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1 Program Learning Outcomes 

1. The Writing Fellows program assists students in developing generative dispositions--such as 
value, self-efficacy, self-regulation, attribution, mindsets, etc.--that promote an appreciation for a 
culture of writing within their discipline-specific writing courses.  

2. After visiting the Writing Center, students will demonstrate confidence with various literacies 
appropriate to the university. 

3. After working as a tutor or Writing Fellow (WF) for the Writing Center, student employees will 
have acquired the skills, knowledge, and abilities needed for future careers beyond the university 
and/or graduate study.  

1.1 Outcome - long description 

1. Students who use Writing Fellows services on a regular basis (3 or more visits) will report that 
they value writing (as a generative disposition) within their writing-intensive courses more so 
than students who use the Writing Fellows less often or not at all. 

2. Students who use Writing Center services consistently (3 or more visits)  will rate their level of 
confidence (self-efficacy) as “moderately certain can do” or above  with various literacies and will 
have lower DFW rates in writing-intensive courses than students who use the Center less often. 

3. By completing College Reading and Learning Association (CRLA) tutor certification, conducting 
individual tutorials, leading workshops, and/or completing speciality projects, tutors and WF will 
identify the skills, knowledge, and abilities they gained in working at the Writing Center and 
connect those skills, knowledge, and abilities to those needed for their future careers and/or 
graduate study within their disciplines.  

1.2 Previous Year Loop Closing Details 
Please provide details of what action was taken to close the loop identified in last years assessment. 

1. While 98% of students surveyed in Fall 2015 indicated that they were satisfied or highly satisfied 
with our tutors and services, little data was collected to measure the program’s impact on 
students’ mastery of writing principles. As a result, we conducted a study of the Writing Fellows 
program to measure student generative dispositions towards writing, namely value and 
self-efficacy, in their discipline-specific writing courses, in order to better understand how we 
fulfill our mission to help students become confident, independent writers and support writing in 
all disciplines. Current research has forgone measuring the impact WF have on peers’ abilities to 
transfer knowledge from one writing project to another, and we explored such gaps in the 
research. This type of analysis will further our mission to provide supplemental support for 
discipline-specific and job-based literacies, better preparing students for writing in their future 

 



careers. 

2. Self-efficacy is used to measure students’ beliefs about their capabilities to perform certain tasks 
and has been shown to predict students’ success in transferring writing knowledge from one 
context to the next (Driscoll & Wells, 2012). Students at open-enrollment universities typically 
have a wide variety of backgrounds and experiences with writing, reading, and research; thus 
resulting in a wider range of writing self-efficacies. Since previous Center assessment solely 
focused on student satisfaction and customer service data, we identified a need to measure the 
impact our services have on students’ academic success and retention in writing-intensive 
courses. Research has shown that there is a direct correlation between students’ self-efficacy of 
and their performance of writing tasks. Furthermore, researchers have indicated that such a 
correlation has a major impact on student retention, persistence, and graduation rates. Such data 
will help us better understand how to focus programs to support academic, creative, and 
professional writing. 

3. New program outcome; no formal data. Informal feedback has shown that former employees have 
greatly valued their experience working as a tutor or WF. Also, informal analysis of former 
employees shows that approximately 99% have matriculated into competitive employment 
positions and/or gained acceptance into further schooling/graduate programs. The Writing Center 
is beginning to track imperative tutor and WF alumni data to better understand how we prepare 
student employees to meet their professional and educational goals. 

1.3 Means of Assessment 
What instrument or measure will be used to assess each program learning outcome (ePortfolio, common 
exam questions, projectS, assignment with rubric, performance with rubric, etc.). Identify at least one 
measure for each outcome.  

1. The means of assessment was an IRB approved study of the Writing Fellows program, which 
used a quasi-experimental design, and a T-test was performed using SPSS to compare students’ 
perceived value of writing, self-efficacy, and individual assignment grades. Two sections of 
Social Work (SW) 3000, taught by the same instructor, served as the treatment and control groups 
(N=60). The study consisted of four primary research questions: 

a. Does working with a WF impact SC 3000 students’ self-efficacy over the course of a 
semester? 

b. Does working with a WF impact SW 3000 students’ perceived value of writing over the 
course of a semester? 

c. Does working with a WF impact SW 3000 students’ writing performance over the course 
of a semester? 

d. Does working with a WF impact SW 3000 students’ grades over the course of a 
semester?  

Participants in both groups completed an informed consent, pre- and post-surveys based on 
Schmidt and Alexander’s (2012) self-efficacy scale and value questionnaire, and three academic 

 



writing assignments. Students in the treatment group had access to a WF, while students in the 
control group did not. The treatment group also completed a program satisfaction post-survey.  

The Schmidt & Alexander (2012) self-efficacy scale included statements such as “I can maintain 
a sense of who my audience is as I am writing a paper,” and “I can attribute my success on 
writing projects to my abilities more than to luck or external forces,” and utilized a 0-10 point 
scale with three distinctive measurement labels--Cannot do at all, Moderately certain can do, and 
Highly certain can do. The value questionnaire contained statements such as “I felt that this 
course helped me develop writing skills that I will use after completing this course” that were 
measured on a 6-point Likert scale (Strongly Disagree, Disagree, Somewhat Disagree, Somewhat 
Agree, Agree, and Strongly Agree). The program satisfaction survey was composed of four 
6-point Likert scale questions, such as “The Writing Fellow’s feedback was helpful,” and three 
open-ended questions like “What, if anything, would you recommend changing about the Writing 
Fellows program?” The Writing Center collected students’ individual writing assignment grade 
data, copies of their rough and final drafts, and WF appointment forms, in order to understand the 
type and extent of their revision. 

Similar self-efficacy and value questionnaires were administered to the Writing Fellows after they 
completed their work in the courses. The purpose of this assessment was to give WF an 
opportunity to evaluate and reflect on their work in the program and gain better insight into 
training, developing resources, and structuring the program in future semesters. 

2. The Writing Center collects student usage data via MyWCOnline and student grade data, 
including DWF trends, from Institutional Research. We will use this data to compare students 
who use our services on a regular basis to those who do not visit as often or not at all. 
Additionally, we will modify the self-efficacy scale and value-expectancy questionnaire used in 
the Writing Fellows study to assess students’ generative dispositions towards writing after they 
use our services. The value questionnaire contains statements such as “When I work with a 
writing tutor, I can learn new strategies that promote my development and success as a writer” 
that are measured on a 6-point Likert scale (Strongly Disagree, Disagree, Somewhat Disagree, 
Somewhat Agree, Agree, and Strongly Agree).  

3.  The Writing Center will conduct a 360-degree assessment of all employees by tracking formal 
evaluations from peers and supervisors, customer satisfaction surveys, and employee 
self-evaluations. Additionally, we will collect exit surveys from tutors and WF to identify the 
impact their position in the department had on preparing them for careers and/or graduate school.  

 
Discoll, D. L., and J. Wells. (2012). Beyond knowledge and skills: Writing transfer and the role of student 
dispositions. Composition Forum, 26. 

 

 



1.3.1 Criteria for Success 

1. The criteria for student success is the comparison of fellowed students’ perceived value of 
writing, self-efficacy, and individual assignment grades to those of non-fellowed students, as 
determined by a T-test. Of the students surveyed, more than half will somewhat agree, agree, or 
strongly agree that they value the writing in their courses as preparation for their future careers. 
Additionally, the majority of students will self-identify, via satisfaction surveys, that the WF 
program positively impacted their overall writing performance in the course. 

2. At least 50% of the students who regularly use our services will self-identify their level of 
confidence as “moderately certain can do” or “highly certain can do” for the majority of the 
writing tasks outlined on the Schmidt & Alexander’s (2012) writing self-efficacy scale.  At least 
50% of the students who regularly use our services will somewhat agree, agree, or strongly agree 
that they value the writing in their courses as preparation for future coursework or careers.  

3. At least 80% of exiting tutors and WF will report that their student employment had a 
positive impact in preparing them to accomplish future goals. 

At least 80% of exiting tutors and WF will be leaving student employment for positions 
in the field of their career choice or for additional/graduate schooling. 

1.3.2 Data 
Data collected to support the measurement this assessment cycle. 

1. Data was collected from the treatment and control groups via pre- and post-surveys based on Schmidt 
and Alexander’s (2012) self-efficacy scale and value questionnaire and students’ scores on three academic 
writing assignments. The treatment group will complete program/customer service surveys. Other data 
from MyWCOnline, such as how often the student met with a WF, was collected. 

2. Data will be collected from the Writing Center’s MyWCOnline system, which records the number of 
visits a student makes to the Center and for which classes they seek tutoring, and course specific grade 
data (DFW rates) gathered from Institutional Research.  

3. CRLA certification training packets, peer evaluations, self-evaluations, and formal observation sheets, 
along with exit surveys, will be collected from all tutors and Writing Fellows. Additionally, we will 
collect graduation data trends from Institutional Research.  

 

 

Schmidt, K. M., and J. E. Alexander. (2012). The empirical development of an instrument to measure 
writerly self-efficacy in writing centers. Journal of Writing Assessment, 5(1). Retrieved from 
http://www.journalofwritingasessment.org/article.php?article=62  
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1.4 Summary/Analysis of Results 
Provide a brief summary of the evidence (if you have more detailed supporting information, you can 
provide it). What does your evidence tell you about your program’s effectiveness for this outcome? After 
analyzing the data, does it point to areas that could be improved or where there may be opportunities for 
innovation? 

1. Preliminary data from the study indicated that the WF program has had a positive impact on student 
learning and persistence. The ethos WF carry from their relationship and insider knowledge of the 
professor’s expectations was highly influential on both students and the tutors serving as WF. Evidence 
from student surveys indicated that we need more fellows per course, access to multimodal forms of 
tutoring (including online synchronous and asynchronous forms of tutoring), and better training for 
students on how to use/schedule appointments with WF in MyWCOnline.  

More information on this program outcome will become available as we complete data analysis, which 
will show the relationship between the students’ perceived value and self-efficacy of writing for their field 
and the scores on their writing assignments. However, survey data from the students and WF has provided 
us with a general overview of the success of the program. 

Students’ assessment 

Of the students surveyed, all either agreed (31.3%) or strongly agreed (68.8%) that meetings with the WF 
were helpful. Similarly, all either agreed (25%) or strongly agreed (75%) that the WF’s feedback was 
helpful. While most students strongly agreed (62.5%) or agreed (31.3%) that they revised their work 
based on the WF’s feedback, one student disagreed. 

Students reported that the WF helped them improve organization (87.5%), grammar/punctuation (75%), 
editing (56.3%), clarity (56.3%), APA style (50%), discipline-specific writing (43.8%), and content 
(43.8%). 

Several students reported that what they most valued in the program was the fact that the WF knew what 
the professor wanted and was able to help them reach those expectations. Students also valued specific 
lessons they learned about writing (being concise, better organization, etc.), improving their writing, 
going over the rubrics with the fellow, the opportunity to get feedback (as well as the feedback itself), and 
the WF’s willingness to respond to questions via email when in-person meetings weren’t possible. 

Other than calls for higher wages for WF, the main change students asked for was more accessibility to 
their WF. They asked for more WF to a class and/or more hours of available and different mediums to 
meet (such as online synchronous or asynchronous sessions). 

Writing fellows’ assessment 

WF reported on what they believed each party valued in the program as well as what they felt the 
strengths and weaknesses of the program were. WF valued both the on-going relationships they developed 
with students as well as having assignment instructions on hand. They perceived that students value the 
tutor-tutee relationship they had formed, the fact that the WF and their professor had a relationship, and 

 



that the WF had inside information about the professor’s expectations and was familiar with the content 
and the assignment guidelines.  

WF reported that professors valued having someone offer feedback to all students on a level that he/she 
could not do on his/her own and having the WF go to class to give information and answer questions. WF 
believe that in-class appearances (introductions, scheduling, workshops, etc.) should be preserved as we 
continue to develop the program.  

Writing fellows’ reflections 

Writing fellows were asked to reflect on when they felt successful, when they faced a challenge, how this 
experience translates into their future goals, interest in continuing to fellow, as well as fellow-related 
self-efficacy questions. 

Fellows felt successful when they were able to gain the confidence of their tutees. For one fellow, that 
came in the form of a successful workshop and in moments the fellow felt knowledgeable and prepared in 
terms of the content as well as understanding the assignment. 

Challenges fellows faced this semester were primarily procedural in nature. For instance, one fellow 
found that students waited until the last few days before the due date to meet with her. Therefore, she had 
a few very intense days and wasn’t able to see all the students that wanted to see her. Another fellow 
found it difficult to prepare for sessions when students did not identify which course they were coming in 
for. 

Experience plays a big role in a WF’s confidence in this work. While one WF is highly experienced and 
reported feeling very “confident in [her abilities] to work in various capacities as a fellow,” another WF 
stated that “with more experience, I can be better at interacting with faculty members I’m assigned to 
work with.” 

WF found the work rewarding on many levels. Some appreciate the opportunity to get better at working 
with writers and writing in their field. Others value the opportunity to improve their public speaking, 
workshop-writing skills, and working with writers of different levels. Our current WF are enthusiastic 
about continuing to work in the program.  

2. New outcome; data forthcoming. Overall assessment of the Writing Center indicates that 98% of 
students surveyed were satisfied (77% strongly agree, 27% agree) with our services, while 2% were 
neutral. Students felt that tutors addressed their concerns (56% strongly agree, 39% agree), exceeded their 
expectations (76% strongly agree, 23% agree), and were eager to return for additional tutorials (98%). 
However, little data was collected that informed the Writing Center about our impact on student learning 
and students’ generative dispositions towards writing. After evaluating the data from the WF study, we 
will roll-out a similar assessment on a larger scale to all Center programs. This data will show us how the 
we play a role in student persistence and graduation rates and impact students’ dispositions towards 
writing, as well as how we can improve allocation of resources, such as knowing which courses are a 
better fit for appointment-based/drop-in tutoring and which need embedded/WF programs.  

3. New outcome; no formal data. 

 



1.5 Close the Loop 
Summarize what actions may have been taken recently to address improvement for this outcome. 
Summarize what you plan to do in the future. May link to strategic plan to provide more detail. 

1. After evaluating the current set of WF data, we recognized a need to recruit and hire more WF 
and provide additional information/training to WF, professors, and students enrolled in the 
program. Additionally, we decided to continue our study in additional courses.  

Other courses of action included a need for: 

●  Meeting a 1:10 fellow to student ratio. If we cannot do so, we should encourage the 
instructor to require students to turn their papers in waves so that the WF is better able to 
meet with all students. 

● Providing more formal observations and feedback (from supervisors) to WF throughout 
the course of the semester. 

● Providing more accessibility to WF for students via increasing 
appointment-based/drop-in tutorials and utilizing online platforms (synchronous and 
asynchronous tutoring). 

● Generating specific contracts with each faculty member to detail the faculty member, 
students, and WF roles in the course, gain better insight into course assignments and 
expectations, schedule workshops and time for the WF to attend classes, and to better 
plan assignment due date/orchestrate waves of turning in assignments. 

Recently, the Writing Center secured an additional $80,000 in hard-funding from the university to 
support Writing in the Disciplines (WID)/Writing Across the Curriculum (WAC) efforts and to 
expand our tutoring and WF services. Funding will be used to hire additional tutors and WF, 
provide them with the needed training to be successful in assisting with first-year and 
writing-intensive, discipline-specific courses.  

2. Previous assessment has shown that students enjoy and reuse our services. Additionally, previous 
analysis of students’ grades has show that those students who utilize Writing Center on a regular 
basis often out-perform students other students who our services less-often or not at all. 
Typically, students who use our services on a regular basis score 20% higher than other students. 
However, the Writing Center is interested in knowing more on how we can better serve students 
and the impact we have on their academic success and persistence. By measuring students’ 
dispositions towards writing, and how Writing Center services impact such attitudes, we can 
better learn how to grow and develop our resources to help students be prepared for academic, 
creative, and professional writing.   

3. N/A; no prior data. 

 
1.5.1 Loop Closing Type 

 



Classify your loop closing as to type-Curricular, Faculty Support, Faculty Development, Pedagogy, 
Student Support, Resources, or Assessment Plan. 

Student Support and Assessment Plan 

 

1.6 Departmental Reflection 
What does the data suggest regarding the Program Learning Outcome? Are current efforts successful, or 
not? 

Overall, we find our efforts to be successful, as we assist students via Writing Fellows and main center 
tutorial services and programs. While we are still working to understand the impact we have on students’ 
generative dispositions towards writing, we have found that students continue to use our services on a 
voluntary basis (approximately 80% of those we serve) and that the number of repeat visits continue to 
increase (approximate yearly increase of 30% from Fall 2015 to Fall 2016).  
 
The Writing Center not only provides programs and services for helping students overcome barriers to 
persistence and graduation, but also exceptional experiential learning opportunities for student employees. 
We have found our current efforts in cultivating a unique learning environment, one that prepares student 
employees for future academic and career goals, highly successful. Tutors and Writing Fellows are given 
opportunities to utilize the skills and knowledge they have gained in the classroom in service to the 
writing center, either by developing tutor training for writing in specific disciplines, developing tutor-led 
projects, etc. In the past 4 years, we have successfully acquired over $10,000 in grant funding to fund 
tutors attending international, national, and regional conferences, where they have presented on their work 
(either co-presentations or individual presentations) in the Center. Additionally, nearly 99% of our 
employees move on from their work in the Center and matriculate into competitive graduate programs 
and workplace positions, and many of which have self-reported that their work in the Center not only 
prepared them for the program or job but also helped them gain the necessary experience for their new 
position.  
 
 
School Reflection 
The Writing Center utilizes data to shape its decision-making process and to assess the effectiveness of its 
programs, services, and resources. For the past fifteen years, they have used some form of tracking system 
to record vital information at every step of our tutorial process—registration, scheduling a tutorial, 
checking in/out of the lab, and recording session notes. Additionally, they have measured a variety of data 
points, including: 
 

1. Student visits (number of visits, reason for visit, location of visit, etc. 
2. Tutorial length (booked time and utilized time) 
3. Scheduling trends (how far in advance, attended or missed, date and time, etc.) 

 



4. Courses served (including which sections, instructors, etc.) 
5. Types of assignments 
6. Part of the writing process (brainstorming, revising, editing, etc.) 
7. Reason for visit (mandatory, extra credit, or voluntary)  

 
Four years ago, they updated from a paper records to an online database system via MyWCOnline. Prior 
to this system, the Center used a combination of 3-ply carbon forms to record data and an internal excel 
database to analyze and generate reports, which easily became backlogged. By switching to the online 
system, they not only saved resource and hourly wage funding, but, now their data updates instantly as 
each component is completed, allowing for quicker access and more accurate data recording. 
 
Access to these types of data have greatly influenced Center administrators’ decision-making, as they are 
better capable of hiring the appropriate number of tutors from the necessary backgrounds and disciplines 
to assist with writing in first-year and writing-intensive, discipline-specific courses; identify trends in 
high- and low-usage days, times, and locations; train tutors on a variety of writing conventions and 
expose them to common writing assignments and disciplinary expectations; target marketing and 
advertisement of services to promote drop-in, appointment-based, online, and embedded tutoring. For 
example, the Center transitioned from offering tutorials in 20-minute increments to 30-minute increments, 
as previous data indicated that the average tutorial length was 25 minutes and that tutorials often ran over 
time in the old format. A few other updates have included extending summer hours, increasing tutor 
availability during high-usage times, and developing specialized training on specific disciplinary 
conventions of writing in the behavioral sciences, business, and ethics and values.  

 


