees a distinction between the human and natural world which leads to the clarity of evaluation outlined above. Hyvön
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	 This distinction is already implicit in both Arendt’s work and the literature surrounding it, but making it explicit allows us to see the relationship between labor, work, and action more clearly. The vita activa, i.e. work and action, are similar to the work of art insofar as they contain both earthly and worldly aspects. Work is required to build a world of objects we can project ourselves into. This worldly aspect of work is best encompassed by Heidegger’s idea of readiness-to-hand. A chair receives its
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	 Labor is a trickier concept to integrate into this framework. Our labor acts on nature in a cyclical manner, allowing us to continue living. Much of the work done on Arendt’s relationship to the Anthropocene focuses on labor in different ways. Several scholars, for example, claim that labor becomes action insofar as our labor has started to impact the world we are able to project ourselves into (Hyvönen, e.g.). The world/earth distinction, however, makes labor’s relationship to action clearer. Even though 
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	 There are a few potential objections to this reading of Arendt, the most pressing of which is the claim that applying Heidegger’s distinction here is unwarranted. Though we touched on the justification for using this distinction above, it requires a more clear analysis. Not only does Arendt introduce this distinction via her brief discussion on art, she also introduces it in her discussion on work. Above we saw that work can be viewed in its relationship to nature, but this obfuscates the role work plays i
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	 While such a reading of Arendt seems justified, it is not clear how it impacts the interpretations of the relationship between her view and the Anthropocene. Reading Arendt’s work this way is more helpful for situating the discussion around the Anthropocene, but makes implementation much more difficult. Greear, Hyvönen, and Ott all agree that Arendt provides a framework that allows us to criticize 
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	the problem more appropriately. Starting with labor and work, for example, allows us to understand the nature of our engagement with the world. Where these pieces miss the point, however, and where Heidegger becomes useful is in our understanding of fully approaching and viewing the problem. A consequence of Arendt’s work is that we cannot grasp the Anthropocene in its entirety without losing the world. To reduce objects of work to earthliness, for example, is to ignore the role they actually play in our wo
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	 To conclude, Arendt’s work in Labor, Work, and Action is invaluable. She provides an interesting way of looking at the world/Anthropocene that can be deepened by applying Heidegger’s world/earth distinction. Work, in short, contains earthly and worldly aspects but to try and place our work into the context of the Anthropocene is to conceal the world. Action, which takes place in a world of both people and things, also addresses these earthly and worldly parts. The world is built on these objects, which con
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	While it would be wrong to hold them morally responsible to the same degree as 
	full moral agents, the evidence has shown that non-human animals are and should be 
	considered moral agents in some relative sense.

	Morality has been contested by philosophers since the early Greeks and continues to be an ever-present debate in contemporary society. Likewise, the question as to who is deserving of moral attributes has been debated for just as long. Topics of morality are multifaceted, often controversial, and focus heavily on whether an action—or behavior—is right or wrong. It is difficult to pinpoint wherein exactly morality lies, how it is exercised, and who is deserving of being considered a moral agent. Inquiries su
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	 Moral psychologists Jonathan Haidt and John Doris reject the notion that humans facilitate moral behavior solely through reason. Rather, they argue that moral judgments are made first according to intuitions and that reason is then used to reaffirm the moral position. If this is the case, then humans would not be the only beings capable of moral behavior. Studies conducted by Brosnan and De Waal, and investigations by Beckoff and Pierce appear to affirm this notion and argue that non-human animals similarl
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	 This paper will be broken into four sections that assert an alternative approach to how moral judgments are made. Moreover, it will display how non-human animals could be considered moral agents in a relative sense. The first section will work to upset the commonly held belief that humans are the only beings capable of experiencing moral behavior, insofar as this behavior is predicated upon reason and self-reflection. Once this belief has been disrupted, the second section will offer an alternate approach 
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	Humans as 
	Humans as 
	Moral Agents

	It has long since been the rhetoric that humans are the only beings capable of engaging in moral behavior. This assertion is based primarily on the notion that what separates humans from non-human animals is their ability to critically self-reflect and thereby posit rational belief changes. Furthermore, this ability is often what constitutes human’s rationalization that they are superior to non-human animals. The theory that backs this notion is referred to as reflectivism and can be understood as the abili
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	 The empirical evidence provided by Henry Roediger’s study of implicit memory suggests that humans engage in actions where conscious remembering is unlikely to play much of a role. It has been observed that when a person is placed in situations where little conscious effort is required the person will perform better in these situations than situations requiring a more conscious effort. It is not until a person begins to self-reflect on how a complicated situation should be approached that performance deteri
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	Social Intuition 
	Social Intuition 
	and Morality

	Jonathan Haidt’s social intuitionism model of moral judgments argues that humans do not facilitate moral judgments and behaviors through reflection, but rather through rapid intuitive processes followed by post hoc reasoning. The ability to self-reflect on a moral judgment, while possible, is not a sufficient faculty to be used when adjusting moral attitudes. A more appropriate approach says that other people, such as friends and family, are more likely to trigger new intuitions, thus influencing a shift in
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	Non-Human Animals 
	and Morality

	Non-human animals operate on a similar system. They have a central level of “gut-level” intuitions. These intuitions are primarily used to evaluate whether something should be approached or avoided. The previous section demonstrated that human minds are constantly reacting intuitively to everything in terms of potential threat or benefit to the self. A non-human animal’s brain will make these same evaluations thousands of times a day to optimize benefits to the self in a way void of conscious reasoning. Non
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	 In Wild Justice, Beckoff and Pierce seek to provide evidence that suggests morality is not a mere human phenomenon. Their approach is to define morality as a suite of other-regarding behaviors falling into the three rough clusters of cooperation, empathy, and justice. If the basis for moral behavior is predicated on these behavioral clusters, it would mean that the behavior of social non-human animals falls within these boundaries. In their study, Beckoff and Pierce observe social play in wolves, coyotes, 
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	 In a more controlled study, Brosnan and De Waal tested five female capuchin monkeys in an attempt to show that non-human animals have a general preference for fairness and an overall resistance to inequalities. Capuchin monkeys are highly sociable and cooperative primates where, like most other non-human primates, food sharing is a common occurrence. The tests consisted of training two monkeys to exchange a pebble for a reward. Once the monkeys had successfully accomplished the task, the same reward (a cuc
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	 These same behaviors can be found in children when deciding who they wish to allow in their social groups and by extension who they choose to play with. Children, much like non-human animals, intuitively look to moral behaviors within others that share the same intuitive beliefs. In an attempt to unlock the origins of morality, experimenters presented a cohort of children with scenes of a puppet attempting to open a box. As the puppet worked to open the box, it was either assisted by another puppet who sou
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	Sociable non-human animals, much like human children and adults, engage in moral behaviors like cooperation, fairness, and justice by utilizing similar intuitions. If this is true, as the evidence suggests, it would follow that non-human animals do engage in moral behavior through intuitions; much like a child recognizing fairness and cooperation. As such, it is clear that animals are moral agents. 
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	A Message Not 
	A Message Not 
	Well Received

	The declaration that non-human animals engage in moral behaviors and should thus be considered moral agents is a position that is generally not well received. Despite its reception, the evidence suggests that non-human animals do engage in basic moral behavior through “gut-level” intuitions, much like that of a human child. Must moral theories reflect a conception of morality based on these intuitions. Hume held that sentiment—or rather intuition—is the driving force for the moral life of a person. Bentham 
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	Moral Agents as 
	Moral Agents as 
	Moral Patients

	Although the empirical evidence presented in this paper suggests that non-human animals are moral patients, there are some who would insist further that allowing non-human animals into the realms of moral agency is not possible. This assertion is predicated on the argument that if non-human animals are moral agents, then humans would have to hold non-human animals morally responsible for their actions. Following this assumption to its logical end would require that humans remove children and the mentally ha
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	 The evidence in this paper has shown that humans do not operate on the faculty of reason when making moral judgments; rather, moral judgments are made through rapid intuitive judgements where post-hoc reasoning is used to justify the initial judgement or behavior. Similarly, non-human animals operate on a series of ‘gut-level’ intuitions, thus allowing them to engage in moral behaviors much like those exhibited in human children. Because human children are not considered full moral agents, it would be erro
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	suffering who possess a level of cognitive abilities. According to the moral theories described here, all moral agents are also moral patients. In short, it is consistent with all moral theories that non-human animals are also moral patients.
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	Colby Gardner 
	Colby was born in Fontana, California. He graduated summa cum laude from Brigham Young University 
	Colby was born in Fontana, California. He graduated summa cum laude from Brigham Young University 
	in Philosophy in December of 2018. He is currently a second-year law student at Washington University 
	in St.Louis. He plans on having a career in corporate law while dabbling in philosophy on the side. In his 
	free time, Colby enjoys hiking and exploring new trails, running, and spending time with his two kids.

	Trevor Woodward
	Trevor is a fourth-year undergraduate student at University of Idaho. His primary philosophical interests 
	Trevor is a fourth-year undergraduate student at University of Idaho. His primary philosophical interests 
	are in Metaphysics, Philosophy of Logic, and Philosophy of Language. He is hoping to attend graduate 
	school in philosophy in the fall.

	Tallulah Farrow
	Tallulah is an Australian who hails originally from Canberra. They are a former student at the University 
	Tallulah is an Australian who hails originally from Canberra. They are a former student at the University 
	of Colorado Boulder. While there they pursued a Bachelor of Science degree, majoring in both philosophy 
	and anthropology and minoring in political science. Their academic work focused specifically in cultural 
	anthropology with an emphasis on caring for both climate and gender issues. During the Covid-19 pan
	-
	demic their academic and career goals took them back to their native Australia where they are working 
	on other projects at this time. While they intends in the future to return to university in order to get a 
	degree in anthropology, they use the skills they developed while studying philosophy and anthropology 
	almost daily in their current work. In their spare time Tallulah enjoys indoor gardening, drawing, and 
	creating “sit” items for themselves and their friends. They also spends much of their time writing and 
	having meaningful conversations with others. 

	Conor Thomas
	Originally from the Chicago area of Illinois, Conor is a philosophy major at Brigham Young University, with 
	Originally from the Chicago area of Illinois, Conor is a philosophy major at Brigham Young University, with 
	minors in logic, sociology, and theoretical and applied ethics. His main areas of interest include political 
	philosophy, normative ethics, and meta-ethics, along with the philosophy of social science. After complet
	-
	ing his undergraduate degree, Conor plans to get a masters degree in public policy. His hobbies include 
	skateboarding and playing guitar, and is a big fan of cool graphs and sourdough bread. 

	Rylan Garwood
	Rylan grew up in Montrose, a small city in western Colorado. During high school he moved to Las Vegas. 
	Rylan grew up in Montrose, a small city in western Colorado. During high school he moved to Las Vegas. 
	He is currently living near Seattle, Washington. It is by far his favorite location of the bunch, and he is 
	planning on staying there.

	Iram Gonzalez
	Iram was born and raised in Las Vegas, NV. He graduated in the Spring of 2021 with a dual English and 
	Iram was born and raised in Las Vegas, NV. He graduated in the Spring of 2021 with a dual English and 
	Philosophy major at the University of Nevada, Las Vegas. Iram has a wide range of interests in philosophy, 
	but spends more time engaging with ethics, aesthetics, philosophy of science, and the history of philoso
	-
	phy. He also dabbles in literary theory and criticism, which is greatly influenced by continental philosophy.

	 
	 

	Iram plans on furthering his education with a master's degree in either English or Philosophy. Iram would 
	Iram plans on furthering his education with a master's degree in either English or Philosophy. Iram would 
	love to find a career in professional writing to put his time spent in his undergraduate years honing writ
	-
	ing skills to good use! 

	Iram enjoys reading in his free time, with his favorite genres being classic literature, modern fiction, and 
	Iram enjoys reading in his free time, with his favorite genres being classic literature, modern fiction, and 
	philosophy. He meditates quite often, and ran a meditation group regularly before the pandemic hit. Every 
	now and then, Iram volunteers for a local hospice in Vegas, which helps him connect with his community.

	Rylan is majoring in philosophy and psychology. He enrolled at the University of Nevada, Las Vegas to 
	Rylan is majoring in philosophy and psychology. He enrolled at the University of Nevada, Las Vegas to 
	study neuroscience. Along the way, he took a required philosophy seminar and fell in love with the field. 
	He is primarily interested in philosophy, but has found that it pairs quite well with psychology. 

	He tends to research problems that heavily irritate him when they are unsolved. Rylan is firstly focused 
	He tends to research problems that heavily irritate him when they are unsolved. Rylan is firstly focused 
	on ethics–particularly normative ethics–educational ethics, animal ethics, and conversational ethics. Sec
	-
	ondly, he is incredibly passionate about public philosophy and our need for pre-college philosophy. Finally, 
	Rylan finds the problems within epistemology and the philosophy of language rather irritating, especially 
	when thinking about their ethical implications (looking at you, theories of justification). 

	Rylan is rather determined to obtain a Ph.D. in Philosophy and teach at the college and pre-college levels. 
	Rylan is rather determined to obtain a Ph.D. in Philosophy and teach at the college and pre-college levels. 
	He cannot put into words how influential and helpful my philosophy professors have been for him. He feels 
	that if he can be half as influential to one of his future students, all of his research will have been worth it. 
	He would also love to engage in Philosophy for Children (P4C) activism and contribute to P4C programs. 
	Currently, he is brainstorming the ethics of humor as well as theories of moral desert. 

	During his free time, you can find Rylan playing jazz standards on his piano, practicing barebow archery, 
	During his free time, you can find Rylan playing jazz standards on his piano, practicing barebow archery, 
	staring into the abyss, or corrupting the youth.

	Christian Whisenant
	Christian is a philosophy major with a minor in film at Brigham Young University. His main areas of interest 
	Christian is a philosophy major with a minor in film at Brigham Young University. His main areas of interest 
	include Phenomenology and contemporary agency theory. After graduation, Christian is considering work
	-
	ing towards a doctorate in philosophy. During his free time, he enjoys biking, hiking and watching films. 

	Brett Clark 
	Originally from Bellingham, Washington, Brett Clark has lived in Utah now for six years. He is a student 
	Originally from Bellingham, Washington, Brett Clark has lived in Utah now for six years. He is a student 
	at Utah Valley University majoring in philosophy and minoring in environmental studies. His primary 
	interest in philosophy is eco-phenomenology, but he also has a special interest in existentialism, phe
	-
	nomenology, environmental sociology, and applied ethics. His eventual academic goals are to earn a Juris 
	Doctor with aspirations of working in the field of environmental law. In Brett’s free time, he likes to be in 
	the outdoors. He enjoys hiking, backpacking, camping, snowshoeing, kayaking, trail running, and cycling. 
	When not outside, Brett can be found relaxing with his dogs and enjoying a good book. 
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	Ryan Ord
	Ryan is a Senior at Utah Valley University, majoring in Philosophy with a minor in Classical Studies. He 
	Ryan is a Senior at Utah Valley University, majoring in Philosophy with a minor in Classical Studies. He 
	graduated from UVU in 2020 with a Bachelor's degree in English Literary-Studies, returning to school 
	solely due to his dedication to academia--not the incredibly profitable future a 
	second Humanities degree
	 
	must bring. Ryan was born and raised in Utah, one day hoping to elude it's grasp and attend graduate 
	school (for Philosophy, not English--the novel is culturally dead). In his free time he reads what he must 
	and consumes whatever assorted media allows relaxation and vegetation. Poetry and theater are cool too.

	Hayden Berg
	Hayden studied philosophy and psychology at Utah Valley University. His main areas of interest are ex
	Hayden studied philosophy and psychology at Utah Valley University. His main areas of interest are ex
	-
	istentialism, epistemology, phenomenology, and critical theory. He also secretly likes Kant quite a bit. 
	Hayden hopes to apply to graduate programs soon and put the fantastic education UVU provided to good 
	use. In his spare time, Hayden loves watching films of all sorts, reading apocalyptic sci-fi or philosophy, 
	and making music with his band Sea Elephant.

	Juan Palencia
	Juan is a Senior at Utah Valley University double majoring in philosophy and mathematics. His main areas 
	Juan is a Senior at Utah Valley University double majoring in philosophy and mathematics. His main areas 
	of interests are Metaphysics, History of Philosophy, Phenomenology and German Idealism. After gradu
	-
	ation, Juan plans to attain a doctorate in Philosophy in hopes of finding a career in academia. During his 
	free time, he enjoys songwriting, exploring nature, audio recording, and watching films. He was born and 
	raised in Palm Desert, California. 

	David Maxwell 
	David is a Junior at Utah Valley University, doing a double major in Philosophy and Psychology. After gradu
	David is a Junior at Utah Valley University, doing a double major in Philosophy and Psychology. After gradu
	-
	ation, he hopes to attain a doctorate in clinical psychology and receive training and certification in psycho
	-
	analysis, which is his main area of interest. After this, David plans to have a career as a psychotherapist.

	In addition to psychoanalysis, his interests include subjects such as developmental psychology, philosophy 
	In addition to psychoanalysis, his interests include subjects such as developmental psychology, philosophy 
	of mind, and phenomenology. In his free time, David enjoys reading up on these subjects and discussing 
	them with friends at various local diners, as well as watching and analyzing films, television shows, and 
	other artistic works through different philosophical lenses. 

	Emily Gibson
	Emily is a dual Philosophy and Anthropology major with a Chinese Language minor at Utah Valley Uni
	Emily is a dual Philosophy and Anthropology major with a Chinese Language minor at Utah Valley Uni
	-
	versity. She hopes to continue her education in graduate school studying Linguistics. Her interests within 
	philosophy include Chinese and eastern philosophy, philosophy of language, multicultural philosophy, 
	epistemology, Pre-Socratics, and feminist philosophy. During her free time, Emily paints, watches excel
	-
	lent tv shows, cooks, creates curated playlists, reads (mostly YA romance novels), and spends time with 
	family and friends. 

	James Winder
	James is a long time Utahn and Senior at Utah Valley University. He is majoring in Philosophy and minor
	James is a long time Utahn and Senior at Utah Valley University. He is majoring in Philosophy and minor
	-
	ing in history with plans of getting a Master of Library and Information Sciences. His specific interests in 
	Philosophy include jurisprudence, history of philosophy, and the Transcendentalist movement. In his free 
	time James enjoys a good book and most anything that is crafty, with cross stitch and watercolor painting 
	being his current favorite hobbies. 

	Alex Zhou 
	Alex is an international student from mainland China. He is a senior at Utah Valley University double ma
	Alex is an international student from mainland China. He is a senior at Utah Valley University double ma
	-
	joring in Philosophy and Psychology. His interests in Philosophy are Ancient Greek philosophy and Clas
	-
	sical Chinese Philosophy. Alex is a big time sports fan. He is obsessed with the Utah Jazz, and sometimes 
	his passion for basketball affects other areas of his life. His justification for his obsession for basketball is 
	that the Ancient Greeks were also into competitive sports, and that Plato himself is a wrestler. He thinks 
	he is in good company.

	Clifford Simpson 
	Clifford is a junior at Utah Valley University majoring in Philosophy and minoring in Classics. His primary 
	Clifford is a junior at Utah Valley University majoring in Philosophy and minoring in Classics. His primary 
	focus in Classics is Ancient Greek literature (primarily the Platonic and Socratic dialogues). Clifford spends 
	most of his free time working on Ancient Greek and Latin and plans to learn Semitic languages to work 
	with Sumerian and Akkadian professionally. He would like to focus on Assyriology in graduate school. In 
	addition to languages, Clifford enjoys working on IT-related systems at his home and tries to implement 
	as many systems as possible.
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